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Abstract:- This qualitative study explored the lived
experiences of Grade 1 teachers in the context of
creating a positive classroom environment. It aimed to
uncover the challenges faced, coping mechanisms
employed, and valuable insights gained by Grade 1
teachers in their professional journey. The research
employed a qualitative phenomenological approach,
utilizing in-depth interviews and focus group discussions
as data collection methods. Ten Grade 1 teachers
participated in the study, sharing their rich and diverse
experiences. Grade 1 teachers' experiences were
multifaceted. They highlighted empowering teaching
practices, emphasizing relationship-building,
adaptability, and resilience. Simultaneously, they faced
classroom management hurdles, including short
attention spans, behavioral issues, diverse learning
styles, and persistent distractions. Coping mechanisms
emerged, such as positive reinforcement, differentiated
instruction, and structured routines, fostering resilience.
Valuable insights underscored the importance of strong
student-teacher relationships, emotionally safe spaces,
and consistent classroom management. The findings
have implications for teacher training, emphasizing the
need for comprehensive programs that address not only
effective teaching strategies but also emotional well-
being. These insights may guide educational policy and
practices aimed at creating a positive classroom
environment that fosters student engagement and well-
being.
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I INTRODUCTION

The classroom environment is an essential factor in the
academic and socio-emotional development of students.
Research has shown that a positive classroom environment
promotes student motivation, engagement, and learning
outcomes.

Grade 1 teachers play a crucial role in creating a
positive classroom environment that supports student
learning and well-being. Therefore, understanding the lived
experiences of Grade 1 teachers in creating a positive
classroom environment was crucial for enhancing teaching
practices and student outcomes. The current study aimed to
explore the experiences of Grade 1 teachers in creating a
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positive classroom environment, which can ultimately lead
to the lighting of a fire within students and a love for
learning.

The study titled, "Creating a Positive Classroom
Environment: Lived Experiences of Grade 1 Teachers”
aimed to explore the lived experiences of Grade 1 teachers
in creating a positive classroom environment. It had three
primary research objectives. The study sought to uncover
the challenges experienced by Grade 1 teachers in their
efforts to establish a positive classroom environment.
Another objective was to understand the coping mechanisms
employed by Grade 1 teachers to address these challenges.
The study aimed to extract valuable insights from the
experiences of Grade 1 teachers in creating a positive
classroom environment.

In the local setting, as experienced by the researcher,
Grade 1 teachers have the critical responsibility of
introducing young students to the academic and social
expectations of school. As a result, creating a positive
classroom environment is essential to promoting student
motivation, engagement, and learning outcomes.

Despite the importance of a positive classroom
environment, the experiences of Grade 1 teachers in creating
such an environment are underexplored. By examining the
lived experiences of Grade 1 teachers, this study sought to
address this gap in the literature and provide practical
insights for enhancing teaching practices.

The researcher hoped that this study will bring benefits
to the Department of Education Officials, that they may
benefit from the study by gaining a deeper understanding of
the experiences of Grade 1 teachers in creating a positive
classroom environment. To the School heads, that they may
benefit from the study because the findings of the study may
inform the development of professional development
programs aimed at enhancing the teaching practices of
Grade 1 teachers. To the Grade 1 Teachers, that they may
benefit from the study by gaining insights into effective
strategies and techniques for creating a positive classroom
environment. To the Grade 1 Students, that they may benefit
from the study by experiencing a positive classroom
environment that supports their academic and socio-
emotional development. To the future researchers, that they
can benefit from the study by building on its findings to
develop new research questions and hypotheses.
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In conclusion, the study Creating a Positive Classroom
Environment: Lived Experiences of Grade 1 Teachers aimed
to explore the lived experiences of Grade 1 teachers in
fostering a positive classroom environment. Through its
three primary research objectives, the study sought to
uncover the challenges these teachers face in their efforts.
This research underscores the importance of supporting
teachers in their mission to create nurturing and effective
learning spaces for their students.

1. METHOD

The research design for this study was qualitative
research using a phenomenological approach. The
phenomenological approach was particularly useful in
exploring the experiences and perceptions of Grade 1
teachers in creating a positive classroom environment. This
design allowed for an in-depth exploration of the challenges,
coping mechanisms, and insights of Grade 1 teachers in
creating a positive classroom environment.

