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Abstract:- This study investigates the relationship 

between cultural competence and educational equity 

among Grade 5 learners. Utilizing a descriptive 

correlational research design, the research explores the 

extent of cultural competence among Grade 5 students, 

encompassing awareness of personal biases, knowledge of 

diverse cultural backgrounds, cross-cultural 

communication skills, and inclusive and culturally 

responsive practices. It also assesses the degree of 

educational equity, including access to resources and 

opportunities, achievement gaps, and equitable 

treatment. Data was collected using a survey adapted 

from established instruments. Simple random sampling 

was employed to select Grade 5 learners. Statistical tools 

such as mean, Pearson r, and regression analysis were 

used to analyze the data. The findings reveal that Grade 

5 learners exhibit extensive cultural competence, with 

particularly high scores in knowledge of diverse cultural 

backgrounds and cross-cultural communication skills. 

Educational equity is also found to be very extensive, 

reflecting equitable treatment, access to resources, and 

opportunities. Importantly, there is a significant and 

positive relationship between cultural competence and 

educational equity, with awareness of personal biases, 

cross-cultural communication skills, and inclusive 

practices significantly influencing educational equity. The 

study recommends the active promotion of cultural 

competence and inclusivity to create equitable learning 

environments for Grade 5 learners in the Philippines. 
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I. INTRODUCTION 

 

Cultural competence and educational equity are critical 
components of a high-quality education system. Cultural 

competence involves understanding and respecting different 

cultures and being able to communicate effectively with 

people from diverse backgrounds. Educational equity refers 

to ensuring that all students have access to the resources, 

opportunities, and support they need to succeed in school, 

regardless of their background or circumstances. Together, 

cultural competence and educational equity promote 

inclusivity and a sense of belonging among all students and 

can help to reduce achievement gaps between different 

groups of learners. 
 

 

The Grade 5 level is a critical time in a student's 

academic journey, as it is when foundational skills in reading, 

writing, and math are developed. It is also a time when 
students begin to form their attitudes and beliefs about 

different cultures and their place in the world. Therefore, it is 

essential to understand how cultural competence and 

educational equity are perceived among Grade 5 learners. By 

identifying strengths and weaknesses in these areas, 

educators can work to create more inclusive and equitable 

learning environments that promote the academic success and 

well-being of all students. 

 

This study, titled “Cultural Competence and 

Educational Equity among Grade 5 Learners" focused on 
Grade 5 learners and sought to understand the relationship of 

cultural competence and educational equity within this 

context. The problem statement arose from the recognition 

that education plays a pivotal role in shaping future 

opportunities and societal progress. However, disparities in 

educational outcomes persisted among students, raising 

questions about the extent to which cultural competence 

among Grade 5 learners contributes to or hinders educational 

equity. 

 

This study on cultural competence and educational 

equity among grade 5 learners has relevance to various 
stakeholders in the educational system, where the 

Department of Education and school heads, through the 

findings, could inform policies and practices related to 

promoting cultural competence and educational equity in the 

educational system. For grade 5 teachers, the study's findings 

could inform their classroom practices and strategies for 

promoting cultural competence and educational equity 

among their students. For grade 5 students, the study could 

promote awareness and understanding of different cultures 

and perspectives and provide them with the skills and 

knowledge necessary for successful engagement in a diverse 
and inclusive society. The study could provide parents on 

insights into how to support their children's development of 

cultural competence and understanding of different cultures, 

and how to advocate for inclusive and equitable practices in 

their children's schools. Lastly, future researchers could 

provide a basis for further research on cultural competence 

and educational equity in different settings and among 

different age groups. 
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In conclusion, the study focused on Grade 5 learners and 

sought to understand the relationship between cultural 

competence and educational equity within this context. The 

problem statement arose from the recognition that education 

plays a pivotal role in shaping future opportunities and 

societal progress. 

 

II. METHOD 
 

The research design for this study was descriptive 

correlational, which involves describing the relationship 

between two or more variables without manipulating them 

(Creswell, 2014). In the context of this study, the aim was to 

describe the relationship between cultural competence and 

educational equity among grade 5 learners, without 

manipulating these variables. Descriptive correlational 

research is an appropriate method for this study as it allows 

for the exploration of relationships between variables without 

influencing or manipulating them. This method also provides 
insights into the characteristics and experiences of grade 5 

learners in relation to cultural competence and educational 

equity. 

