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Abstract: Globally, education systems are shifting from knowledge-based to competence-based curricula, emphasizing the 

development of generic or transferable skills such as critical thinking, collaboration, creativity, communication, and problem-

solving. In Uganda, the Lower Secondary Curriculum (LSC) introduced in 2020 foregrounds these skills across subject areas, 

yet empirical evidence on how teachers foster them in classroom practice remains limited. Effective pedagogy is essential to 

translate curriculum intentions into meaningful learning outcomes, particularly in resource-constrained contexts. 

 

This study examined the pedagogical strategies teachers employ to foster generic skills within Uganda’s competence-

based lower secondary curriculum. It aimed to understand how constructivist, collaborative, inquiry-based, and integrative 

approaches are implemented, and how classroom practices support the development of transferable skills among learners. 

 

Guided by social constructivist and curriculum innovation theories, the study adopted a qualitative case study design. 

Three purposively selected secondary schools in Iganga District were included, representing diverse ownership, class sizes, and 

performance levels. Data were collected through document analysis, non-participant classroom observations, and in-depth 

interviews with twenty teachers and three deputy headteachers. Thematic analysis was conducted using Atlas.ti, with 

credibility ensured through member checking, peer debriefing, and triangulation across data sources. 

 

Teachers employ a deliberate blend of pedagogical strategies to cultivate generic skills. Constructivist methods, including 

guided discovery, practical demonstrations, incidental learning, and observation, facilitate active engagement, critical 

thinking, and problem-solving. Collaborative strategies such as peer learning, group discussions, debates, and clubs enhance 

communication, teamwork, leadership, and socio-emotional competencies. Inquiry-based approaches - including research 

projects, Socratic questioning, role play, and excursions—promote real-world application and reflective learning, while 

integrative strategies like project-based learning, ICT integration, and drama foster creativity, digital literacy, and learner 

agency. Overall, the findings highlight that learner-centred, contextually responsive, and inquiry-driven pedagogy is essential 

for developing transferable skills. 

 

The study recommends that the Ministry of Education and Sports support teacher professional development and flexible, 

gender-sensitive policies that promote learner-centred pedagogy. The National Curriculum Development Centre should embed 

generic skills and real-world problem-solving tasks across curricula and provide guidance for differentiated, ICT-integrated 

teaching. School leaders should foster inclusive, collaborative, and resource-rich learning environments, while teachers should 

adopt experiential, inquiry-driven strategies with active feedback mechanisms. Development partners and NGOs should 

strengthen teacher capacity and facilitate access to digital and experiential learning tools, and national assessment bodies 

should design assessments that reward critical thinking, creativity, research, and authentic application of knowledge. 
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I. INTRODUCTION 

 

Globally, education systems are undergoing significant 

curriculum reforms driven by the need to enhance national 

competitiveness, economic productivity, and workforce 

relevance. Central to these reforms is a growing shift from 

knowledge-based curricula towards competence-based 
approaches that prioritise the development of skills and 

competences over the mere acquisition of content knowledge 

(Gleeson et al., 2020). A competence-based curriculum (CBC) 

emphasises what learners are able to do with what they know, 

focusing on the integration of knowledge, skills, values, and 

attitudes required to navigate real-life situations and the 

demands of the 21st century (Kanyonga et al., 2019; Soare, 

2015). 

 

Within this paradigm, increasing attention has been paid 

to the development of generic skills - often referred to 

interchangeably as transferable skills, employability skills, life 
skills, or 21st-century skills - which are widely recognised as 

essential for learners’ success in education, work, and society 

(Clokie & Fourie, 2016; McGunagle & Zizka, 2020). These 

skills include critical thinking and problem solving, creativity 

and innovation, communication, collaboration, research 

competence, interpersonal skills, and lifelong learning 

capabilities among others (Nyaboke et al., 2021; Singer et al., 

2014). Beyond employability, generic skills enable learners to 

adapt to rapidly changing social, technological, and economic 

contexts, positioning them as active and reflective participants 

in lifelong learning. 
 

