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Abstract: This study examined how school heads strengthened the School Governance Council (SGC) toward improved 

school management in Gubat South District, Sorsogon. Specifically, it determined the influence of SGC participation and 

engagement, identified leadership strategies employed by school heads, assessed the level of collaboration between school 

heads and SGCs, determined the challenges encountered in strengthening the councils, and proposed an intervention plan. 

The study employed an embedded mixed-methods research design involving twenty (20) elementary school heads selected 

through total enumeration. Data were gathered through questionnaire and interviews. Quantitative data were analyzed 

using frequency, rank, and mean, while qualitative data were analyzed thematically to support the quantitative findings. 

Results showed that SGC participation and engagement were perceived as important in program planning, implementation, 

and evaluation. Leadership strategies included SGC orientation, involvement in program planning, and the use of 

understandable information during meetings. The level of collaboration was high, with an overall mean of 4.06. Mutual 

respect and trust obtained a mean of 4.25, while joint monitoring of school programs and activities obtained a mean of 3.85. 

The major challenges encountered were unfamiliarity with SGC provisions, passivity of SGC members, and limited 

resources. Based on the findings, a School Governance Council Caravan was proposed to strengthen governance capacity, 

stakeholder participation, collaboration, resource mobilization, and monitoring mechanisms toward more effective 

participatory school governance and school management. 
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I. INTRODUCTION 

 

This study examined how school head leadership can 
strengthen School Governance Councils (SGCs) toward 

improved school management. The growing complexity of 

educational systems in the twenty-first century requires 

strong leadership, effective governance, and collaborative 

decision-making to ensure the delivery of quality education. 

As such, the role of the school head extends beyond 

administrative supervision to strategic leadership, 

stakeholder engagement, and institutional development. 

Educational leadership research consistently emphasizes that 

school heads significantly influence school effectiveness, 

organizational climate, and student achievement. 
 

School leadership has been identified as a critical factor 

in school improvement. Leithwood and Jantzi (2005) asserted 

that leadership is second only to classroom instruction among 

school-related factors affecting student learning. Effective 

leaders establish a clear vision, promote professional 

collaboration, and create supportive conditions for teaching 

and learning. Similarly, Sergiovanni (2001) argued that 

leadership in schools should be grounded in moral authority 

and shared responsibility rather than bureaucratic control. He 
emphasized that school’s function more effectively when 

stakeholders develop a sense of ownership and commitment 

to institutional goals. 

 

Educational change theorists likewise highlight the 

importance of collaborative leadership. Fullan (2014) 

emphasized that sustainable school improvement depends on 

leaders who can mobilize people, build relationships, and 

foster collective responsibility. Reforms often fail when 

leadership remains centralized and stakeholders are excluded 

from decision-making processes. In the field of management, 
Drucker (1999) also underscored that effective leadership 

involves aligning organizational objectives with stakeholder 

needs and creating systems that promote participation, 

accountability, and results. 
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The increasing emphasis on participatory governance 

reflects a broader transformation in educational leadership 
worldwide. Educational institutions are no longer expected to 

operate solely through hierarchical management structures 

but are encouraged to embrace collaborative governance 

models that actively engage various stakeholders in the 

planning, implementation, monitoring, and evaluation of 

school programs. According to the Organization for 

Economic Co-operation and Development (OECD, 2025), 

modern education governance requires effective coordination 

among schools, teachers, parents, local authorities, and 

communities to achieve educational goals. Effective 

governance enables schools to align institutional priorities 
with community needs while promoting accountability, 

transparency, and evidence-based decision-making. 

Governance structures that encourage stakeholder 

participation likewise strengthen organizational capacity and 

contribute to continuous school improvement. 

 

International educational reforms have likewise 

recognized that school leaders must possess competencies 

beyond instructional supervision. School heads are expected 

to become instructional leaders, organizational managers, 

policy implementers, and community builders capable of 

navigating increasingly complex educational environments. 
UNESCO (2018) emphasized that school leadership is a 

critical policy lever for achieving Sustainable Development 

Goal 4 (Quality Education). Effective leadership promotes 

inclusive education, strengthens institutional accountability, 

facilitates stakeholder collaboration, and ensures that schools 

remain responsive to local educational needs. UNESCO 

further explained that successful school leaders create 

environments where teachers, parents, learners, and 

community members work together toward improving 

learner outcomes and promoting educational equity. 

