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Abstract: Anyone who's been paying attention over the last couple of years knows that generative AI tools like ChatGPT, 

Copilot, Gemini, and Claude have exploded into pretty much every corner of our lives. English Studies that broad umbrella 

covering language teaching, applied linguistics, literary analysis, and academic writing instruction is certainly no exception. The 

question isn't whether AI is going to affect the field; it's already here, and it's changing things in ways we're only beginning to 

understand. 

 

I've been looking at what scholars have been saying about this shift, drawing on about fifteen studies published between 

2021 and 2025. Four big themes keep emerging. First, there's language teaching and learning how AI is being used in the 

classroom, for better or worse. Second, literary and cultural analysis is starting to look different, with researchers using AI to 

spot patterns in texts that would take a human years to find. Third, writing pedagogy is in a state of upheaval; no one's quite 

sure how to handle AI-generated essays, and academic integrity has become a minefield. And fourth, English scholars and 

educators are having to rethink their own professional identities—what does it even mean to be an English professor in an age 

of AI? 

 

Here's my take: AI isn't just another teaching aid, like a better whiteboard or a slicker LMS. It's fundamentally 

reorganizing how we think about knowledge, ethics, and the very meaning of literacy. We can't just pretend it's not happening 

or slap a blanket ban on it. Departments need to get proactive rethink their curricula, overhaul assessment practices, and have 

honest conversations about what skills we're actually trying to cultivate. The goal isn't to abandon our humanistic and critical 

mission; it's to figure out how to preserve it while making smart use of what AI can actually offer. That's going to require some 

serious thought, but it's a conversation worth having. 

 

Keywords: Artificial Intelligence, English Studies, Generative AI, Language Teaching, Literary Studies, Digital Humanities, Writing 

Pedagogy, Academic Integrity. 
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I. INTRODUCTION 

 
English Studies has historically been understood as an 

umbrella discipline encompassing the teaching of English as a 

first, second, or foreign language, the critical study of literature 

and culture in English, and the cultivation of academic and 

creative writing. Each of these strands is now being reshaped 

by the arrival of generative artificial intelligence systems 

capable of producing fluent prose, summarizing texts, 

generating feedback, and even imitating literary style. Since the 

public release of large language model (LLM) chatbots in late 

2022, scholarship across applied linguistics, literary studies, 

and writing studies has expanded rapidly to document both the 

promise and the disruption these tools bring (Godwin-Jones, 
2024). 

This article reviews recent, primarily post-2023 research 

to answer a central question: what is the likely future of English 
Studies as a discipline in an environment where machines can 

read, write, and analyze language at scale? Rather than treating 

AI as an isolated classroom tool, the review situates it within 

the discipline's broader intellectual mission of cultivating 

critical literacy, interpretive skill, and effective communication. 

The article is organized around four domains in which AI's 

impact is already visible in the literature: language teaching and 

learning, literary and cultural analysis, writing pedagogy and 

academic integrity, and the professional identity of English 

scholars and teachers. A final section considers ethical 

challenges and offers recommendations for the discipline's 

near-term future. 

 

 
Fig 1: Re-Mapping English Studies: Generative AI and the Future of the Discipline 

 

This infographic illustrates the intersection of traditional 

English studies with generative artificial intelligence. It 

highlights how digital tools disrupt and enhance language 

teaching, literary analysis, writing pedagogy, and scholarly 

identity, emphasizing the need for ethical frameworks and 

curriculum innovation. 

 

 

 

 

 

II. AI AND THE CHANGING LANDSCAPE OF 

LANGUAGE TEACHING AND LEARNING 

 

 From Computer-Assisted to Generative Language Learning 

For several decades, computer-assisted language learning 

relied on rule-based or narrowly trained systems designed for 

specific tasks such as pronunciation practice or grammar 
checking. Generative AI marks a qualitative shift because a 

single conversational system can now perform many of these 

functions simultaneously while adapting to a learner's 

proficiency level in real time (Godwin-Jones, 2024). Godwin-
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Jones describes this as a form of "distributed agency," in which 

the learning process becomes a joint accomplishment of the 

human learner and the AI system, with implications for learner 

autonomy, motivation, and the teacher's traditional role as the 

primary source of corrective feedback. 