The effective fostering of generic skills places substantial 

demands on pedagogical practice. Teachers are required to 

move beyond traditional teacher-centred approaches towards 

learner-centred pedagogies that promote active engagement, 

collaboration, inquiry, and reflective learning (Closs et al., 

2022). Such pedagogical approaches necessitate learning 

environments that are safe, supportive, and inclusive, while 

offering meaningful opportunities for interaction, 

experimentation, and problem-solving (Labani et al., 2019; 

Paulo & Tilya, 2014). Consequently, the role of the teacher 
shifts from knowledge transmitter to facilitator of learning, 

guiding learners in constructing knowledge and developing 

skills through authentic learning experiences. 

 

In Africa, and particularly in Uganda, the adoption of 

competence-based education has gained momentum as 

governments seek to address persistent concerns about 

graduate unemployability and skills mismatch. Uganda’s 

introduction of the Lower Secondary Curriculum (LSC) in 

2020 represents a significant milestone in this reform agenda 

(National Curriculum Development Centre [NCDC], 2019). 

The LSC explicitly foregrounds the development of five core 

generic skills: critical thinking and problem solving; creativity 

and innovation; cooperation and self-directed learning; 

communication; and mathematical computation and ICT 

proficiency (National Curriculum Development Centre 

[NCDC], 2020). These skills are not taught as standalone 
subjects but are embedded across subject areas, with the 

expectation that teachers intentionally foster them through 

appropriate pedagogical strategies. 

 

Despite the centrality of pedagogy in realising the goals 

of the CBC, empirical research on how teachers practically 

foster generic skills in classroom contexts remains limited, 

particularly within African education systems (Kusaka, 2020; 

Ngeno & Mwoma, 2021). Understanding teachers’ 

pedagogical approaches is critical, as classroom practice 

ultimately determines whether curriculum reforms translate 

into meaningful learning outcomes. This study therefore 
examined the pedagogical strategies teachers employ to foster 

generic skills within Uganda’s competence-based lower 

secondary curriculum. By foregrounding teachers’ experiences 

and practices, the study contributes context-specific insights to 

the growing discourse on competence-based education and 

learner-centred pedagogy in sub-Saharan Africa. 

 

 Research Problem  

Uganda’s competence-based curriculum places strong 

emphasis on the development of generic skills. Achieving 

these outcomes requires the adoption of learner-centred, 
interactive, and problem-based pedagogical approaches that 

actively engage learners in applying cognitive, social, and 

practical skills within authentic learning contexts (Evans, 

2020). In principle, such pedagogies are intended to transform 

classrooms into spaces that support deep learning, 

collaboration, and real-world application of knowledge. 

 

In practice, however, the implementation of these 

pedagogical approaches remains constrained by several 

systemic challenges. Teacher-centred instructional practices 

continue to dominate classroom instruction (Nantambi, 2022), 
compounded by limited instructional resources (Malunda & 

Atwebembeire, 2018), overcrowded classrooms (Salmon, 

2023), and persistent examination-oriented teaching pressures 

(Atuhurra & Kaffenberger, 2022). Additionally, many pre-

service and in-service teachers lack adequate preparation to 

effectively integrate generic skills development into classroom 

pedagogy within the CBC framework (Muhwezi, 2022). These 

conditions raise concerns about teachers’ capacity to translate 

the intentions of the CBC into meaningful pedagogical 

practices. 
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Consequently, there is limited empirical evidence on 

whether classroom pedagogical approaches under the CBC are 
genuinely fostering generic skills as intended. It remains 

unclear how pedagogical practices, teacher capacity, and 

contextual constraints shape learners’ opportunities to engage 

in collaborative learning, problem-solving, and real-life 

application of knowledge. This disconnect between curriculum 

design and classroom enactment underscores the need for 

systematic inquiry into pedagogical approaches used in CBC 

classrooms. Addressing this gap is critical for understanding 

the extent to which current teaching practices align with the 

competence-based vision and for identifying pathways to 

strengthen the fostering of generic skills in Ugandan 
secondary schools. 