 
School governance has also become increasingly 

associated with the principles of transparency, accountability, 

and community participation. Rather than limiting 

governance to school administrators, contemporary 

educational systems recognize that parents, teachers, local 

government units, civil society organizations, and other 

community stakeholders possess valuable knowledge and 

resources that contribute to school effectiveness. The 

UNESCO Institute for Statistics (n.d.) defines school 

management boards or governing councils as governance 

bodies responsible for guiding the strategic direction of 
schools, monitoring performance, overseeing policy 

implementation, and supporting school leaders in achieving 

educational objectives. Such governance mechanisms 

enhance institutional legitimacy because decisions are made 

collectively rather than individually. 

 

In the Philippine educational context, these principles 

are institutionalized through Republic Act No. 9155, 

otherwise known as the Governance of Basic Education Act 

of 2001, which promotes decentralization and shared 

governance in basic education. The law empowers schools to 

exercise greater autonomy in managing their operations while 
ensuring accountability for learner performance and 

organizational effectiveness. Republic Act No. 9155 

recognizes that quality education is achieved through shared 

responsibility among school administrators, teachers, parents, 
local government units, and other education stakeholders. 

 

Consistent with the mandate of Republic Act No. 9155, 

the Department of Education adopted School-Based 

Management (SBM) as its primary governance framework. 

SBM institutionalizes decentralization by granting schools 

greater authority over planning, budgeting, resource 

management, and program implementation while holding 

them accountable for educational outcomes. Through School-

Based Management, decision-making is brought closer to 

learners, allowing schools to develop context-responsive 
programs based on local needs and priorities. 

 

Recognizing the need to strengthen School-Based 

Management, the Department of Education issued DepEd 

Order No. 007, s. 2024, entitled Policy Guidelines on the 

Implementation of the Revised School-Based Management 

(SBM) System. The revised policy reinforces collaborative 

governance by promoting evidence-based planning, 

stakeholder engagement, accountability, transparency, and 

continuous school improvement. It emphasizes that school 

governance should be learner-centered, inclusive, 

participatory, and responsive to the changing needs of schools 
and communities. The policy further recognizes that 

sustainable school improvement can only be achieved 

through strong partnerships among school heads, teachers, 

parents, learners, local government units, and other education 

stakeholders (Department of Education, 2024). 

 

A major component of the revised School-Based 

Management system is the strengthening of School 

Governance Councils (SGCs) as institutional mechanisms for 

participatory governance. Under DepEd Order No. 007, s. 

2024, School Governance Councils are expected to actively 
participate in developing and implementing the School 

Improvement Plan (SIP), the Annual Implementation Plan 

(AIP), resource mobilization initiatives, monitoring and 

evaluation activities, and other school governance processes. 

Rather than serving merely as consultative bodies, SGCs are 

envisioned as functional governance structures that foster 

transparency, accountability, shared decision-making, and 

community ownership of educational programs. 

 

The effectiveness of School Governance Council, 

however, depends largely on the leadership capacity of school 
heads. While policies establish the framework for 

participatory governance, successful implementation relies 

on leaders who can cultivate trust, facilitate collaboration, 

resolve conflicts, and encourage meaningful stakeholder 

engagement. Bush (2011) emphasized that participatory 

leadership structures enhance accountability and 

responsiveness to community needs, particularly within 

decentralized education systems. Likewise, Hallinger (2011) 

argued that effective school leaders improve school 

performance by developing people, redesigning 

organizational structures, and strengthening relationships 

among internal and external stakeholders. 
 

https://doi.org/10.38124/ijisrt/26oct1075
http://www.ijisrt.com/


Volume 11, Issue 10, October– 2026                   International Journal of Innovative Science and Research Technology 

ISSN No:-2456-2165                                                                                                                 https://doi.org/10.38124/ijisrt/26oct1075 

 

 

IJISRT26OCT1075                                                            www.ijisrt.com                   1703 

Recent educational reforms likewise recognize that 

accountability extends beyond financial management to 
include transparency in decision-making, accessibility of 

school information, and stakeholder participation in 

governance. UNESCO International Institute for Educational 

Planning (2021) noted that initiatives promoting open school 

data improve transparency by enabling communities to 

monitor school performance, resource utilization, enrollment, 

facilities, and learner outcomes. Such reforms strengthen 

public confidence in educational institutions while 

encouraging greater community participation in school 

improvement initiatives. 