Phenomenology is an appropriate research design for
this study because it allowed for an exploration of the
subjective experiences and perceptions of Grade 1 teachers.
The aim of the study was to understand the challenges faced
by Grade 1 teachers in creating a positive classroom
environment and how they navigate these challenges
through their coping mechanisms and insights. The
phenomenological approach allowed for an exploration of
these experiences in detail, with a focus on the meanings
ascribed to them by Grade 1 teachers.

The research participants for this study were Grade 1
teachers. A total of 10 participants were selected to
participate in the study. Purposive sampling was appropriate
for this study as it allowed the researcher to select
participants who have relevant experience and insights into
the challenges, coping mechanisms, and insights of Grade 1
teachers in creating a positive classroom environment. The
use of purposive sampling and inclusion criteria ensured that
the participants in this study have relevant experience and
insights into the research topic. The inclusion criteria also
ensured that the participants are representative of the Grade
1 teacher population and have experience in creating a
positive classroom environment.

To achieve these objectives, the researcher utilized a
qualitative research design grounded in constructivism,
which recognized that the reality within the Grade 1
classroom is socially constructed and influenced by
interactions. Data was collected through in-depth interviews
(IDIs) and focus group discussions (FGDs) with Grade 1
teachers. The phenomenological approach was chosen to
provide an in-depth exploration of the teachers' challenges,
coping strategies, and insights.

The research adhered to key philosophical
assumptions, including constructivist ontology and
qualitative epistemology, acknowledging the subjective and
context-dependent  nature  of knowledge.  Ethical
considerations,  transparency, and reflexivity were
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maintained throughout the study to minimize potential
biases. Thematic analysis was employed to identify patterns
and themes in the data, with a rigorous approach to ensure
trustworthiness by enhancing credibility, dependability,
confirmability, and transferability.

In conclusion, the study ‘Creating a Positive
Classroom Environment: Lived Experiences of Grade 1
Teachers’ utilized a qualitative research design with a
phenomenological approach to delve deeply into the
experiences and perceptions of Grade 1 teachers. This
method proved particularly effective in uncovering the
challenges these teachers face, as well as the coping
mechanisms and insights they employ in their efforts to
create a positive classroom environment.

I1l.  RESULTS AND DISCUSSIONS

The researcher delved into the results and discussions
of the study, focusing on the lived experiences of Grade 1
teachers in creating a positive classroom environment. The
data gathered from the interviews are analyzed to address
the research questions.

The first theme explored the multifaceted challenges
that Grade 1 teachers encounter in their quest to establish a
positive classroom environment. These challenges were
organized into two overarching themes: Empowering
Teaching Practices and Classroom Management Hurdles.
Under Empowering Teaching Practices, subthemes such as
Building Relationships and Fostering Inclusivity, Adapting
Teaching Strategies, and Maintaining Teacher Resilience
and Emotional Well-being. Conversely, the Classroom
Management Hurdles theme encompassed subthemes like
Struggling with Short Attention Spans, Contending with
Behavioral Issues, Grappling with Diverse Learning Styles
and Abilities, Combatting Classroom Distractions, and
Maintaining Consistent Classroom Management Amidst
Variability.

The second theme presents the coping mechanisms that
teachers employ to navigate the complexities of classroom
management and teaching practices. From behavioral
reinforcement to emotional resilience, these strategies serve
as both preventive and reactive measures to ensure a
conducive learning atmosphere. The themes that were
explored included Utilizing Positive Reinforcement,
Implementing Reward Systems, Adapting Differentiated
Instruction, Establishing Structured Routines, and Fostering
Emotional Resilience. These coping mechanisms are not
only instrumental for the teachers but also have a significant
impact on the students' academic and emotional well-being.

The third theme shifts to the valuable insights gained
from the lived experiences of Grade 1 teachers as they strive
to create a positive classroom environment. These insights
served as reflective takeaways that not only encapsulate the
essence of the challenges and coping mechanisms discussed
earlier but also offer a deeper understanding of what truly
matters in the realm of classroom management and student
engagement. Three major themes emerge in this context: the
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importance of building strong relationships with students,
the necessity of creating an emotionally safe space, and the
significance of maintaining consistency in classroom
management.