 

 Significance of the Study 

This study is significant as it contributes empirical, 

context-specific evidence on pedagogical approaches for 

fostering generic skills within Uganda’s competence-based 

curriculum. By examining classroom practices and learners’ 

experiences, the study enhances understanding of how generic 

skills are developed or constrained, through everyday teaching 

and learning processes. 

 

The findings are valuable to the Ministry of Education 
and Sports (MoES), National Curriculum Development Centre 

(NCDC), and Uganda National Examinations Board (UNEB) 

by providing insights that can inform curriculum 

implementation guidelines, teacher support strategies, and 

assessment reforms aligned with competence-based learning 

outcomes. The study also offers practical implications for 

Teacher Training Institutions, highlighting areas where pre-

service and in-service teacher preparation can be strengthened 

to better support learner-centred and skills-oriented pedagogy. 

 

Furthermore, the study provides evidence that can 
support civil society organisations and education development 

partners in designing targeted interventions aimed at 

improving classroom practice, resource provision, and learner 

support mechanisms. At a scholarly level, the study 

contributes to the limited body of African research on 

competence-based pedagogy and generic skills development, 

thereby enriching global discussions on curriculum reform and 

learner-centred education in low- and middle-income contexts. 

 

Overall, the study offers actionable insights that can 

support more effective alignment between CBC policy 
intentions and classroom pedagogical realities, ultimately 

enhancing the quality and relevance of secondary education in 

Uganda. 

 

II. THEORETICAL FRAMEWORK 

 

This study is anchored in Lev Vygotsky’s Social 

Constructivist Theory of Learning (1978), which 

conceptualises learning as an active, socially mediated process 

through which learners construct knowledge by interacting 

with others and with their learning environment (Bélanger, 

2011; Brau, 2020). Social constructivism emphasises that 
meaningful learning occurs when learners engage 

collaboratively with content, peers, and teachers, thereby 

positioning learner-centred pedagogy as fundamental to 

effective teaching and learning (Rodriguez, 2012). 

 

Within the context of Uganda’s competence-based 

curriculum, social constructivism provides a relevant lens for 

understanding how generic skills are developed in classroom 

settings. Through structured interaction, dialogue, 

collaboration, and guided support from more knowledgeable 

others, learners are able to deepen conceptual understanding 
while simultaneously developing critical thinking, 

communication, cooperation, and problem-solving skills 

(Brandt, 2020). These processes align with the CBC’s 

emphasis on active participation and skills integration across 

subject areas. 

 

The study is further informed by Havelock’s (1969) 

Social Interaction Model of Curriculum Innovation, which 

complements social constructivist principles by emphasising 

collaborative and dynamic learning environments as central to 

effective curriculum implementation. The model highlights the 

importance of negotiation within learning groups, peer 
assessment, reflective dialogue, and continuous feedback as 

mechanisms through which curriculum intentions are 

translated into classroom practice (Patel, 2013). This 

perspective is particularly useful for examining how teachers 

facilitate interaction and how learners participate in the co-

construction of knowledge within competence-based 

classrooms. 

 

Together, these theoretical perspectives provide a robust 

framework for analysing pedagogical approaches used to 

foster generic skills. They enable the study to examine how 
classroom interactions, teaching strategies, and learner 

participation collectively shape learning experiences, clarify 

the roles of teachers and learners, and support the 

development of generic skills envisioned by the competence-

based curriculum. 

 

III. LITERATURE REVIEW 

 
The quality of teaching and learning, as well as learners’ 

access to knowledge and professional learning conditions, is 

strongly influenced by the pedagogical approaches teachers 

employ in implementing curriculum policies (Roegiers, 2010). 