 
Despite the existence of national policies supporting 

School Governance Council, variations remain in their 

functionality across Philippine public schools. Factors such 

as leadership style, communication practices, stakeholder 

commitment, organizational culture, and contextual 

challenges continue to influence the effectiveness of these 

councils. While some schools have developed highly 

functional School Governance Council that actively 

participate in governance and school improvement, others 

continue to experience limited stakeholder participation, 

weak collaboration, and insufficient resource mobilization. 

These disparities suggest that policy implementation alone 
does not guarantee effective participatory governance. 

Rather, the leadership of school heads remains a determining 

factor in strengthening School Governance Councils and 

improving overall school management. 

 

In Gubat South District, Sorsogon, school heads 

manage institutions that serve diverse communities with 

varying socio-economic conditions and educational needs. 

They are responsible for implementing national education 

policies while responding to local challenges related to 

stakeholder participation, resource limitations, and program 
sustainability. Their capacity to organize, mobilize, and 

strengthen School Governance Council may significantly 

influence school management effectiveness, particularly in 

planning, program implementation, monitoring and 

evaluation, transparency, accountability, and organizational 

performance. 

 

Hence, this study examined the role of school heads in 

strengthening the School Governance Council (SGC) toward 

improved school management in Gubat South District, 

Sorsogon. It explored the leadership practices, strategies, and 
challenges encountered by the twenty (20) school heads in 

strengthening the SGC. The findings provided valuable 

insights into enhancing stakeholder participation and 

engagement, strengthening collaborative and participatory 

governance, and supporting continuous school improvement 

in public elementary schools. 

 

 Research Objectives 

This study adopted the following objectives: 

 

 To determine the school heads perceived influences of the 

participation of School Governance Council in school 
management. 

 To identify the specific leadership strategies employed by 

school heads in strengthening the effectiveness of the 
School Governance Council. 

 To assess the level of collaboration between school heads 

and the School Governance Council in the implementation 

of school programs. 

 To identify the challenges encountered by school heads 

that hinder the actualization of their roles in strengthening 

the School Governance Council. 

 To propose an enhancement plan that may support school 

heads’ leadership in strengthening the School Governance 

Council toward effective school management. 

 

II. METHODOLOGY 

 

The study employed an embedded mixed-methods 

research design, with the quantitative component serving as 

the primary method and the qualitative component embedded 

to support and enrich the interpretation of the quantitative 

findings. This design was appropriate because the study 

sought to quantify the major variables related to school head 

leadership in strengthening the School Governing Council 

(SGC), while also obtaining qualitative information that 

provided deeper explanations of the respondents’ experiences 
and practices. The study involved twenty (20) elementary 

school heads in Gubat South District, Sorsogon, selected 

through total enumeration. 

 

By including all 20 elementary school heads, the study 

captured a holistic view of leadership practices, strategies, 

and issues related to strengthening the SGC across the entire 

Gubat South District. Their responses served as the primary 

source of data in analyzing the role of school heads and in 

formulating a relevant and responsive learning and 

development plan. The inclusion of all school heads in the 

district strengthened the validity and credibility of the study 
and ensured that the findings accurately reflected the realities 

of school governance and management within the research 

setting. 

 

III. RESULTS 

 

This chapter presented the discussion and interpretation 

of the findings on school heads’ leadership in strengthening 

the School Governance Council (SGC) toward improved 

school management in Gubat South District, Sorsogon. The 

findings were discussed according to the research questions 
and were interpreted in relation to the relevant theories, 

literature, and previous studies. The discussion focused on 

SGC participation and engagement in program planning, 

implementation, and evaluation; leadership strategies 

employed by school heads; the level of collaboration between 

school heads and SGC members; and the challenges 

encountered in strengthening the SGC. 

