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Abstract: This study explores the personal experiences of Filipino teachers who worked in the United States during the 

pandemic, shedding light on their challenges, coping strategies, and valuable insights. The focus is on six primary school 

teachers from Carlsbad, a quaint city in Eddy County, New Mexico. Using a phenomenological approach, the research aims 

to capture the heartfelt stories of these educators, who were thoughtfully chosen to represent their colleagues across various 

grade levels within the same district. To gain a deeper understanding of their lived experiences, virtual in-depth interviews 

were conducted. During these conversations, several important themes surfaced. The teachers discussed the process of 

"Learning through Technology," as well as the "Technological Stress" they encountered while transitioning to online 

teaching. They also expressed feelings of being "More Challenged Teachers," highlighting the unique obstacles they faced 

during this time. Among the specific challenges were problems such as "Intermittent Internet Connections," which 

disrupted their lessons, as well as feelings of "Lack of Physical Activity and Interactions" and "Language Barriers Online," 

all of which contributed to their difficulties. To navigate these challenges, the teachers relied on various coping mechanisms. 

They highlighted the importance of "Considering Professional Development" to strengthen their skills and "Valuing 

Resilience and Change Management" to weather these unprecedented times. The insights shared by these teachers 

underscored the importance of "Social Connectedness" and the vital role of adaptation for thriving in the educational 

landscape. The findings suggest that educational institutions employing Filipino teachers could enhance their experience by 

assigning seasoned mentors who can offer meaningful support. This guidance could come through training programs or 

mentoring relationships that encompass academic, technological, cultural, and institutional knowledge, ultimately fostering 

a more nurturing environment for foreign educators. 
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I. INTRODUCTION 

 

The past year has certainly been unlike any other, 

touching every corner of our lives, especially in the realm of 

education. For Filipino teachers, working conditions were 

completely upended due to the COVID-19 pandemic. 

Regardless of their location, they faced immense challenges 

that increased anxiety about job security and their roles as 

educators. 
 

Teachers have found themselves juggling not just their 

professional responsibilities but also the heavy emotional 

burden brought on by these trying times. With the pandemic’s 

peak still looming, they’ve been shouldering a great deal of 

stress and fear, feeling the weight of a global crisis that has 

affected us all. The pressures of being away from home, 

combined with pandemic-related stressors, have amplified 

their struggles and uncertainties. 

 

This study, titled “The Pandemic’s Repercussions: 

Tales Of Filipino Teachers Working In American Schools 

Amidst Covid-19," aims to explore the heartfelt experiences 

of public elementary school teachers striving to teach during 

this chaotic period, specifically in Carlsbad, New Mexico. 

We want to uncover the challenges they encounter, how they 

cope with these difficulties, and the valuable insights they 

gain from their unique situations. 

 
Taking a phenomenological approach, this qualitative 

research focuses on the authentic experiences of Filipino 

teachers in American schools, particularly in New Mexico. 

We're eager to understand how these educators see their 

realities and professional identities, and how this shapes their 

teaching journeys. Many dedicated teachers actively seek 

opportunities that meet both their professional ambitions and 

personal needs, which is why so many have chosen to work 

abroad despite the uncertainties that await them. 
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Ultimately, this study aspires to provide a deeper 

understanding of the challenges, coping mechanisms, and 

personal narratives of Filipino teachers navigating the 

COVID-19 pandemic in Carlsbad, New Mexico. By shining 

a light on their lived experiences, the research aims to offer 

insights into how the pandemic has transformed their 

professional lives and overall well-being, and how they adapt 

to the unique challenges of teaching in a foreign country. The 
findings will highlight the resilience and ingenuity of these 

teachers, revealing the rich complexities of their roles during 

this extraordinary time in history. 

 

II. METHOD 

 

In my study, I focused on some key philosophical 

assumptions to help me analyze and interpret the results. At 

its core, psychological research can be a powerful tool. It not 

only helps us explain and predict aspects of human 

experience but also deepens our understanding of the lives of 

diverse groups and even challenges the conditions we 
currently face (Lincoln, Lynham, & Guba, 2013). Creswell 

(2012) discusses the ontological issue, which has to do with 

understanding the nature of reality itself. 

 

To explore this topic, I used a qualitative 

phenomenological research design, which involved asking 

open-ended questions. Phenomenological research is unique 

because it seeks to uncover the essence of how participants 

describe their experiences. To do this, I made a conscious 

effort to set aside my own experiences and truly listen to the 

participants (Creswell & Creswell, 2017). 
 

In addition to interviews, I also observed participants 

through In-Depth Interviews (IDIs). This method, as outlined 

by Denzel & Lincoln (2000) and referenced by Lee (2007) in 

Pelobello (2015), combines various interviews, observations, 

and other forms of interaction to piece together a rich 

narrative of individual lives. It’s a thoughtful inquiry into 

social or human problems, aiming to present a holistic view 

and capture detailed insights in a natural setting. 

 

My study took place in the primary schools of Carlsbad, 

a city in the heart of Eddy County, New Mexico. According 
to the 2020 census, Carlsbad has a population of 32,238. 