Within competence-based education systems, pedagogy plays 

a critical role in fostering generic skills by creating learning 

environments that promote active engagement, collaboration, 

reflection, and real-world application of knowledge. This 

section reviews empirical and theoretical literature on 

pedagogical approaches that support the development of 
generic skills among learners. 
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Cooperative and group-based learning has been widely 

identified as an effective approach for fostering generic skills, 
particularly collaboration, communication, and independent 

learning. Studies suggest that intentional grouping of learners 

enhances peer interaction and promotes learning across 

diverse socio-economic contexts (Aliyu et al., 2023; Seherrie 

& Mawela, 2023). For example, Seherrie & Mawela's (2023) 

exploratory study involving secondary school teachers in 

South Africa found that group work encourages learner 

autonomy and collaborative problem-solving when groups are 

deliberately structured by the teacher. Such findings highlight 

the pedagogical value of cooperative learning in competence-

based classrooms. 
 

Role-play and dialogic teaching have also been shown to 

support the development of life skills and personal agency 

among learners. Evidence from Rwanda’s 12+ program for 

adolescent girls demonstrated that role-play activities fostered 

confidence, assertiveness, and independent decision-making 

(D’Angelo et al., 2022). Similarly, Busaka et al. (2022) found 

that the use of role-play in Zambian mathematics classrooms 

enhanced learners’ self-esteem, communication skills, and 

self-awareness. These studies illustrate how experiential 

pedagogies enable learners to actively engage with content 

and reflect on personal and social identities. However, much 
of the existing research is subject-specific, leaving limited 

understanding of how such approaches are applied across 

different disciplines. 

 

Debates and structured discussions are another 

cooperative learning strategy linked to the development of 

higher-order thinking and communication skills. Scholars 

argue that debates promote creativity, cooperation, and respect 

for diverse perspectives while strengthening language and 

reasoning skills (D’Angelo et al., 2022; El-Koumy, 2019). El-

Koumy (2019) specifically notes that debates enhance critical 
listening, reading, and writing skills, depending on the level of 

learner preparation and engagement. (Chan & Chen, 2022) 

further emphasise that debate-based pedagogy cultivates 

dispositions such as openness to alternative viewpoints and 

effective interpersonal interaction, aligning closely with the 

goals of competence-based education. 

 

Inquiry-based learning emphasises investigation, 

exploration, and learner-driven discovery as pathways to deep 

learning. Research from Rwanda using the 5E instructional 

model (Engage, Explore, Explain, Elaborate, and Evaluate) 
demonstrated that inquiry-based approaches stimulated learner 

interest, engagement, and conceptual understanding in physics 

education (Nkurikiyimana et al., 2022). While these findings 

affirm the effectiveness of inquiry-based pedagogy, the 

literature largely focuses on science subjects, with limited 

exploration of its application in humanities and language 

education. This gap underscores the need for broader 

examination of inquiry-based practices across subject areas. 

 

Problem-based and project-based learning approaches 

have also been associated with enhanced learner motivation, 
persistence, and problem-solving abilities. Saad (2021) found 

that problem-based learning increased learner motivation and 

reinforced the relevance of ICT in education, particularly for 

learners at risk of low achievement and school dropout. 

Similarly, Busaka et al. (2022) reported that project-based 

learning encouraged learner engagement, exploration, and 

solution-oriented thinking with minimal teacher guidance. 

Given that project-based learning is a mandatory pedagogical 

approach within Uganda’s competence-based curriculum, 

understanding how it is implemented across different subjects 

is critical. 
 

Technology-enhanced learning has emerged as an 

important pedagogical approach for fostering generic skills, 

particularly ICT proficiency, critical thinking, and real-world 

application of knowledge. Mugisha et al. (2021) demonstrated 

that the use of digital content and devices enabled lower 

secondary learners in Rwanda to apply classroom knowledge 

to personal, family, and community health contexts. However, 

such studies often assume the availability of ICT infrastructure 

and adequate digital competence among teachers and learners. 

This assumption may not hold in all contexts, particularly in 

low-resource settings such as Uganda, where access to 
technology varies significantly across schools. 

