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Abstract: This study aimed to explore the experiences and adaptive strategies of public elementary school teachers in 

engaging with virtual professional development. The research sought to understand how teachers navigate the challenges of 

virtual professional development the strategies they employ to stay engaged, and how the knowledge gained influences their 

instructional practices. Using a qualitative approach, the study involved semi-structured interviews with five public 

elementary school teachers from Migsulang Elementary School located at Sta. Maria, Davao Occidental. They were selected 

through purposive sampling. The findings reveal that teachers faced challenges such as internet connectivity issues and 

balancing professional development with other responsibilities. However, they adapted by seeking additional training, using 

structured schedules, collaborating with peers, and experimenting with new teaching tools. The results indicate that virtual 

professional development enhances teachers' ability to use technology, engage students through student-centered learning, 

and differentiate lessons to meet diverse needs. Based on the findings, it is recommended that education officials continue to 

support and expand virtual professional development programs, provide resources to address technological barriers, and 

encourage peer collaboration to maximize the benefits of PD for teachers and students. 
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I. INTRODUCTION 

 

This qualitative study explored the lived experiences of 

public elementary school teachers in engaging with virtual 

professional development. It examined the challenges, 

benefits, and broader implications of using virtual platforms 

for teacher training within the context of elementary 

education, highlighting the transformation that professional 

development underwent. 
 

The implementation of virtual professional 

development for public elementary school teachers has faced 

various challenges globally, such as unequal access to 

technology, limited digital literacy, and inconsistent 

institutional support. In the Philippines, these issues are 

intensified by infrastructural limitations and socioeconomic 

disparities, despite efforts like the Department of Education’s 

online platforms. In Davao City and particularly at Migsulang 

Elementary School in Sta. Maria, Davao Occidental, teachers 

encountered region-specific challenges, including unstable 
internet, cultural diversity, and limited resources. These 

realities emphasize the need for a holistic and context-

sensitive approach that blends international best practices 

with local strategies to ensure more effective and inclusive 

professional development. 

 

 

This qualitative study aimed to explore the lived 

experiences of public elementary school teachers engaged in 

virtual professional development. It sought to uncover the 

challenges, benefits, and implications of such programs, with 

the goal of informing the creation of more effective and 

inclusive professional development initiatives. By examining 

teachers’ perspectives, the study provided insights into how 

virtual professional development influenced their teaching 

practices and professional growth. 
 

The literature review on virtual professional 

development (VPD) revealed its positive impact on teachers’ 

knowledge, attitudes, and teaching practices. It emphasized 

the importance of well-designed programs, virtual 

collaboration, and equitable access. The review also 

highlighted the need for learner-centered, culturally 

responsive approaches to ensure inclusivity and effectiveness 

in professional development. 

 

This study was grounded in two key theories: Social 
Learning Theory and the Community of Inquiry (CoI) 

Framework. Bandura’s Social Learning Theory emphasized 

that teachers learn by observing and interacting with others, 

making it relevant for understanding collaboration and skill 

development in virtual professional development (VPD). The 

CoI Framework, developed by Garrison et al., provided a 

structure to examine cognitive, social, and teaching presences 

in online environments, helping to assess the quality and 
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impact of teachers’ experiences in VPD programs. Together, 

these frameworks guided the study’s exploration of teacher 
learning in virtual settings. 

 

II. METHOD 

 

This study used a phenomenological research design to 

deeply explore the lived experiences of public elementary 

school teachers engaged in virtual professional development. 

Phenomenology was chosen for its strength in capturing 

participants' subjective perceptions, emotions, and 

interpretations, allowing the researcher to identify common 

themes without imposing preset categories. This approach 

also supported the bracketing of researcher biases, making it 
well-suited for uncovering the essence and complexity of 

teachers’ experiences in virtual learning environments. 

 

This study is grounded in constructivist ontology, 

viewing reality as subjective and shaped by teachers’ social 

contexts. It follows an interpretivist epistemology, focusing 

on understanding teachers’ personal meanings and 

experiences. Axiologically, it values ethical integrity, 

transparency, and respect for participants’ voices. 

Rhetorically, it uses phenomenology to explore and interpret 

the lived experiences of teachers in virtual professional 
development. 

 

The study adopted a constructivist qualitative 

assumption, recognizing reality as socially constructed and 

subjective. It emphasized understanding teachers’ unique 

perspectives and experiences with virtual professional 

development through co-constructed meanings shaped by 

their social and cultural contexts. This assumption guided the 

researcher in interpreting the participants' narratives with 

sensitivity to their diverse backgrounds and lived realities. 