 

Bibliometric evidence supports the claim that this shift 
represents a genuine turning point rather than an incremental 

development. Kartal and Yeşilyurt (2024) mapped nearly three 

decades of publications on AI in second-language teaching and 

applied linguistics and found that research volume, thematic 

diversity, and international collaboration all accelerated sharply 

after 2022, with keyword clusters shifting from computer-

assisted instruction toward conversational agents, 

personalization, and generative content creation. This trend 

indicates that AI is no longer a peripheral topic in applied 

linguistics but a central organizing concern for the field's 

research agenda. 

 
 Chatbots, Speaking Practice, and Personalized Feedback 

A substantial body of recent systematic reviews focuses 

on conversational and speech-recognition chatbots as tools for 

developing oral proficiency, a skill traditionally difficult to 

practice outside the classroom. Jeon, Lee, and Choi (2024) 

reviewed research on speech-recognition chatbots and 

concluded that these tools measurably increase learners' 

willingness to communicate and provide low-anxiety 

opportunities for spoken practice, though they cautioned that 

most studies remain short-term and conducted in higher-

education contexts, limiting generalizability to younger 
learners or lower-resource settings. Similarly, Du and Daniel 

(2024) synthesized empirical studies on AI-powered chatbots 

used for English-as-a-foreign-language speaking practice and 

reported consistent gains in learner confidence and 

engagement, alongside concerns that over-reliance on chatbot 

interaction may reduce learners' exposure to the sociolinguistic 

variation present in authentic human speech. 

 

Feedback on writing has received comparable attention. 

Chang and Sun (2024) reviewed research on AI's role in self-

regulated language learning and found that automated feedback 

systems can support goal-setting and self-monitoring, two 
components central to self-regulated learning theory, but that 

learners' capacity to act productively on AI feedback varies with 

their existing metacognitive skill. Koç and Savaş (2025) 

conducted a meta-synthesis of studies on AI chatbots in English 

language learning published between 2010 and 2024 and 

observed that the field has moved from evaluating whether 

chatbots are effective at all toward more nuanced questions 

about which learner populations, tasks, and proficiency levels 

benefit most, suggesting a maturing research agenda. 

 

 Ethical and Practical Constraints 

Not all findings are unreservedly positive. Al-Othman 
(2024) surveyed ethical concerns surrounding AI use in 

English-as-a-foreign-language classrooms and highlighted 

issues of data privacy, unequal access to premium AI tools, and 

the risk that learners may substitute AI-generated language for 

their own developing competence. Godwin-Jones (2024) 

likewise notes that generative AI systems are statistical models 

of language that struggle with the sociocultural and pragmatic 

dimensions of communication, meaning that fluency in AI-

assisted output does not necessarily translate into a learner's 

internalized communicative competence. Taken together, this 

literature suggests that the future of language teaching within 
English Studies will not be defined by wholesale automation 

but by a recalibrated partnership in which teachers curate, 

contextualize, and critically frame AI-generated input and 

feedback. 
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Fig 2: AI and the Changing Landscape of Language Teaching and Learning 

 

This info graphic illustrates the evolution from rule-based 

computer-assisted language learning to generative AI models. 

It highlights the shift toward distributed agency between human 

learners and AI systems, detailing impacts on chatbots for oral 

proficiency, personalized writing feedback, ethical and 
practical constraints, and the recalibrated partnership for future 

educators. 

 

III. AI IN LITERARY AND CULTURAL STUDIES 

 

 Computational Literary Analysis and Its Discontents 

Literary studies has its own longer history of 

computational method, but generative AI has intensified debate 

over what such methods can legitimately claim to reveal about 

literary meaning. Bode (2023) offers an influential critique of 

computational literary studies, arguing that many quantitative 

approaches import unexamined assumptions about what a text 
or a corpus represents, and that computational claims about 

style, genre, or influence require the same interpretive scrutiny 

traditionally applied to close reading. This critique remains 

directly relevant to generative AI, since large language models 

are themselves statistical artifacts trained on vast literary 

corpora and are increasingly used as analytical instruments in 

their own right. 