 

In summary, the literature indicates that pedagogical 

approaches such as cooperative learning, role-play, debates, 

inquiry-based learning, problem-based learning, project-based 

learning, and technology-enhanced instruction are effective in 

fostering a range of generic skills, including collaboration, 

communication, critical thinking, creativity, problem-solving, 

and self-directed learning. Nevertheless, gaps remain 

regarding how contextual factors - such as class size, 

availability of resources, subject-specific demands, 
administrative support, school timetabling, and teachers’ 

technological pedagogical content knowledge - influence the 

effective implementation of these approaches. Addressing 

these gaps is essential for understanding how competence-

based pedagogy can be realistically enacted within Ugandan 

classrooms. 

 

III. METHODOLOGY 

 

A. Research Design and Philosophical Foundation 

 
 Philosophical Orientation 

The study was grounded in a constructivist philosophical 

orientation. Epistemologically, it assumes that knowledge 

about pedagogical practices and generic skills is socially 

constructed, with multiple realities shaped by teachers’ 

experiences (Blaikie, 2007; Gergen & Gergen, 2007). The 

study valued both majority and minority teacher perspectives 

on how generic skills are fostered. Ontologically, the study 

aligned with the constructivist view that reality is multiple and 

context-dependent, influenced by teachers’ social, cultural, 
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and institutional environments  (Hammarberg et al., 2016; 

Rahman, 2016; Yin, 2011). The researcher played an 
interactive role in mediating meaning through engagement 

with teachers, acknowledging diverse classroom experiences 

in the Ugandan context. 

 

 Research Approach 

The study adopted a qualitative research approach. This 

approach was suitable for exploring the pedagogical strategies 

teachers employ to enhance generic skills. By focusing on 

teachers lived classroom experiences, the qualitative approach 

enabled an in-depth exploration of teaching practices, 

perceptions, and contextual realities as revealed through 
classroom observations and key informant interviews. 

 

 Research Design 

The study employed a case study research design. This 

design allowed for an in-depth, contextualized examination of 

pedagogical practices used by teachers to foster generic skills 

within real classroom settings under the competence-based 

curriculum. The case study design was appropriate because it 

facilitated a detailed understanding of the phenomenon as it 

occurred in practice, where the boundaries between 

pedagogical approaches and the classroom context are closely 

intertwined. 
 

B. Ethical Considerations and Community Engagement 

The researcher obtained ethical clearance from Uganda 

Christian University (REC) and the Uganda National Council 

for Science and Technology (UNCST). Participant anonymity 

and confidentiality were ensured through the use of 

pseudonyms, secure storage of data, and use of information 

solely for research purposes. The teachers assented on behalf 

of parents, to conduct interviews and lesson observations 

through verbal and written forms to allow for voluntary 

participation of learners in the study. Following ethical 
guidelines, participants could benefit from the study, as the 

findings may enhance the teaching of generic skills, while the 

entire data collection and analysis process adhered to UNCST 

regulations. 

 

C. Participant Selection and Sampling Strategy 

 

 Sampling Strategy 

This study involved three purposively selected secondary 

school cases from Nawaningi and Bulamagi sub-counties in 

Iganga District, chosen based on school ownership 
(government/private), class size enrolment, and rural–urban 

location to capture contextual factors that may influence the 

fostering of generic skills beyond teacher-related factors. 

School P was a private, mixed day and boarding school with a 

religious affiliation and average academic performance, 

operating two streams per class with about 40 learners per 

stream. School Q was a government seed, mixed day school 

with no religious affiliation and relatively low academic 

performance, also with two streams per class but with large 

enrolments of approximately 90 learners per stream. School R 

was a government-aided, non-USE, single-sex boarding 

school with a religious affiliation and high academic 
performance, offering four streams per class with an average 

enrolment of 70 learners per stream. 