 
The study involved five public elementary school 

teachers from Migsulang Elementary School who met 

specific criteria: current employment in a public school, at 

least five years of teaching experience, and average 

technological literacy. These teachers participated in both in-

depth interviews and a focus group discussion (FGD) to 

provide varied perspectives on virtual professional 

development. Participants were purposively selected from 

different grade levels with assistance from school 

administrators and teacher associations to ensure diverse and 

comprehensive insights. 

 
The study used in-depth interviews and focus group 

discussions to explore the lived experiences of public 

elementary school teachers in virtual professional 

development. In-depth interviews allowed for detailed 

individual insights, while focus groups encouraged 

interactive discussions. Interview guide questions were 

aligned with the research objectives and focused on 

motivations, experiences with online platforms, challenges, 

coping strategies, and lessons learned. 

 

The data analysis followed a structured qualitative 
approach. Audio recordings were transcribed verbatim, then 

open coding was applied to identify key themes from 

participants' experiences. Axial coding followed to group 

related codes into broader themes. Constant comparison and 
memo writing supported reflection and interpretation. The 

findings were then synthesized into a narrative with thematic 

insights and participant quotes. 

 

III. RESULTS AND DISCUSSIONS 

 

The first section highlighted the strategies public 

elementary school teachers used to adapt to virtual 

professional development. Five main themes emerged: 

overcoming platform challenges, balancing PD with other 

duties, engaging in peer collaboration, maintaining 

motivation, and applying PD learnings in the classroom—
showcasing teachers’ resilience and adaptability. 

 

The second section outlined how public elementary 

school teachers adapted to challenges in virtual professional 

development by improving digital skills, managing time 

effectively, joining online communities, dedicating specific 

time for PD, and applying new tools and strategies—

enhancing both their growth and student support. 

 

The third section summarized how teachers, through 

virtual professional development, gained insights that 
transformed their teaching practices. They used technology to 

boost student engagement, adopted student-centered and 

collaborative approaches, and differentiated instruction to 

meet diverse needs. These learnings helped create more 

inclusive and effective classroom environments, leading to 

improved teaching outcomes and ongoing professional 

growth. 

 

Teachers adopted a range of adaptive strategies to 

overcome the difficulties of virtual professional 

development. They enhanced their digital skills through 
additional training and self-paced tutorials, managed their 

time with structured schedules, and actively joined online 

communities and discussion groups. By dedicating specific 

times for professional development and trying out new tools 

and methods, they ensured their continuous growth in a 

remote learning environment. 

 

To further address the unique challenges of virtual PD, 

teachers took proactive measures such as preparing for 

potential technical issues, utilizing backup resources like 

recorded sessions, and seeking peer support for 

troubleshooting. They also balanced their responsibilities by 
scheduling PD activities outside their teaching hours, which 

helped them stay focused and productive in their learning 

journey. 

 

Through these efforts, teachers gained valuable insights 

that translated into improved classroom practices. They 

integrated interactive technologies such as Google Meet, 

Kahoot, and Google Classroom to increase student 

engagement. Their teaching became more student-centered 

and collaborative, with a strong emphasis on differentiating 

lessons to meet various learning needs. These strategies not 
only enhanced their instructional effectiveness but also 
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contributed to a more inclusive and dynamic learning 

environment. 
 

Public elementary school teachers faced significant 

challenges in virtual professional development (PD), 

including poor internet connectivity, balancing PD with 

teaching duties, and staying engaged. Despite these 

difficulties, they demonstrated adaptability by preparing 

ahead, using self-paced tutorials to enhance digital skills, 

creating structured schedules, and participating in online peer 

communities. These strategies enabled them to integrate new 

tools and approaches into their teaching, such as Google 

Classroom and Kahoot, promoting student-centered, 

collaborative, and differentiated instruction. As a result, 
virtual PD led to meaningful improvements in instructional 

practices and fostered more engaging and inclusive learning 

environments. 

 

The recommendations emphasize continued support for 

virtual professional development (PD) by ensuring 

accessibility, relevance, and technical assistance. School 

heads are encouraged to foster a culture of continuous 

learning through peer collaboration and dedicated PD time. 

Teachers should seek additional training, integrate digital 

tools into their teaching, and collaborate with peers to 
enhance classroom engagement. Learners are expected to 

benefit from interactive, student-centered strategies that 

support diverse learning needs. Finally, future researchers are 

advised to study the long-term impacts of virtual PD on 

teaching effectiveness and student outcomes across various 

contexts. 
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