The results of the study indicated that young learners
exhibit very extensive sleep habits, particularly in terms of
sleep duration and sleep quality, where they score
significantly higher. Sleep efficiency also ranks as an
extensive habit. Overall, the Grade 3 learners in this study
seem to maintain highly favorable sleep habits, which align
with previous research highlighting the importance of sleep
in child development.

Grade 1 teachers emphasized empowering teaching
practices by focusing on building relationships and fostering
inclusivity within their classrooms. This involved adapting
their teaching strategies to cater diverse learning styles and
abilities while also prioritizing their own emotional well-
being and resilience. However, they also encountered
classroom management hurdles. Maintaining consistent
classroom management practices amid such variability
proved to be a significant challenge.

In response to these challenges, Grade 1 teachers
employed a range of coping mechanisms. Positive
reinforcement strategies were found to be effective in
motivating and encouraging students, creating a more
positive classroom atmosphere. Teachers also adapted their
instructional methods through differentiated instruction to
meet the diverse needs of their students and establish
structured routines to introduce stability and predictability in
their classrooms.

The multifaceted experiences of Grade 1 teachers
emphasized the need for comprehensive teacher training
programs. Educators should receive training that not only
equips them with effective teaching strategies but also
focuses on building emotional resilience. Furthermore,
schools should provide ongoing support and resources to
help teachers adapt to the dynamic challenges of the
classroom.

The coping mechanisms employed by Grade 1 teachers
shed light on the importance of flexibility and adaptability in
teaching. Educators should have the freedom to implement
positive  reinforcement  strategies, reward systems,
differentiated instruction, and structured routines as needed
to create a conducive learning environment. Schools and
educational institutions should encourage these innovative
approaches and offer training on their effective
implementation.

The insights gained from Grade 1 teachers emphasize
the significance of nurturing positive relationships in
education. Schools should prioritize creating an environment
that encourages strong student-teacher bonds, fostering trust
and engagement.
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IV. CONCLUSION

The recommendation of this study forwarded that the
Department of Education Officials may invest in ongoing
professional development programs for Grade 1 teachers
that encompass effective classroom management strategies
and emotional well-being support School Heads may
prioritize creating a school culture that values and supports
innovative teaching practices and recognizes the importance
of emotional well-being among teachers Grade 1 Teachers
may be encouraged to continue their professional
development, staying updated on best practices in classroom
management and differentiated instruction. Grade 1 Students
may benefit from a positive classroom environment. It is
recommended that educators continue to foster emotionally
safe spaces where students can thrive academically and
socially. Future Researchers may build on this study by
exploring similar themes in different educational contexts.

REFERENCES

[1]. Aganon, J. C. & Tamayo, J. T. (2020). Classroom
management and teacher-student relationships: The
Filipino teachers' perspectives. Journal of Educational
and Social Research, 10(3), 79-87.

[2]. Agustin, M. F. & Sato, T. (2019). The cultural
dimension of a positive classroom environment in the
Philippine context. Journal of Education and Learning,
8(2), 191-201.

[3]. Bandura, A. (1977). Saocial learning theory. Englewood
Cliffs, NJ: Prentice-Hall. Ryan, R. M., & Deci, E. L.
(2017). Self-determination theory: Basic psychological
needs in motivation, development, and wellness. New
York: Guilford Press.

[4]. Bao, Y., Li, L., Zhang, W., & Liu, Y. (2019). The
impact of proactive classroom management on the
emotional climate of the classroom. Teaching and
Teacher Education, 81, 24-34.

[5]. Blyth, C., & Milner, J. (2016). Enhancing the quality
of classroom management: A review of the literature.
Teaching and Teacher Education, 54, 131-141.

[6]. Bower, J. K., Mattison, A., & Dietrich, C. (2019).
Implementing differentiated instruction to improve
student learning outcomes in a diverse classroom.
Journal of Education and Practice, 10(15), 1-8.

[7]. Braun, V., & Clarke, V. (2006). Using thematic
analysis in psychology. Qualitative research in
psychology, 3(2), 77-101. Braun, V., & Clarke, V.
(2019). Reflecting on reflexive thematic analysis.
Qualitative Research in Sport, Exercise and Health,
11(4), 589-597. Nowell, L. S., Norris, J. M., White, D.
E., & Moules, N. J. (2017). Thematic analysis: Striving
to meet the trustworthiness criteria. International
Journal of Qualitative Methods, 16(1),
1609406917733847.