 

 Perceived Influences of the School Heads on the 

Participation and Engagement of Governing Council in 

School Management 

Managing the school, which is primarily the 
responsibility of the school head, becomes meaningful and 

productive once the participation of stakeholders is clearly 

https://doi.org/10.38124/ijisrt/26oct1075
http://www.ijisrt.com/


Volume 11, Issue 10, October– 2026                   International Journal of Innovative Science and Research Technology 

ISSN No:-2456-2165                                                                                                                 https://doi.org/10.38124/ijisrt/26oct1075 

 

 

IJISRT26OCT1075                                                            www.ijisrt.com                   1704 

evident. The participation of the School Governance Council 

is considered a vital factor in school operations. 
 

Table 1 presents data on school heads’ perceptions of the 

influence of the SGC’s participation and engagement in 

program planning. The indicator stated that providing the 

opportunity for the SGC to be involved in school program, 

project, and activity planning results in comprehensive plans 

obtained the highest frequency and ranked first. This finding 

shows that the majority of respondents recognized the 

positive influence of the Council in producing comprehensive 
plans required for program implementation. In fact, based on 

the statement of Participant 1, a school head of a large school, 

the SGC plays a significant role in designing comprehensive 

plans, as she remarked, “The members of the Council had 

good ideas that contribute to coming up with very 

comprehensive plans.” 

 

Table 1 School Heads’ Perceptions of the Influence of the School Governance Councils  

Participation and Engagement in Program Planning 

Perceived Influences Frequency Rank 

Providing the opportunity for the SGC to be involved in school program, project, and activity planning 

results in comprehensive plan 

19 1 

Listening to the voice of the SGC yields members' active participation in generating the necessary plan. 18 2 

Involving the SGC members in program planning strengthens their commitment to school management 
decisions. 

17 3.5 

Inviting the SGC to share insights during program planning strengthens their involvement. 17 3.5 

 

Meanwhile, the indicator, listening to the voice of the 

SGC yields members' active participation in generating the 

necessary plan achieves a frequency of 18 and ranked 2nd. 

This is followed by two indicators: involving SGC members 

in program planning strengthens their commitment to school 

management decisions and inviting the SGC to share insights 

during program planning strengthens their involvement. Both 

of these indicators obtain a frequency of 17 and tied for rank 

3.5. 

 

Table 2 School Heads’ Perceptions of the Influence of the School Governance Council’s  

Participation and Engagement in Program Implementation 

Perceived Influences Frequency Rank 

Continuous collaboration between school heads and SGC members ensure effective implementation of 

school programs and projects. 

19 1.5 

Giving the SGC responsibility for programs promotes their active involvement. 19 1.5 

Allowing the SGC to spearhead certain programs results in their active participation. 18 3 

Delegating tasks to SGC members during program execution strengthens their engagement in school 

management. 

17 4 

 
Table 2 presents the school heads’ perceptions of the 

influence of the School Governance Council’s participation 

and engagement in program implementation. Continuous 

collaboration between school heads and SGC members to 

ensure effective implementation of school programs and 

projects and giving the SGC responsibility for programs to 

promote their active involvement both obtained a frequency 

of 19 and tied for rank 1.5. Allowing the SGC to spearhead 

certain programs resulting in their active participation 

obtained a frequency of 18 and ranked third. Meanwhile, 

delegating tasks to SGC members during program execution 

to strengthen their engagement in school management 

obtained a frequency of 17 and ranked fourth. 

 

This result is supported by the statement of Participant 

17, who stated, “continuous collaboration with the SGC helps 

us implement our school programs effectively because 

members are given responsibilities and opportunities to 

participate in the actual implementation.” 

 
Table 3 School Heads’ Perceptions of the Influence of the School Governance Council’s  

Participation and Engagement in Program Evaluation 

Perceived Influences Frequency Rank 

Providing the SGC with opportunities to participate in program monitoring and evaluation foster a sense 

of co-ownership in school management. 

18 2 

Engaging the SGC in program evaluation contributes to identifying strengths and areas for improvement 

in school management. 

18 2 

Conducting collaborative evaluation between school heads and SGC members lead to more effective 

decision-making for future programs. 

18 2 

Active involvement of the SGC in evaluating program and activity outcomes provide valuable feedback 17 4 
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Table 3 presents the school heads’ perceptions of the 

influence of the School Governance Council’s participation 
and engagement in program evaluation. Three indicators 

obtain the same frequency of 18 and ranked second. These 

include providing the SGC with opportunities to participate 

in program monitoring and evaluation, engaging the SGC in 

program evaluation to identify strengths and areas for 

improvement, and conducting collaborative evaluation 

between school heads and SGC members for future programs. 