 

 

The study purposively selected teachers of English, 

Mathematics, Pre-Vocational Studies, and Religious 

Education. English and Mathematics subjects were included 

due to their compulsory nature and higher timetable allocation 

in S.2 and S.3, allowing for more sustained interaction with 

learners. Teachers of Pre-Vocational Studies and Religious 

Education were also selected as they handle elective subjects 
that reflect learner choice and operate within shorter 

instructional periods. Preference was given to teachers with 

adequate curriculum experience, as they were considered more 

likely to provide rich insights into classroom practices for 

enhancing generic skills. 

 

 Sample Size 

In terms of sample size, the study targeted eight teachers 

per case - four from S.2 and four from S.3 - resulting in an 

expected total of 24 teachers across the three cases. This 

sample size was deemed sufficient to achieve data saturation. 

In addition, one Deputy Headteacher from each school was 
included as a key informant, bringing the total expected 

number of participants to 27. 

 

A total of twenty participants from the three case study 

schools took part in in-depth and key informant interviews, 

comprising both classroom teachers and school administrators. 

The majority of participants were male, and most were below 

40 years of age, indicating a relatively young teaching 

workforce. In terms of qualifications, most teachers held 

bachelor’s degrees, with a few holding diplomas and only one 

participant possessing a master’s degree. Teaching experience 
varied, though the majority had less than ten years of 

experience, alongside a smaller number of more experienced 

teachers. Participants occupied diverse roles, ranging from 

subject teachers to administrative positions such as deputy 

headteachers, heads of departments, and directors of studies, 

enabling the study to capture perspectives from both 

instructional and leadership levels within the schools. 

 

D. Data Collection Instruments and Procedures 

 

 Data Collection Methods and Tools  
The study employed a combination of interactive and 

non-interactive qualitative data collection methods to explore 

teachers’ perspectives, pedagogical strategies, and experiences 

in fostering generic skills within the competence-based 

curriculum. Document analysis, with the support of the 

analysis guide, was used to examine curriculum and 

instructional documents—such as lesson plans, schemes of 

work, syllabi, textbooks, and timetables—to understand 

teachers’ planning practices, targeted generic skills, and 

proposed assessment approaches. Classroom observations 
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were conducted using a non-participant approach and 

observation protocol, with each teacher observed for one 80-
minute lesson to capture actual teaching practices, learner 

engagement, classroom interactions, assessment strategies, use 

of instructional materials, and classroom challenges. In 

addition, in-depth interviews were conducted with teachers to 

generate rich, open-ended data on their planning, teaching, and 

assessment practices, while key informant interviews with 

deputy headteachers were used to triangulate and substantiate 

teachers’ accounts. All interviews were audio-recorded and 

guided by structured protocols to ensure consistency and depth 

of data. 

 
 Data Collection Procedures 

Following approval of the study, the researcher obtained 

an introductory letter from Kyambogo University, which was 

used to inform the Chief Administrative Officer of Iganga 

District about the study. The officer then introduced the 

researcher to the school administrators of the three selected 

schools, who granted permission to access the teachers. Both 

teachers and deputy headteachers voluntarily provided signed 

consent before participation. Data collection with these 

participants included document analysis, classroom 

observations, and interviews, conducted after consent was 

obtained, ensuring voluntary and informed participation. 
 

E. Data Quality Control 

The study ensured credibility and trustworthiness of 

qualitative data through rigorous analysis. Credibility was 

achieved by engaging in peer debriefing with a knowledgeable 

colleague, allowing alternative interpretations and 

identification of potential biases. Additionally, member 

checking was conducted by sharing interview transcripts and 

classroom observation feedback with participants to confirm 

that the records accurately reflected their views. Observations 

were conducted over a month to allow careful evaluation of 
data at each stage. 

 

Trustworthiness was maintained through thick, detailed 

descriptions that faithfully represented participants’ 

perspectives, including contradictory viewpoints. Transcripts 

and observation records were read repeatedly, with sub-codes 

identified and manually cross-checked, while supervisors, 

peers, and an external auditor reviewed the coding for 

validation. Audio recordings and classroom video clips were 

also revisited to verify observations and support accurate 

interpretation of teaching practices. 
 

