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Abstract:- This quantitative study employed surveys to 

assess the extent of bullying prevention efforts from 

schools and parents, and to measure levels of child stress 

in terms of distress, lack of well-being, and absence of 

social support. The sample consisted of students from 

multiple public elementary schools. Data were analyzed 

using mean, standard deviation, correlation coefficients, 

and regression analysis. The study found that both 

school and parental bullying prevention efforts were 

very extensive. Child stress levels were generally low 

across various indicators. A significant negative 

relationship was found between bullying prevention 

practices and child stress, indicating that effective 

prevention efforts are associated with reduced stress 

levels in children. Both school-based and parental efforts 

were identified as significant predictors in reducing child 

stress. The findings suggest that comprehensive bullying 

prevention efforts are effective in reducing child stress. 

The study emphasizes the importance of a multi-faceted 

approach involving both schools and parents in bullying 

prevention programs. The study concludes that effective 

bullying prevention practices are associated with lower 

levels of child stress, highlighting the need for 

collaborative efforts between schools and parents. 

Recommendations are made for researchers, the 

Department of Education, school heads, and teachers to 

enhance bullying prevention programs. 

 

Keywords:- Bullying Prevention, Child Stress, Public 
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I. INTRODUCTION 

 

Bullying was shown to have detrimental effects that 

persist into late adolescence and contribute independently to 

mental health problems. In the Philippines, with the passing 

of Republic Act (RA) 10627, otherwise known as the Anti-
bullying Law of 2013, schools are required to establish their 

own anti-bullying programs which includes the formation of 

a committee who would ensure the protection of children 

against abuses from their peers as well as adults, 

formulation of awareness programs to increase students’ 

knowledge of bullying, and provision of counseling 

programs for both bullies and victims. Educators, school 

personnel, and students are also encouraged to report school 

bullying they have witnessed to proper channels. 

 

To address these issues, the researcher conducted an 
in-depth investigation into bullying prevention practices and 

child stress within the setting of a public elementary school. 

This study was meticulously designed to explore the 

effectiveness of various bullying prevention strategies 

implemented in the school and their impact on the stress 

levels of the students. By doing so, the researcher aimed to 
identify practical solutions that could alleviate stress among 

children and create a safer, more supportive educational 

environment. 

 

The study titled, "Bullying Prevention Practices And 

Child Stress In Public Elementary Schools” aimed to assess 

the extent of prevention efforts from both schools and 

parents and to examine how these efforts relate to various 

indicators of child stress, such as distress, lack of well-

being, and absence of social support. Specific objectives 

include: to evaluate the extent of bullying prevention efforts 
made by schools; to assess the extent of bullying prevention 

efforts made by parents, to measure levels of child stress in 

terms of distress, lack of well-being, and absence of social 

support, to determine the relationship between bullying 

prevention practices and child stress, and to identify which 

specific prevention efforts significantly affect child stress. 

The primary objective of this study was to investigate the 

relationship between bullying prevention practices and child 

stress in public elementary schools. 

 

The researcher was hopeful that the study will be 

beneficial to the following: the Department of Education, 
School Heads, Teachers, Students and Future Researchers. 

To the Department of Education, it was hoped that this study 

may provide insights to the Department of Education 

officials on how to further strengthen programs pertaining to 

bullying prevention practices specially in elementary 

education which is the foundation of development. Through 

this study, school heads may be inspired to develop or 

enhance existing programs on bullying prevention practices 

to ensure the safely and holistic development under their 

care. Teachers, especially in the elementary level, may gain 

further understanding on how bullying may affect students’ 
socio-emotional level of young learners. Students may find 

the study beneficial through programs that will safeguard 

their socioemotional development and the prevention of 

bullying in school. Future researchers may find the findings 

of this study as an additional information in understanding 

further how bullying can be prevented to ensure the holistic 

development of children. 

 

In conclusion, this study aimed to assess the extent of 

prevention efforts from both schools and parents and to 

examine how these efforts relate to various indicators of 
child stress, such as distress, lack of well-being, and absence 

of social support. The specific objectives included 

evaluating the extent of bullying prevention efforts made by 
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schools, assessing the extent of bullying prevention efforts 

made by parents, measuring levels of child stress in terms of 

distress, lack of well-being, and absence of social support, 

determining the relationship between bullying prevention 

practices and child stress, and identifying which specific 

prevention efforts significantly affect child stress. 

 

II. METHOD 
 

This study utilized descriptive correlational design. 

According to McBurney & White (2019), descriptive 

correlational research is used in research studies that aim to 

provide static pictures of situations as well as establish the 

relationship between different variables. In correlational 

research, two variables such are studied to establish their 

relationship. In this particular study, the variables are 

bullying prevention practices and child stress in public 

elementary schools. 

  
The respondents of this study were students from a 

public elementary school Particularly, the researcher 

selected students in Grades 4-6 from Masawang Elementary 

School in Marilog District. The researcher utilized total 

enumeration. In sampling, units are the things that make up 

the population. In the case of total population sampling, the 

units of interest tend to have some characteristics that are 

not very common. It is important to note that only some 

characteristics are not very common, but since it is these 

characteristics that we are interested in, they influence our 

choice of total population sampling. 

 
For the independent variable, which is the Bullying 

Prevention Practices, a survey questionnaire was adapted 

from Child Safety network (2023).  There are two indicators 

for this such as prevention efforts from the school and 

prevention efforts form parents. The students answered the 

survey questionnaire using a 5-point Likert Scale as follows: 

5 – always, 4-sometimes, 3- seldom, 2- rarely, and 1 – 

never. 