Meanwhile, active involvement of the SGC in evaluating 

program and activity outcomes to provide valuable feedback 

obtained a frequency of 17 and ranked fourth. 

 
This result was supported by the statement of 

participant 10, who remarked, “When we involve the SGC in 

evaluating our programs, they are able to share their 

observations and suggestions that can help us improve our 

future activities.” 

 

 Specific Leadership Strategies Employed by School Heads 

to Strengthen the Effectiveness of the School Governance 

Council 

The effectiveness of the School Governing Council 

depends on the leadership strategies employed by school 

heads in engaging and strengthening the participation of its 

members. Different strategies are used to encourage 

stakeholder involvement and support the effective 

functioning of the Council. Table 4 presents the specific 

leadership strategies employed by school heads to strengthen 
the effectiveness of the School Governance Council, 

particularly in terms of inclusive SGC engagement, capacity-

building, and transparent data-driven practices. 

 

Table 4 Inclusive SCC Engagement Strategy 

Specific Action Steps Frequency Rank 

Involving the SGC in the program planning 18 1 

Encouraging open communication and feedback channels between school heads and SGC members to 

strengthen collaboration 

15 2.5 

Conducting regular consultation meetings with SGC members   to gather their insights and 

recommendations 

15 2.5 

Allowing the SGC to lead certain program, project and activity 13 4.5 

Delegating tasks to perform to the SGC 13 4.5 

 

Table 4 presents the specific action steps employ by 

school heads under the Inclusive SGC Engagement Strategy. 

Involving the SGC in program planning obtained the highest 

frequency of 18 and ranked first. Encouraging open 
communication and feedback channels between school heads 

and SGC members to strengthen collaboration and 

conducting regular consultation meetings with SGC members 

to gather their insights and recommendations both obtained a 

frequency of 15 and tied for rank 2.5. Meanwhile, allowing 

the SGC to lead certain programs, projects, and activities and 

delegating tasks to the SGC both obtained a frequency of 13 

and tied for rank 4.5. 

 
This result is supported by the statement of a participant 

3, who remarked, “when we involve the SGC in planning our 

programs, they are able to share their ideas and suggestions, 

which help us come up with better plans for the school.” 

 

Table 5 Capacity-Building Strategy 

Specific Action Steps Frequency Rank 

Conducting orientation to SGC 19 1 

Encouraging peer learning among SGC members through sharing of best practices and experiences in 

school governance. 

13 2 

Providing informational materials and guides to help SGC members better understand school programs 

and governance processes. 

12 3 

Inviting SGC members to participate in school-based activities and related professional development 

activities. 

10 4 

 

Table 5 presents the specific action steps under the 
Capacity-Building Strategy. Participant 20 remarked, 

“Conducting an orientation helps SGC members understand 

their roles and responsibilities, making them more prepared 

to participate in school programs and governance activities.” 

Conducting orientation to the SGC obtained the highest 

frequency of 19 and ranked first. Encouraging peer learning 

among SGC members through sharing of best practices and 

experiences in school governance obtained a frequency of 13 
and ranked second. Providing informational materials and 

guides to help SGC members better understand school 

programs and governance processes obtained a frequency of 

12 and ranked third. Meanwhile, inviting SGC members to 

participate in school-based activities and related professional 

development activities obtained the lowest frequency of 10 

and ranked fourth. 
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Table 6 Transparent Data-Driven Strategy 

Specific Action Steps Frequency Rank 

Presenting clear and understandable information during SGC meetings to promote transparency 19 1 

Providing the SGC with the data needed 17 2 

Ensuring that relevant school reports are shared with SGC Members for informed decision-making 15 3 

Data and reports are openly discussed with SGC members to support collaborative planning and 
evaluation 

14 4 

 

Table 6 presents the specific action steps under the 

Transparent Data-Driven Strategy. Participant 16 remarked, 

“When we present clear and understandable information 

during SGC meetings, the members become more informed 

and can participate better in making decisions for the school.” 

