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Abstract:- This study explored the lived experiences, 

challenges encountered, coping mechanisms and insights 

of public elementary school teachers in collaborating 

with parents in the implementation of inclusive 

education in schools. The participants were coming from 

DepEd Region XI, Division of Davao City, specifically in 

the schools of Paquibato District. There were ten (10) 

teachers who participated in the study, and were 

purposely selected. This study made use of a 

phenomenological approach to extract the ideas from the 

participants. The virtual in-depth interview was 

employed to gather significant information with regard 

to their respective lived experiences.  Using the thematic 

analysis, the following themes emerged pertaining to 

their lived experiences: parent-teacher collaboration as a 

reciprocal commitment, parents who are satisfied with 

teachers’ efforts, positive parent-teacher 

communication, and teachers hurdling with 

collaboration challenges. Further, there were three (3) 

subthemes identified on the teachers hurdling with 

collaboration challenges, these are too much expectations 

for learners, limited parents’ availability, and teachers’ 

lack of professional preparations. The coping 

mechanisms of teacher participants on the challenges 

they experienced were: parent-teacher regular 

communication and continuing professional 

development for inclusive teachers.  The educational 

management insights drawn from the participants were 

collaboration impacts academic success and preparation 

for inclusive teachers matters. Thus, The DepEd 

administrators and heads may craft teacher 

enhancement programs through face-to-face training or 

through webinars focusing on handling inclusive classes, 

implementing instructions in schools, and collaboration 

strategies with parents. 
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I. INTRODUCTION 

 
Families and schools are two of children's primary 

living environments. With this, their partnership is viewed 

as a significant aspect in education, with a significant impact 

on learning outcomes, motivation, and children's health. The 

home-school relationship affects children holistically and 

influences not just their school learning but also their home 

learning. Therefore, teachers must be aware of this 

connection and how the home-school relationship influences 

a child's academic and total development. Much more is 

possible to take place in inclusive classrooms where the 

usual need for support may be doubled and more vital for 
students with special needs. Teachers of children with 

special develop a unique channel of communication through 

a distinctive bond with their students. This relationship 

enables the teacher to comprehend the child's requirements 

and needs. 

 

In the Philippines, presently, the Philippine education 

is reinforcing its commitment to high-quality education by 

adopting the upgraded and comprehensive K-12 curriculum 

for regular programs. This K-12 curriculum is also adapted 

and modified in the Special Education program (SPED) in 
accordance with the essential and fundamental needs of the 

school children with special needs, in the belief that this is 

one of the most important means of providing a high-quality 

special education program for the school children with 

special needs. 

 

The study titled, "Parental Guidance: Exploring 

Elementary Teacher’s Experiences with Parent-Teacher 

Collaboration in an Inclusive Classroom” was conducted 

undertake a qualitative study on elementary teachers' lived 

experiences, encountered problems, coping strategies, and 

academic insights in parents and teachers’ collaboration in 
inclusive classrooms. Notably, there are few research and 

literary works on inclusive education that focus on teachers' 

experiences at the primary level in the Philippine 

educational institutions. The majority of global research has 

concentrated on the implementation of inclusive education 

in the higher elementary and secondary school sectors.  
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Moreover, the results of this study may serve as a 

foundation for policymakers, school administrators, and 

teachers to improve their school collaboration practices in 

relation to inclusive education, as well as a springboard for 

future local empirical research. Consequently, this study is 

thought to be of considerable importance. 

 

The findings of this study will have benefits for the 
Department of Education (DepEd), as this study shall 

provide information on the real situation of the public 

elementary school teachers with regards to their work 

experiences and collaboration issues in the new normal. 

School principals and school heads may gain a clear 

understanding of teachers’ challenges faced in their 

respective stations in relation to parent-teacher collaboration 

in an inclusive education. The findings of the study provided 

the scenario as to how teachers are challenged to create and 

conduct collaborations and partnerships in inclusive schools. 

This study also provided research literature which could also 
serve as basis for future researchers who would wish to 

conduct a study parallel to the themes of this study and or 

applying other categories that their study will cover. 

 

Finally, the study contributed to the scarce research on 

inclusive education in Philippine primary schools. By 

focusing on teachers' real-life experiences, obstacles, and 

methods of working with parents, the study emphasized the 

importance of parent-teacher cooperation in enabling 

inclusive classrooms. The findings provided practical 

suggestions for strengthening collaboration between parents 

and teachers, which can aid school administrators and 
educators. This study also stimulated further local research, 

demonstrating the importance of parent-teacher 

collaboration in promoting inclusive education. 

 

II. METHOD 

 

The study used a qualitative-inquiry-based 

phenomenological research approach with open-ended 

questions. A type of inquiry known as phenomenological 

research involves the researcher distilling the main points of 

participants' accounts of a phenomenon. By highlighting the 
similarities in their experiences, the researcher was able to 

generate a description of the teachers' shared meanings on 

their efforts to develop digital literacy through technology-

based teaching and learning methods (Creswell, 2007). 

 

Moreover, an In-Depth Interview (IDI) was used in 

this study to gather participant observations. The contextual 

aspect of real-life circumstances as seen by the participants 

must be investigated. As a result, phenomenology is a 

suitable and useful method for investigating the subjects of 

home economics instructors' actual experiences in public 

secondary schools. All of the interviews will have their 
common themes examined, categorized, and extracted. 