F. Data analysis  

Qualitative data from in-depth interviews, key informant 

interviews, and document reviews were systematically 

analyzed following established qualitative procedures. All 

interviews and discussions were transcribed verbatim to 

preserve participants’ original meanings, then imported into 

Atlas.ti for management and analysis. Coding segmented data 

into meaningful units based on literature, emerging patterns, 

and researcher insights, guided by a codebook to ensure 

consistency and rigor. Related codes were then grouped into 

categories, from which themes were generated, reflecting both 
anticipated patterns and conceptually significant unexpected 

findings. Finally, these themes were examined holistically to 

provide a coherent account of participants lived experiences in 

relation to the research questions. 

 

IV. FINDINGS AND DISCUSSION 

 

The study revealed that teachers employ a range of 

learner-centred, interactive, and inquiry-based pedagogical 

strategies to cultivate generic skills - such as critical thinking, 

communication, collaboration, problem-solving, creativity, 
and leadership - among learners. Data from lesson 

observations, interviews, and document analysis highlighted 

four overarching approaches: constructivism, collaborative 

learning, inquiry-based learning, and integrative learning, with 

sub-strategies implemented through practical demonstrations, 

ICT integration, projects, role play, and extracurricular 

activities. 

 

Constructivist approaches were widely used, with 

teachers facilitating guided discovery, practical 

demonstrations, incidental learning, and careful observation. 

Guided discovery was central, combining teacher scaffolding, 
discussions, and group activities to promote critical thinking 

and teamwork. As one English teacher explained, “I use the 

guided discovery methodology because it helps my learners to 

stretch their understanding of a certain concept” [Female, 

School Q]. Practical demonstrations allowed learners to build 

mental models from real-life experiences, such as “Some 

skills… learners were not knowing anything about farming 

and then how to establish a nursery bed came in” [Male, 

Agriculture, School P], highlighting the relevance of hands-on 

activities. Incidental learning occurred through modeling 

behaviours and leveraging the school environment to reinforce 
values, e.g., “If we write these things around…learners were 

understanding them because they were looking at them as they 

are moving” [Male, English, School Q]. Observation served as 

both assessment and reinforcement, allowing teachers to 

monitor responsibility, teamwork, and communication in 

authentic contexts. 

 

Collaborative learning strategies included peer-to-peer 

learning, group discussions, debates, and participation in clubs 

and societies. Peer interactions were essential for knowledge 

construction and confidence-building: “Discussions amongst 
friends can help even those learners who don’t have any ideas 

in the lesson” [Female, Mathematics, School Q]. Group 

discussions enabled shy learners to engage, develop leadership 

skills, and practice communication. During a classroom 

observation of an English language lesson at case R, the 

teacher was seen to have engaged learners in collaborative 

tasks prior to the lesson and encouraged presentations of the 

activity products and peer feedback. The learning outcome 

involved designing a poster. The output of group activity 
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showed acquisition of intended and unintended competences 

as in Figure 1. 

 

 
Fig 1 Sample Posters Designed by S.3 Learners in an English Language Lesson 

 

Extracurricular clubs—debate, drama, and writing—
enhanced higher-order thinking, creativity, and persuasive 

communication. For instance, a debate on business structures 

encouraged learners to articulate arguments and reasoning 

skills: “It was about different forms of business…learners 

poured out the information” [Female, Entrepreneurship, 

School R]. 

 

Inquiry-based learning emphasized research, excursions, 

Socratic questioning, and role play. Teachers encouraged 

hands-on research projects, such as community surveys or 

building dustbins, which promoted critical thinking, problem-
solving, collaboration, and real-world application. A teacher 

observed, “They go and consult as a team so that they can 

consult, relate and come up with various approaches…most of 

these skills have been acquired” [Male, Mathematics, School 

P]. Excursions and charity visit bridged classroom learning 

with authentic experiences, enhancing observation, reflection, 

and social responsibility. Question-and-answer methods, 

including scenario-based questioning, stimulated critical 

analysis and independent thinking, while role play encouraged 

learners to adopt perspectives, engage socially, and transfer 

experiences from extracurricular contexts: “We do role play to 
make the class at least active…they transfer experiences from 

MDD, scouting, etc., to such lessons” [Female, English, 

School R]. 