Presenting clear and understandable information during SGC 

meetings to promote transparency obtained the highest 

frequency of 19 and ranked first. 

 

Providing the SGC with the data needed obtained a 

frequency of 17 and ranked second. Ensuring that relevant 
school reports are shared with SGC members for informed 

decision-making obtained a frequency of 15 and ranked third. 

Meanwhile, data and reports being openly discussed with 

SGC members to support collaborative planning and 

evaluation obtained the lowest frequency of 14 and ranked 

fourth. 

 

 Level of Collaboration Among School Heads and 

Governing Councils 

The collaboration between school heads and the School 

Governance Council is an important aspect of effective 

school management. Strong collaboration allowed both 

parties to work together in carrying out school programs and 
activities. 

 

Table 7 Level of Collaboration Among School Heads and the Governance Council 

Indicators Mean Description 

School heads and the SGC demonstrate mutual respect and trust in carrying out school programs 

and activities. 

4.25 High 

Both school heads and the SGC share accountability in achieving program goals and outcomes. 4.20 High 

School heads and the SGC actively support each other in mobilizing stakeholders for effective program 

implementation. 

4.15 High 

School heads and the SGC coordinate in ensuring proper utilization of resources during program 

implementation. 

4.15 High 

School heads and the SGC work together in addressing issues and challenges encountered during 

program implementation. 

4.10 High 

School heads and the SGC perform their specific roles attuned 4.0 High to the program. 4.05 High 

School heads and the SGC maintain regular communication to ensure smooth coordination during 

program implementation. 

4.00 High 

School heads and the SGC provide equitably the resources in program implementation 3.95 High 

Decision-making regarding program implementation is done collaboratively between school heads and 

the SGC. 

3.95 High 

School heads and the SGC jointly monitor the progress of school programs and activities. 3.85 High 

Average 4.06 High 

 

Table 7 presents the level of collaboration among 
school heads and School Governance Council (SGC) in the 

implementation of school programs. All ten indicators are 

rated High, with an overall mean of 4.06. Mutual respect and 

trust obtained the highest mean of 4.25, followed by shared 

accountability in achieving program goals and outcomes with 

4.20. Active support in mobilizing stakeholders and 

coordination in the utilization of resources both obtained 

4.15. Working together in addressing issues and challenges 

obtained 4.10, while performing specific roles attuned to the 

program obtained 4.05. Regular communication obtained 

4.00. Providing resources equitably and collaborative 
decision-making both obtained 3.95. Jointly monitoring the 

progress of school programs and activities obtained the 

lowest mean of 3.85, although it was still rated High. 

 

 

The interview responses described the participants’ 
experiences of collaboration during the implementation of 

school programs. Participant 11 reported that school heads 

and SGC members worked together in carrying out program 

activities, shared responsibilities, communicated regarding 

program activities, mobilized stakeholders, coordinated 

available resources, and addressed issues encountered during 

implementation. Participant 4 also reported the involvement 

of SGC members in monitoring school programs and 

activities. 

 

Participant 19 said, “SGC members participate in 
carrying out school activities by sharing responsibilities with 

the school head." Another participant described regular 

communication between the school head and SGC members 

during program implementation. A participant also reported 

that SGC members provided support in mobilizing 

stakeholders and resources for school activities. Other 
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participants mentioned jointly addressing concerns 

encountered during program implementation and monitoring 
the progress of school programs and activities. 

 

The responses further showed that the extent of 

participation in monitoring varied among the participants. 

This was consistent with the quantitative result in which joint 

monitoring of school programs and activities obtained the 

lowest mean of 3.85 among the collaboration indicators. 

 

 

 

 

 Challenges that Hindered the Actualization of the Roles of 

the School Heads in School Governance Councils 
The effective functioning of the School Governance 

Council depends on the ability of school heads to provide 

appropriate leadership and facilitate the active participation 

of SGC members. However, the actualization of their roles 

may be affected by various challenges encountered in the 

implementation of school governance practices. This section 

presents the findings on the challenges encountered by school 

heads in strengthening the School Governance Council, 

particularly in terms of unfamiliarity with SGC provisions, 

passivity of SGC members, and limited resources. The results 

are presented according to the specific issues identified and 
their corresponding frequency and rank. 