 

Yadav (2024) illustrates one such application, using 

computational methods supported by AI to analyze literary 

style across a corpus of texts and to identify recurring stylistic 
signatures associated with particular authors or periods. Such 

work demonstrates the productive potential of AI-assisted 

analysis for tasks like authorship attribution, stylometric 

comparison, and large-scale pattern detection across bodies of 

literature too extensive for unaided close reading. At the same 

time, Bode's (2023) caution suggests that the discipline's future 

will depend on maintaining a critical, theoretically informed 

relationship to these tools rather than treating AI output as self-
evidently meaningful. 

 

 Digital Humanities and New Interpretive Frontiers 

Beyond individual studies, literary and cultural scholars 

are actively debating how generative AI should be positioned 

within the broader digital humanities project. Scholars in this 

space have observed that generative systems operate through 

inductive, probabilistic modeling of cultural data rather than the 

explicit, rule-based formalization that characterized earlier 

digital humanities work, a shift that some argue better 

accommodates the interpretive complexity of cultural artifacts 

while others worry decouples analysis from the subjective, 
hermeneutic tradition central to literary criticism. This tension 

between computational tractability and interpretive depth is 

likely to remain one of the defining methodological debates for 

literary studies within English Studies over the next decade. 

 

These developments also raise questions of scholarly 

transparency. As AI tools become embedded in the research 

process itself, from drafting to data analysis, the discipline faces 

new expectations regarding disclosure of AI involvement in 

humanities scholarship, mirroring debates already underway in 

the sciences about authorship, attribution, and the boundaries of 
acceptable AI assistance in producing publishable research. 
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Fig 3: AI in Literary and Cultural Studies: Computational Methods and Interpretive Debate 

 

This infographic explores the intersection of artificial 
intelligence and literary scholarship. It highlights 

computational analysis techniques like genre detection and 

authorship attribution, the tension between computational 

tractability and interpretive depth in digital humanities, and the 

growing importance of scholarly transparency, ethical AI tool 

disclosure, and formal AI contribution statements in research. 

 

IV. AI, WRITING PEDAGOGY, AND ACADEMIC 

INTEGRITY 

 

 Automated Feedback and Assessment 
Writing instruction, long a core responsibility of English 

departments, is arguably the area most visibly transformed by 

generative AI. Atkinson and Palma (2025) developed and 

evaluated a hybrid large-language-model approach to 

automated essay scoring and found that combining LLM-based 

evaluation with complementary scoring techniques improved 

reliability and reduced the scoring inconsistencies that have 

historically limited automated writing assessment. Such 

findings suggest that automated essay scoring, once viewed 

skeptically within composition studies, may become a credible 

complement to human evaluation, particularly for formative 

feedback at scale. 
 

Fitria (2021) examined an earlier but foundational 

example of AI-assisted writing support, Grammarly, and found 

that students regarded it as a valuable alternative and 

supplement to teacher feedback, particularly for surface-level 

grammatical and mechanical concerns, while still valuing 

instructor feedback for higher-order concerns such as 

argumentation and organization. This distinction between what 

AI feedback does well and what it does not remains central to 
current debates about how deeply AI should be integrated into 

the writing classroom. 

 

 Academic Integrity in the Generative AI Era 

The capacity of generative AI to produce fluent, plausible 

prose has generated urgent concern about academic integrity. 

Cotton, Cotton, and Shipway (2023), in an early and widely 

cited analysis, argued that institutions must move beyond a 

purely punitive, detection-based response to AI-assisted writing 

and instead redesign assessment to make genuine understanding 

demonstrable, a recommendation that continues to shape 
institutional policy discussions. Building on this concern, 

Pudasaini, Miralles-Pechuán, Lillis, and Llorens Salvador 

(2025) surveyed the rapidly growing field of AI-generated text 

detection and concluded that detection tools remain imperfect, 

prone to both false positives and false negatives, and easily 

circumvented through paraphrasing or hybrid human-AI 

composition, raising serious questions about their fairness and 

reliability as instruments of academic discipline. 