WWW.ijisrt.com 2616


https://doi.org/10.38124/ijisrt/IJISRT24JUN1592
http://www.ijisrt.com/

Volume 9, Issue 6, June — 2024
ISSN No:-2456-2165

[8]. Braun, V., & Clarke, V. (2019). Reflecting on reflexive
thematic analysis. Qualitative Research in Sport,
Exercise and Health, 11(4), 589-597. Finlay, L., &
Gough, B. (2003). Reflexivity: A practical guide for
researchers in health and social sciences. Wiley-
Blackwell. Morse, J. M., & Field, P. A. (1995).
Qualitative research methods for health professionals
(2nd ed.). Sage Publications. Patton, M. Q. (2015).
Qualitative research and evaluation methods. Sage
publications.

[9]. Bryman, A. (2015). Social research methods. Oxford
University Press. Krueger, R. A., & Casey, M. A.
(2014). Focus groups: A practical guide for applied
research. Sage publications.

[10]. Creswell, J. W. (2014). Research design: Qualitative,
quantitative, and mixed methods approaches. Sage
publications. Guba, E. G., & Lincoln, Y. S. (1994).
Competing paradigms in  qualitative  research.
Handbook of qualitative research, 2(163-194), 105.

[11]. Dicke, T., Parker, P. D., Holzberger, D., Kunina-
Habenicht, O., Koller, O., & Kunter, M. (2015).
Beginning teachers' efficacy and emotional exhaustion:
Latent changes, reciprocity, and the influence of
professional knowledge. Contemporary Educational
Psychology, 41, 62-72.

[12]. Furrer, C., & Skinner, E. (2018). Promoting teachers’
autonomy support and structure: A critical review of
intervention  programs. Journal of Educational
Psychology, 110(5), 641-656.

[13]. Gouzouasis, P., Luce-Kapler, R., & Kuo, J. (2019).
The association between teacher—student relationships
and student academic engagement: A meta-analysis.
Educational Psychology Review, 31(1), 1-27.

[14]. Hagenauer, G., & Volet, S. (2014). Teacher—student
relationship at university: An important yet under-
researched field. Oxford Review of Education, 40(3),
370-388.

[15]. Hamre, B. K., & Pianta, R. C. (2021). Early teacher-
child relationships and the trajectory of children's
school outcomes through eighth grade. Child
Development, 72(2), 625-638.

[16]. Jiang, H., Zhang, L., Cai, Y., & Lv, C. (2020). The
impact of positive behavior support strategies on
student academic engagement and disruptive behavior:
A systematic review and meta-analysis. International
Journal of Environmental Research and Public Health,
17(18), 6793.

[17]. Kaymakgi, S., Celik, S., & Giineyli, A. (2021). The
effect of educational software on elementary students’
mathematics achievement and self-efficacy. Education
and Information Technologies, 26(2), 2515-2530.

[18]. Kim, J. S., & Lambie, G. W. (2017). The impact of
teacher-student relationships on students’ engagement
and behavior in the middle school classroom. Journal
of School Counseling, 15(14), 1-20.

JISRT24JUN1592

International Journal of Innovative Science and Research Technology

https://doi.org/10.38124/ijisrt/IJISRT24JUN1592

[19]. Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic
inquiry. Sage Publications. Nowell, L. S., Norris, J. M.,
White, D. E., & Moules, N. J. (2017). Thematic
analysis: Striving to meet the trustworthiness criteria.
International Journal of Qualitative Methods, 16(1),
1609406917733847. Shenton, A. K. (2004). Strategies
for ensuring trustworthiness in qualitative research
projects. Education for information, 22(2), 63-75.

[20]. Ludtke, O., Trautwein, U., Schnyder, I., & Niggli, A.
(2016). The power of feedback and coaching for
improving teaching practice. Journal of Educational
Psychology, 108(3), 303-312.

[21]. Lumby, J., & Foskett, N. (2018). Play and learning in
the early years: Understanding the perspectives of
practitioners. Early Years, 38(2), 138-152.

[22]. Martin, J. (2015). Effective reading instruction in the
early years of schooling: A review of the evidence.
Australian Journal of Teacher Education, 40(5), 135-
152.