 

Table 8 School Heads Unfamiliarity of SGC Provisions as a Challenge 

Specific Issues Frequency Rank 

Limited familiarity with the scope of SGC authority and decision-making 11 1 

Limited knowledge of SGC policies and guidelines 10 2 

Insufficient awareness of SGC procedures 7 3 

 

Table 8 presents the specific issues related to school 

heads’ unfamiliarity with SGC provisions as a challenge. 

Limited familiarity with the scope of SGC authority and 

decision-making obtained the highest frequency of 11, 

ranking first. Limited knowledge of SGC policies and 

guidelines obtained a frequency of 10, ranking second. 

Meanwhile, insufficient awareness of SGC procedures 

obtained a frequency of 7, ranking third. 

This result is supported by the statement of participant 

8, who remarked, “Sometimes, we are not fully familiar with 

the specific authority and decision-making responsibilities of 

the SGC, so it becomes difficult to determine what decisions 

should be handled by the council.” 

 

 

Table 9 Passivity of the SGC Members as a Challenge 

Specific Issues Frequency Rank 

Irregular attendance in meetings and school governance activities 16 1 

Limited understanding of roles and responsibilities 11 2 

Lack of interest in school governance matters 7 3 

 

Table 9 presented the specific issues related to the 

passivity of SGC members as a challenge encountered by 

school heads. Irregular attendance in meetings and school 

governance activities obtained the highest frequency of 16, 

ranking first. Limited understanding of roles and 

responsibilities obtained a frequency of 11, ranking second. 

Meanwhile, lack of interest in school governance matters 

obtained a frequency of 7, ranking third. 

This result was supported by the statement of 

participant 12 who remarked, “Some SGC members do not 

regularly attend meetings and school governance activities, 

which makes it difficult to involve them consistently in the 

programs and decisions of the school. 

 

 

Table 10 Limited Resources as a Challenge 

Specific Issues Frequency Rank 

Limited familiarity with the scope of SGC authority and decision-making 14 1 

Limited knowledge of SGC policies and guidelines 13 2 

Insufficient awareness of SGC procedures 8 3 

 

Table 10 presents the specific issues related to limited 

resources as a challenge encountered by school heads in 

strengthening the School Governing Council. Insufficient 

budget allocation for SGC programs and activities obtained 

the highest frequency of 14, ranking first. Lack of financial 

support from stakeholders for SGC-related projects and 

programs obtained a frequency of 13, ranking second. 

Meanwhile, limited availability of communication tools and 

technology or channels for coordination with SGC members 

obtained a frequency of 8, ranking third. 

 

This result is supported by the statement of participant 

4, who remarked, “One of the challenges we encounter is the 

limited budget for SGC programs and activities, since some 

planned activities cannot be fully implemented without 

sufficient financial resources.” 

 

https://doi.org/10.38124/ijisrt/26oct1075
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 Proposed Intervention to Support School Heads’ 

Leadership in Strengthening School Governance Council 
School Governance Council Caravan: Strengthening 

Stakeholder Awareness and Participation in Shared School 

Leadership. 

 

 Introduction: 

Effective school governance requires the active 

participation and collaboration of school leaders, parents, 

teachers, learners, and community stakeholders. The School 

Governance Council (SGC) Caravan is proposed as an 

intervention to strengthen stakeholder awareness, 

participation, and shared responsibility in school governance. 
Through a series of orientations, capacity-building activities, 

collaborative planning sessions, and partnership-building 

initiatives, the program brings governance closer to 

stakeholders and provides opportunities for meaningful 

engagement. The intervention aims to develop capable and 

active SGC members, strengthen school-community 

partnerships, and promote sustainable participatory 

governance that contributes to improved school management. 

 

 Rationale: 

The School Governance Council (SGC) serves as a vital 
mechanism for participatory school leadership, ensuring that 

decision-making processes reflect the voices of teachers, 

learners, parents, and community partners. However, many 

stakeholders remain unaware of the SGC’s mandate, resulting 

in limited engagement and underutilized collaborative 

potential. 

 

The SGC Caravan is conceptualized as a strategic 

intervention to mobilize awareness, build capacities, and 

consolidate partnerships across schools and communities. By 

bringing governance discussions directly to stakeholders 

through a series of structured activities, the caravan fosters 
transparency, inclusivity, and collective responsibility. This 

initiative aligns with the principle that education thrives when 

governance is shared, participatory, and community-driven. 