 

Integrative learning involved project-based learning 

(PBL), ICT integration, and drama to foster multi-disciplinary 

and real-world competencies. PBL enabled learners to tackle 

authentic tasks, such as creating school calendars, managing 

gardens, or crafting objects, thereby developing planning, 

collaboration, problem-solving, and leadership skills. 

Challenges included motivational gaps and thematic 

constraints: “Some relax and say others will do it for us. This 
requires them to have a group leader for steering” [Female, 

Entrepreneurship, School R]. ICT integration connected 

classroom content with real-world contexts, leveraging 

multimedia, online resources, and tools like spreadsheets to 

foster digital literacy, analytical thinking, and collaboration. 
Teachers emphasized active engagement alongside 

technology: “ICT alone is still not enough…they can really 

discover the ideas themselves” [Male, English, School P]. 

Drama and storytelling were used as immersive methods to 

enhance creativity, critical thinking, and expressive 

communication, despite practical constraints such as time and 

space. 

 

Overall, the findings underscore that intentional, learner-

centred, and inquiry-driven pedagogical strategies—combined 

with collaborative and integrative approaches—effectively 
cultivate generic skills. Teachers create engaging, real-world 

relevant environments, scaffold learning, integrate technology, 

and foster peer and community interactions to prepare learners 

for complex, authentic challenges beyond the classroom. 

 

V. CONCLUSIONS 

 

The study concludes that teachers deliberately employ a 

blend of constructivist, collaborative, inquiry-based, and 

integrative pedagogical strategies to foster learners’ generic 

skills. Constructivist approaches, including guided discovery, 
practical demonstrations, observation, and incidental learning, 

enable learners to actively engage, connect theory with 

practice, and develop critical thinking, problem-solving, 

communication, and teamwork skills. Collaborative and peer-

centered strategies - such as group discussions, peer learning, 

debates, and participation in clubs - create social learning 

environments that strengthen communication, collaboration, 

leadership, and socio-emotional competencies. 

 

Inquiry-based and experiential strategies, including 

research projects, Socratic questioning, role play, excursions, 

project-based learning, ICT integration, and drama, further 
deepen skill development by encouraging learners to explore 

real-world problems, apply knowledge authentically, and 

engage creatively. These methods enhance critical thinking, 

creativity, digital literacy, collaboration, and learner agency. 
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Overall, the findings highlight that holistic, learner-centered, 

and contextually responsive teaching practices are essential for 
cultivating transferable skills that prepare learners for 

academic success, professional readiness, and active societal 

participation. 

 

RECOMMENDATIONS 

 

 Ministry of Education and Sports (MoES): 

The Ministry should support teacher professional 

development and school policies that promote constructivist, 

collaborative, inquiry-based, and integrative pedagogies, 

ensuring flexible timetables and gender-sensitive learning. 
 

 National Curriculum Development Centre (NCDC): 

The NCDC should embed generic skills and real-world 

problem-solving activities across curricula and textbooks, 

while providing guidance for learner-centred, differentiated, 

and ICT-integrated teaching. 

 

 Schools and School Leaders: 

School leaders should create inclusive cultures that 

encourage collaborative learning, experimentation, inquiry-

based approaches, and access to ICT and other learning 

resources. 
 

 Teachers: 

Teachers should adopt learner-centred and experiential 

pedagogies, integrating guided discovery, project-based 

learning, inquiry, ICT, and feedback methods to develop 

generic skills. 

 

 Development Partners and NGOs: 

Development partners and NGOs should support teacher 

capacity-building, access to digital and experiential learning 

tools, and school-community partnerships to strengthen 
pedagogy. 

 

 National Assessment Body (UNEB): 

Examination bodies should design assessments that 

prioritize critical thinking, creativity, research, and real-world 
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