 

 

 

 

 

This study was conducted in DepEd Region XI, 

Division of Davao City, specifically in the schools of 

Paquibato District. Only 10 participants from different 

elementary schools as the key informants were included and 

were purposely selected based on the nature of their work as 

classroom teachers and who already experienced working in 

the Department of Education for at least three years or more. 

The purposive sampling technique, also called judgment 
sampling, is the deliberate choice of an informant due to the 

qualities the informant possesses. 

 

To obtain a variety of perspectives from participants, 

the endeavor was expanded to include both men and 

women, as well as people with varying degrees of 

educational training, attainment, and status. The following 

are the specific inclusion criteria: (1) elementary teachers 

who have been teaching for three years or longer; (2) 

teachers who have taught in grades one through three under 

the old and new normal; and (3) elementary teachers who 
have encountered difficulties working with parents of 

students with special needs in an inclusive classroom. 

 

In conclusion, this study was conducted in Paquibato 

District, under DepEd Region XI, Division of Davao City, 

involving 10 selected elementary teachers as participants. 

These teachers were chosen through purposive sampling 

based on their experience of teaching for at least three years 

in the Department of Education. The selection included both 

male and female teachers with different levels of education 

and rank to ensure a variety of perspectives. The study 

focused on teachers who had taught in both the old and new 
normal settings, handled grades 1 to 3, and faced challenges 

working with parents of students with special needs in 

inclusive classrooms. 

 

III. RESULTS AND DISCUSSIONS 

 

The participants revealed their experiences as they 

reflected on their lived experiences of the parent-teacher 

partnership in the implementation of inclusive education in 

elementary classes. The participants’ challenges 

encountered, coping mechanisms and insights were also 
presented in this part of the research specifically in the 

Schools of Paquibato District, Division of Davao City, 

Region XI. In this chapter, the results of the thematic 

analysis are presented. It is followed by discussions 

arranged according to themes and subthemes that were 

generated. 

 

The first theme presented the lived experiences of 

teachers on parent-teacher collaborations in inclusive 

classrooms. These themes are as follows: parent-teacher 

collaboration as a reciprocal commitment, parents who are 

satisfied with teachers’ efforts, positive parent-teacher 
communication, and teachers hurdling with collaboration 

challenges. Further, there were three (3) subthemes 

identified on the teachers hurdling with collaboration 

challenges, these were too much expectations for learners, 

limited parents’ availability, and teachers lack of 

professional preparations. 
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The second theme presented the coping strategies of 

teachers on the challenges they experienced. The coping 

strategies of school leaders are divided into two (2) major 

themes. These are parent-teacher regular communication 

and continuing professional development for inclusive 

teachers. These summarized the coping strategies of the 

teachers as they deal with the challenges of the current 

research circumstances. 
 

The third theme presented educational management 

insights drawn from the experiences and challenges of 

elementary school teachers in collaborating with parents in 

an inclusive classroom. Figure five (5) shows the summary 

of insights and lessons learned. Based on the experiences 

and challenges of the teachers in public elementary schools, 

the participants of this study had their respective insights to 

further improve their professional development situations 

and experiences in inclusive schools and in becoming 

effective partners with parents.  These insights were some of 
the personal thoughts of the participants that they deemed 

significant in understanding their real situations whether in 

the old or in the new normal. 

 

IV. CONCLUSION 

 

In conclusion, The lived experiences of public elementary 

school teachers in collaborating with parents in 

implementing inclusive education showed the following 

themes: parent-teacher collaboration as a reciprocal 

commitment, parents who are satisfied with teachers’ 

efforts, positive parent-teacher communication, and teachers 
hurdling with collaboration challenges. Further, there were 

three (3) subthemes identified on the teachers hurdling with 

collaboration challenges, these are too much expectations 

for learners, limited parents’ availability and teachers’ lack 

of professional preparations. The coping mechanisms of 

teacher participants on the challenges they experienced 

were: parent-teacher regular communication and continuing 

professional development for inclusive teachers.  The 

educational management insights drawn from the 

participants were collaboration impacts academic success 

and preparation for inclusive teachers matters. 
 

Teachers learned that for an inclusive classroom to be 

successful, there must be healthy interaction and 

collaboration between the teachers and the parents. Perhaps 

the act of working together in itself exemplifies what it 

means to have an inclusive environment in schools. 

Collaboration between teachers and parents is the key to the 

attainment of a genuine inclusive classroom where students 

are academically successful and performing. To achieve a 

better inclusive climate in schools where the partnership is a 

change factor toward the improvement of learners’ academic 

journeys, teachers’ professional development programs may 
be provided for them. Teachers indeed desire professional 

enhancement in performing their roles in inclusive schools. 

 

 

 

 

The findings of this study shed light on the various 

experiences of public elementary school teachers handling 

inclusive classrooms. The study looked into the educators' 

actions and reactions. These experiences, acquired through 

systematic interviews, can help other educators interested in 

the phenomenon under study, as well as other scholars 

pursuing comparable lines of study. Participants' coping 

techniques can be used as a resource for those who find 
themselves in a similar position. 
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