 

 Program Goal: 

To increase awareness, strengthen capacities, and 

institutionalize stakeholder participation in school 

governance through a three-phased caravan intervention, 

thereby enhancing collaborative leadership and sustainable 

school-community partnerships. 

 

 General Objectives: 

Specifically, the program aims to: 

 

 Increase stakeholders’ awareness and understanding of 

the roles, functions, and responsibilities of the School 

Governance Council (SGC) in participatory school 

leadership and management. 

 Strengthen the knowledge, skills, and active participation 

of SGC members and stakeholders through capacity-

building activities, collaborative planning, and 

engagement in school governance. 

 Establish and strengthen sustainable partnerships among 
the school, parents, community, LGUs, NGOs, and other 

stakeholders to support effective and participatory school 

governance. 

 

 Technical Description: 

The School Governance Council (SGC) Caravan is a 

three-phase intervention that promotes stakeholder 

awareness, capacity building, active participation, and 

sustainable partnerships in school governance through 

orientations, workshops, collaborative planning, and 

partnership activities. 

 

The program is organized into three implementation 

phases: 
 

 Phase 1: SGC Orientation, Awareness, and Advocacy 

 

 Conduct SGC orientations and stakeholder forums 

 Explain SGC roles, functions, policies, and 

responsibilities 

 Distribute IEC materials such as brochures, posters, and 

videos 

 Promote awareness of participatory school governance 

 

 Phase 2: Capacity Building and Collaborative 
Engagement 

 

 Conduct training workshops and governance simulations 

 Develop skills in planning, decision-making, monitoring, 

and resource mobilization 

 Facilitate collaborative planning and problem-solving 

sessions 

 Strengthen active participation and shared accountability 

 

 Phase 3: Partnership Building, Institutionalization, and 

Sustainability 

 
 Establish partnerships with LGUs, NGOs, parents, and 

community organizations 

 Develop agreements and joint school-support initiatives 

 Establish monitoring, feedback, and documentation 

mechanisms 

 Recognize stakeholder contributions and sustain 

successful partnerships 

 

This framing positions the SGC Caravan not just as an 

event, but as a systematic intervention that transforms 

awareness into action and embeds governance practices into 
the school-community culture. 

 

IV. CONCLUSION 

 

 The School Governing Council’s participation and 

engagement across the planning, implementation, and 

evaluation phases of school program management foster 

collaborative leadership, strengthen school management 

practices, and enhance decision-making processes. 

 The leadership strategies that the school heads employ to 

strengthen the effectiveness of the School Governing 

Council include, the inclusive SGC engagement strategy, 
the capacity-building strategy, and the transparent 

data-driven strategy. 

https://doi.org/10.38124/ijisrt/26oct1075
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 The collaboration between school heads and the SGC is 

high, contributing to effective program implementation 
through shared responsibility, coordination, and 

stakeholder participation. 

 The challenges encounter by school heads in actualizing 

their roles within school governing councils stemmed 

from gaps in familiarity with provisions, passive member 

participation, and limited resources. 

 The School Governance Council Caravan: Strengthening 

School Stakeholder Awareness and Participation in 

Shared School Leadership is proposed as an intervention 

to support school heads’ leadership and enhance the 

effectiveness of the School Governance Council. 
 

RECOMMENDATIONS 

 

 Regular capacity-building workshops for SGC members, 

aimed at equipping them with skills in collaborative 

planning, program implementation, and participatory 

evaluation, be conducted by the school and district so that 

their engagement translates into sustained improvements 

in school management practices. 

 Inclusive engagement, capacity-building, and transparent 

data-driven strategies be consistently implemented to 
further strengthen the effectiveness of the School 

Governance Council. 

 Nurturing the collaboration by sustaining open 

communication, shared decision-making, and joint 

initiatives be made evident to further enhance school 

governance. 

 The School Governance Council members be provided 

with targeted orientation to ensure active participation 

initiatives, and adequate resource support to overcome 

identified challenges and ensure the council’s effective 

functioning. 

 The proposed School Governance Council Caravan: 

Strengthening School Stakeholder Awareness and 

Participation in Shared School Leadership be adopted. 
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