 

The study employed a quantitative research design, 

utilizing surveys to collect data from a sample of public 
elementary school students. The survey included questions 

designed to measure the extent of bullying prevention 

efforts from schools and parents, as well as questions aimed 

at assessing various indicators of child stress. The data was 

then analyzed using statistical methods, including mean, 

standard deviation, correlation coefficients, and regression 

analysis, to draw conclusions about the relationship between 

bullying prevention practices and child stress.  

 

Surveys were distributed to students in multiple public 

elementary schools, and the collected data was then 

anonymized for analysis. The survey questions were 
designed based on existing literature and validated scales to 

ensure reliability and validity. The data was analyzed using 

mean scores, standard deviations, and correlation and 

regression analyses. 

 

 

In conclusion, the study employed a quantitative 

research design, utilizing surveys to collect data from a 

sample of public elementary school students. The survey 

included questions designed to measure the extent of 

bullying prevention efforts from schools and parents, as well 

as questions aimed at assessing various indicators of child 

stress. The collected data was anonymized to protect the 

participants' identities and analyzed using statistical methods 
such as mean scores, standard deviations, correlation 

coefficients, and regression analysis to draw conclusions 

about the relationship between bullying prevention practices 

and child stress. 

 

III. RESULTS AND DISCUSSIONS 

 

The researcher focused on the results and discussions 

of the study, presenting the findings on the relationship 

between bullying prevention practices and child stress in 

public elementary schools. The study showed how different 
ways of preventing bullying, both by schools and parents, 

affect various signs of child stress, such as distress, lack of 

well-being, and absence of social support. 

 

The first theme presented the extent of bullying 

prevention practices in public elementary schools. The 

overall mean for the table is 4.20, described as "Very 

Extensive." This means that bullying prevention practices is 

always manifested in the public elementary school. This 

implies that teachers are generally proactive in 

implementing bullying prevention measures in the 

classroom. 
 

The second theme outlined the extent of bullying 

prevention practices in public elementary schools, 

specifically focusing on prevention efforts from parents. The 

overall mean for the table is 4.22, described as "Very 

Extensive." This means that bullying prevention practices is 

always manifested in the public elementary school. This 

implies that parents are generally very involved in bullying 

prevention efforts related to their children. 

 

The third theme provided a summary of the extent of 
bullying prevention practices in public elementary schools, 

focusing on two key indicators: Prevention Efforts from 

School and Prevention Efforts from Parents. The overall 

mean for the table is 4.21, described as "Very Extensive." 

This means that bullying prevention practices is always 

manifested in the public elementary school, which implies 

that both schools and parents are actively involved in 

bullying prevention practices. 

 

The fourth theme provided an overview of the extent 

of child stress in public elementary schools, specifically 

focusing on various forms of distress. The overall mean for 
the table is 2.53, described as "Rarely Extensive." This 

means that child stress is rarely manifested in the public 

elementary school which implies that stress-related distress 

is generally not a pervasive issue among the surveyed 

elementary school children. 
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The fifth theme delved into the extent of child stress in 

public elementary schools, specifically focusing on 

indicators of a lack of well-being. The overall mean for the 

table is 2.49, described as "Rarely Extensive." This means 

that child stress is rarely manifested in the public elementary 

school which implies that issues related to a lack of well-

being are generally not widespread among the surveyed 

elementary school children. 
 

The study found that bullying prevention efforts are 

notably strong both in schools and from parents. This 

suggests that there is a robust support system in place, which 

could be instrumental in mitigating bullying and its 

associated stressors in public elementary schools. The data 

revealed that child stress levels are generally low in the 

areas of distress, lack of well-being, and absence of social 

support among the surveyed population. This could be seen 

as a positive indicator of the overall emotional and 

psychological well-being of the children in these schools. 
 

Results show a significant negative relationship 

between bullying prevention practices and child stress. This 

implies that the more extensive the bullying prevention 

efforts are, the lower the levels of child stress, highlighting 

the effectiveness of these practices in creating a safer and 

more supportive school environment. 

 

The high extent of bullying prevention efforts from 

both schools and parents suggests that a strong support 

system is already in place. This could serve as a foundation 

for further initiatives aimed at reducing bullying and 
enhancing student well-being. The generally low levels of 

child stress across various indicators are encouraging. This 

may suggest that current educational and familial support 

systems are effective in promoting emotional and 

psychological well-being among children. The multifaceted 

experiences of Grade 1 teachers emphasized the need for 

comprehensive teacher training programs. Educators should 

receive training that not only equips them with effective 

teaching strategies but also focuses on building emotional 

resilience. Furthermore, schools should provide ongoing 

support and resources to help teachers adapt to the dynamic 
challenges of the classroom.  

 

Finally, the data confirms that both school and parental 

efforts are crucial in reducing child stress. This highlighted 

the need for a collaborative approach between schools and 

families to effectively tackle the issue of bullying and its 

associated stressors. 

 

From the results and conclusions, this study 

recommended that the Department of Education should 

consider implementing nationwide policies that encourage 

schools to actively involve parents in bullying prevention 
programs. School heads should consider adopting or 

enhancing multi-faceted bullying prevention programs that 

involve not just teachers but also parents and community 

members. For teachers, given that teacher-led efforts in 

bullying prevention were found to be effective, teachers 

should continue to be trained in the latest methods and 

strategies for bullying prevention. This also includes future 

researchers, where the study opens the door for further 

research on the specific types of stress children experience 

in relation to bullying.  
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