 

Eaton (2023) offers a broader theoretical reframing of this 

challenge through the concept of "postplagiarism," arguing that 

traditional definitions of plagiarism, built around the 
assumption of a single identifiable human author, are no longer 

adequate in an environment where authorship is frequently 

distributed across human writers, AI systems, and iterative 

human-AI collaboration. Eaton calls for English Studies and the 

broader academy to develop new ethical frameworks and 

pedagogical practices that acknowledge this hybridity rather 

than attempting to police it out of existence. This reframing has 
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significant implications for how English departments define 

authorship, originality, and academic honesty going forward. 

 

 
Fig 4: AI, Writing Pedagogy, and Academic Integrity: Re-Mapping English Studies 

 

This infographic explores the intersection of artificial 

intelligence and writing education. It addresses automated 
feedback systems, the challenges of academic integrity and 

detection tools in the generative AI era, and the shift from 

punitive measures toward pedagogical redesign. Finally, it 

highlights the evolution of professional scholarly identity and 

values. 

 

V. THE EVOLVING PROFESSIONAL IDENTITY 

OF THE ENGLISH SCHOLAR AND EDUCATOR 

 

Across these domains, a common theme emerges: the 

future of English Studies will depend less on whether AI is used 

and more on how the discipline redefines the value it adds once 
many routine language-related tasks can be automated. If AI 

can competently draft prose, translate idiom, generate practice 

exercises, and perform preliminary stylistic analysis, then the 

distinctive contribution of English scholars and teachers 

increasingly lies in critical framing, ethical judgment, 

contextual and cultural interpretation, and the cultivation of 
students' own developing voice and reasoning, capacities that 

current AI systems do not reliably replicate (Godwin-Jones, 

2024; Al-Othman, 2024). 

 

This repositioning is already visible in professional and 

institutional responses. Language educators are being 

encouraged to develop what several scholars term critical AI 

literacy, the ability to evaluate AI output for accuracy, bias, and 

appropriateness rather than accepting it uncritically, while 

literary scholars are being asked to theorize the epistemic status 

of AI-assisted interpretation rather than simply adopting new 

computational tools. In both cases, the discipline's traditional 
strengths in close reading, rhetorical analysis, and ethical 

reasoning are being repurposed as the very skills needed to 

supervise and interrogate AI systems responsibly. 
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Fig 5: The Evolving Professional Identity of the English Scholar and Educator 

 

This infographic illustrates how artificial intelligence 

automates routine tasks like drafting and grammar checks, 

while elevating distinct human contributions. It highlights the 

changing roles of educators and literary scholars, emphasizing 

critical AI literacy, evaluating accuracy, and repurposing 
traditional strengths like close reading and ethical reasoning for 

responsible AI supervision. 

 

VI. CHALLENGES AND ETHICAL 

CONSIDERATIONS 

 

Several recurring challenges cut across the literature 

reviewed here. First, equity remains a serious concern: 

premium AI tools, faster processing, and multimodal 

capabilities are not equally accessible to all learners and 

institutions, risking a new digital divide layered on top of 

existing educational inequalities (Al-Othman, 2024). Second, 
questions of linguistic and cultural bias persist, since LLMs are 

trained predominantly on data reflecting dominant varieties of 

English and may underrepresent or misrepresent other varieties, 

dialects, and cultural contexts relevant to English Studies as a 

global discipline. Third, the reliability of both AI-generated 

content and AI-detection tools remains contested, with 

detection systems in particular showing inconsistent accuracy 

that can unfairly disadvantage students, especially multilingual 
writers whose prose patterns are more frequently flagged as AI-

generated (Pudasaini et al., 2025). 