Positioned at the crossroads of U.S. Routes 62/180 and 285, 

it's the main city of the Carlsbad-Artesia Micropolitan 

Statistical Area, which has around 55,435 residents. Carlsbad 

is beautifully situated along the Pecos River at the edge of the 

Guadalupe Mountains and serves as a hub for potash mining, 

petroleum production, and tourism. 

 

I worked with six teacher participants who were crucial 

to the study. These individuals were purposefully selected 

because of their experience as Overseas Filipino Workers 
(OFWs) in education. Each had been teaching in the U.S. for 

at least a year. The purposive sampling technique I 

employed—also known as judgment sampling—enabled me 

to select participants based on specific qualities relevant to 

my research. Campbell et al. (2020) highlight how this 

sampling method enhances rigor and trustworthiness in 

qualitative research. By carefully matching the sample to the 

study's aims, I aimed to improve its credibility. 

 

Purposive sampling is particularly well illustrated 

through the use of key informants. These are individuals who 

are not only knowledgeable but also reflective and engaged 

members of the community. They provide valuable insights 

and have the willingness to share their experiences. 
 

In summary, my study utilized a phenomenological 

research design to delve deeply into the experiences of 

Filipino teachers working in Carlsbad, New Mexico, 

especially during the challenges presented by the COVID-19 

pandemic. Through qualitative inquiry, open-ended 

questions, and in-depth interviews, I sought to capture the 

essence of their experiences and insights. The purposive 

sampling approach also helped me identify reflective and 

knowledgeable key informants who contributed significantly 

to understanding the challenges they faced and the coping 

mechanisms they developed while teaching abroad. 
 

III. RESULTS AND DISCUSSIONS 

 

The experiences of Filipino teachers in public American 

schools during the pandemic paint a vivid picture of both 

challenges and triumphs. These educators have shared a mix 

of positive and negative stories about their shift to distance 

learning. Many faced considerable hurdles, but in the process, 

they discovered invaluable lessons that inspire them to keep 

pushing forward in their teaching careers. While some 

countries have moved back to in-person classes, others are 
still figuring out how to return to a sense of normalcy in 

education. This uncertainty has prompted many schools to 

rethink how they can be better prepared for any future 

disruptions. Teachers who were primarily trained for 

traditional classroom settings found the transition to online 

teaching quite daunting but necessary to ensure their students 

continued learning. The pandemic accelerated the adoption of 

digital platforms, making it clear that attending physical 

classes is just one of many ways to receive an education in 

today's tech-savvy world. 

 

Alongside their professional challenges, many teachers 
found solace in the coping mechanisms they adopted during 

this tumultuous time. The journey of self-development 

became crucial for these educators as they took time to reflect 

on their teaching practices, identifying strengths and areas 

that needed improvement. For those engaged in international 

assignments, navigating different educational landscapes 

demanded they step outside their comfort zones, pushing their 

personal and professional boundaries. 

 

Filipino teachers, in particular, gained significant 

insights from their experiences as foreign educators in the 
United States. The abrupt shift to remote learning tested their 

skills, attitudes, and knowledge in ways they hadn’t 

anticipated. Skills that once seemed optional, like integrating 

technology into their teaching, quickly became essential tools 

for reaching their students. The traditional techniques they 

relied upon for classroom management fell short in a virtual 

environment, forcing educators to adapt and develop new 
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strategies as circumstances evolved week by week. This 

period underscored the importance of being ready for the 

unexpected, especially for those considering teaching in new 

countries. These educators invested considerable effort into 

planning and preparing themselves for their roles, 

demonstrating a commitment that goes beyond mere job 

responsibilities. 

 
Throughout the pandemic, the lived experiences of 

Filipino teachers surfaced several key themes: Learning 

through Technology, Technological Stress, Increased 

Challenges, and Enhancing Online Educational Practices. 

The challenges they faced were significant, including 

struggling with poor internet connections, feeling a lack of 

physical activity and social interaction, and overcoming 

language barriers in digital settings. Nevertheless, these 

obstacles spurred teachers to adopt various coping strategies, 

emphasizing professional development, resilience, and 

adaptability. The emphasis on social connections became 

crucial during this time, highlighting its role in helping 
educators navigate uncertain times. 

 

While the long-term effects of school closures and the 

transition to distance learning are still unfolding, the insights 

from these educators are invaluable. Emerging themes like 

Learning through Technology and the stress associated with 

it truly reflect the realities Filipino teachers faced during this 

unique period. Many have come to view technology as an 

essential element in the teaching and learning process. By 

providing more educational resources, they can help students 

keep pace with current learning demands and potentially 
improve their academic outcomes. However, it’s also clear 

that the shift to online learning has brought significant 

challenges for teachers. 

 

The difficulties faced by these educators can be neatly 

grouped into three main areas: inconsistent internet 

connectivity, limited opportunities for physical activity and 

social interaction, and obstacles in verbal communication in 

an online space. Teachers are navigating unprecedented 

challenges, with unreliable internet connections often 

impacting their ability to deliver lessons effectively. Their 

concerns about missed physical activity and social 
engagement contribute to academic gaps among students, 

highlighting just how these factors influence learning 

outcomes. 
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