[23]. Mendoza, G. & Natividad, L. (2019). Active learning
strategies for Philippine classrooms. Philippine Journal
of Educational Research, 32(1), 50-70.

[24]. Moustakas, C. (1994). Phenomenological research
methods. Sage publications. Sandelowski, M. (1995).
Focus on research methods: Whatever happened to
qualitative description? Research in nursing & health,
18(2), 179-183. Smith, J. A., Flowers, P., & Larkin, M.
(2009). Interpretative phenomenological analysis:
Theory, method and research. Sage publications.

[25]. Nogoy, R. B. (2019). Classroom management practices
of effective teachers in the Philippines. Journal of
Education and Practice, 10(5), 10-16.

[26]. Patton, M. Q. (2015). Qualitative research and
evaluation methods. Sage publications. Punch, K. F.
(2013). Introduction to social research: Quantitative
and qualitative approaches. Sage publications.

[27]. Piasta, S. B., Connor, C. M., Fishman, B. J., Morrison,
F. J., & Schatschneider, C. (2018). Using dynamic
assessment to characterize early literacy skills and
predict first-grade reading achievement. Journal of
Learning Disabilities, 51(3), 255-266.

[28]. Popham, W. J. (2018). Formative assessment; From
hope to reality. Educational Leadership, 75(4), 72-77.

[29]. Reyes, L., Elias, M. J., & Parker, S. J. (2021). Teacher
self-efficacy and the use of positive behavior support
strategies in elementary schools. International Journal
of School & Educational Psychology, 9(1), 40-50.

[30]. Richardson, M., Abraham, C., & Bond, R. (2017).
Psychological correlates of university students’
academic performance: A systematic review and meta-
analysis. Psychological Bulletin, 143(7), 754-790.

[31]. Rimm-Kaufman, S. E., Curby, T. W., Grimm, K. J.,
Nathanson, L., & Brock, L. L. (2018). Teachers’
perceptions of classroom quality and kindergarten
children’s academic trajectories. Journal of School
Psychology, 69, 45-57.

WWW.ijisrt.com 2617


https://doi.org/10.38124/ijisrt/IJISRT24JUN1592
http://www.ijisrt.com/

Volume 9, Issue 6, June — 2024
ISSN No:-2456-2165

[32].

[33].

[34].

[35].

[36].

[37].

JISRT24JUN1592

Rimm-Kaufman, S. E., Storm, M. A., Sawyer, B. E.,
Pianta, R. C., & LaParo, K. M. (2022). The Teacher
Belief Q-Sort: A measure of teachers' priorities in
relation to disciplinary practices, teaching practices,
and beliefs about children. Journal of School
Psychology, 40(6), 497-520.

Rimm-Kaufman, S. E., Storm, M. A., Sawyer, B. E.,
Pianta, R. C., & LaParo, K. M. (2002). The Teacher
Belief Q-Sort: A measure of teachers' priorities in
relation to disciplinary practices, teaching practices,
and beliefs about children. Journal of School
Psychology, 40(6), 497-520.

SiYam, Z., Al-lsmail, S., & Abu-Alshaikh, B. (2017).
The impact of authentic assessment on the
development of critical thinking and problem solving
skills among Grade 1 students in the UAE.
International Journal of Instruction, 10(1), 83-98.
Swain, N., Jones, J., & Ellis, S. J. (2015). Teacher
stress and burnout: The high cost of student behavior.
Journal of Applied School Psychology, 31(2), 89-112.
Wang, L., Tao, S., Feng, X., & Xin, T. (2021). The
relationship between classroom management and
student academic achievement: A meta-analysis.
Educational Psychology Review, 33(2), 341-362.
Wang, M. T., Fredricks, J. A., Ye, F., Hofkens, T., &
Lidtke, O. (2021). Longitudinal links between
classroom environment and students' academic
motivation and achievement: A meta-analysis.
Educational Psychology Review, 33(1), 129-160.

International Journal of Innovative Science and Research Technology
https://doi.org/10.38124/ijisrt/IJISRT24JUN1592

WWW.ijisrt.com 2618


https://doi.org/10.38124/ijisrt/IJISRT24JUN1592
http://www.ijisrt.com/