 

Finally, the discipline faces a conceptual challenge 

concerning authorship and originality that extends beyond 

individual cases of misconduct. Eaton's (2023) postplagiarism 

framework suggests that English Studies must develop new 

vocabularies and assessment philosophies suited to a world of 

routine human-AI co-authorship, rather than relying on 

definitions of originality developed before generative AI 

existed. Addressing these challenges will require coordinated 

action from professional organizations, departmental 
leadership, and individual instructors, informed by ongoing 

empirical research rather than reactive policy alone. 
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Fig 6 : Challenges and Re-Mapping in the Age of Generative AI 

 

This infographic outlines key challenges in modern 

education driven by generative AI. It highlights equity and 

digital divides, linguistic and cultural biases in large language 

models, the reliability of AI-generated content alongside 

detection flaws, and evolving concepts of authorship under a 
post-plagiarism framework, calling for coordinated institutional 

responses. 

 

VII. FUTURE DIRECTIONS AND 

RECOMMENDATIONS 

 

Based on the reviewed literature, several directions appear 

likely to shape English Studies over the coming years. Curricula 

will likely place growing emphasis on critical AI literacy 

alongside traditional language and literary competencies, 

teaching students not only to use AI tools but to interrogate their 

outputs, limitations, and biases (Godwin-Jones, 2024). 
Assessment practices will likely diversify, incorporating 

process-based and oral components alongside written products 

to make genuine learning demonstrable in ways resistant to 

simple AI substitution (Cotton et al., 2023). Research methods 

in literary studies will likely continue to blend computational 

and traditional interpretive approaches, provided scholars 

maintain the theoretical scrutiny that Bode (2023) argues is 

necessary to keep computational claims accountable to 

established standards of literary evidence. 
 

Professional development for English educators will need 

to keep pace with a fast-moving technological landscape, given 

that several of the systematic reviews surveyed here note a 

persistent gap between the rapid proliferation of AI tools and 

the slower pace of rigorous, longitudinal research on their 

educational impact (Jeon et al., 2024; Koç & Savaş, 2025). 

Finally, academic integrity policy will likely continue to shift 

away from detection-centered enforcement toward 

transparency-based models of disclosure and assessment 

redesign, following the direction charted by Eaton (2023) and 

Cotton et al. (2023). None of these developments imply the 
disappearance of English Studies as a discipline; rather, they 

suggest a discipline whose humanistic and critical core 

becomes more, not less, essential as a counterweight to the 

fluent but shallow outputs of generative AI systems. 

 



Volume 11, Issue 8, August – 2026                                                 International Journal of Innovative Science and Research Technology 

ISSN No:-2456-2165                                                                                                                        https://doi.org/10.38124/ijisrt/26aug075 

 

 

IJISRT26AUG075                                                                      www.ijisrt.com                                                                                                  43          

 
Fig 7: Future Directions and Recommendations for English Studies 

 

This infographic outlines future directions for English 

studies, focusing on critical AI literacy, assessment 

diversification, and blended research methods. It details a 

necessary academic integrity policy shift from punitive 

detection models to transparency and disclosure, while 
underscoring the humanistic and critical core as an essential 

counterweight to shallow AI outputs in an evolving discipline. 

 

VIII. CONCLUSION 

 

The studies reviewed in this article converge on a shared 

conclusion: generative artificial intelligence is transforming the 

tools, methods, and assessment practices of English Studies, but 

it is not displacing the discipline's core intellectual mission. In 

language teaching, AI is reshaping how learners practice and 

receive feedback while raising new equity and pedagogical 

questions. In literary and cultural studies, AI is expanding the 
scale of computational analysis while intensifying long-

standing debates about the relationship between quantitative 

method and interpretive meaning. In writing pedagogy, AI is 

destabilizing established notions of authorship and academic 

integrity, prompting scholars to propose new ethical and 

assessment frameworks suited to an era of routine human-AI 

collaboration. And across all these domains, the professional 

identity of the English scholar and teacher is shifting toward 

that of a critical interpreter and ethical guide for AI-mediated 

language and text. The discipline's future will likely be defined 

not by resistance to these tools nor by uncritical adoption, but 
by a deliberate, research-informed effort to preserve critical 

literacy, interpretive depth, and ethical reasoning as AI 

becomes an increasingly routine presence in the study and 

practice of English. 
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