 

The respondents of this study were Grade 5 learners 

who were selected through simple random sampling. In this 

study, every Grade 5 learner in the population had an equal 

chance of being selected for the sample, and the selection was 

done randomly. ). By using simple random sampling, the 

researcher can ensure that the sample is unbiased, and that the 

results of the study can be generalized to the larger 

population. In this study, simple random sampling was used 
to select Grade 5 learners from Cadaatan Elementary School, 

Cadaatan, Sta. Maria Davao Occidental, to participate in the 

study. This sampling method ensured that the selected 

learners are representative of the population of grade 5 

learners in terms of their cultural competence and educational 

equity. 

 

The research instrument for gathering data on cultural 

competence in this study was adapted from two sources: 

Campinha-Bacote (2002) and the National Center for 

Cultural Competence (2013). The survey questionnaire is 
designed to measure the grade 5 learners' cultural competence 

based on several indicators, including awareness of personal 

biases, knowledge of diverse cultural backgrounds, cross-

cultural communication skills, and inclusive and culturally 

responsive practices. 

 

The researcher employed a descriptive correlational 

research design, aiming to examine the cultural competence 

of Grade 5 learners. Cultural competence encompasses 

various dimensions, including awareness of personal biases 

and values related to culture, knowledge of diverse cultural 

backgrounds, cross-cultural communication skills, and 
inclusive and culturally responsive practices. These 

dimensions were essential components of a holistic 

understanding of cultural competence and its impact on 

educational equity. 

 

 

 

The study's methodology involved data collection 

through a survey adapted from established instruments. 

Grade 5 learners were selected through simple random 

sampling, ensuring a representative sample. Statistical tools 

such as mean, Pearson r, and regression analysis are utilized 

to analyze the data, providing quantitative insights into the 

relationships between cultural competence and educational 

equity. 
 

In conclusion, the researcher employed a descriptive 

correlational research design to investigate the cultural 

competence of Grade 5 learners. The study's methodology 

involved collecting data through a survey adapted from 

established instruments designed to measure cultural 

competence. Grade 5 learners were selected using simple 

random sampling to ensure the sample's representativeness. 

Statistical tools such as mean scores, Pearson correlation 

coefficients (r), and regression analysis were utilized to 

analyze the data, offering quantitative insights into the 
relationships between cultural competence and educational 

equity. 

 

III. RESULTS AND DISCUSSIONS 

 

The researcher employed a descriptive correlational 

research design to investigate the cultural competence of 

Grade 5 learners. This approach aimed to systematically 

explore the relationship between cultural competence and 

educational equity within this specific grade level context. 

The study's methodology involved several key steps to ensure 

rigor and reliability in the research process. 
 

In the first theme, the researcher presented the results of 

the assessment of cultural competence among Grade 5 

learners, focusing on their awareness of personal biases and 

values related to culture. Overall, the learners have an 

impressive mean score of 4.13, signifying an extensive level 

of cultural competence in terms of awareness of personal 

biases and values related to culture. This means that cultural 

competence of Grade 5 learners is often manifested. This 

indicated that Grade 5 learners generally possess a solid 

foundation in cultural competence, which can be further 
nurtured and expanded upon. 

 

The second theme displayed the cultural competence 

among Grade 5 learners, specifically focusing on their 

knowledge of diverse cultural backgrounds. The collective 

knowledge in this table reflected in the overall mean score of 

4.22. This meant that cultural competence of Grade 5 learners 

was always manifested, signifying a very extensive level of 

cultural competence in terms of knowledge of diverse cultural 

backgrounds. 
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In the third theme, the research assessed the cultural 

competence of Grade 5 learners with a focus on their cross-

cultural communication skills. Overall, the learners' 

responses culminate in an impressive mean score of 4.20. 

This meant that the cultural competence of Grade 5 learners 

is always manifested. This indicated a very extensive level of 

cultural competence concerning cross-cultural 

communication skills. 
 

 

The fourth theme presented an evaluation of cultural 

competence among Grade 5 learners, focusing on their 

understanding of inclusive and culturally responsive 

practices. The overall mean score of 4.15. This meant that the 

cultural competence among Grade 5 learners is always 

manifested. This indicated an extensive level of cultural 

competence in terms of these practices. 

 

The fifth theme presented the summary of the extent of 
cultural competence among Grade 5 learners. Overall, when 

considering all four indicators together, the learners' 

responses yield an impressive mean score of 4.17, indicating 

an extensive level of cultural competence among Grade 5 

learners. This meant that the cultural competence of Grade 5 

learners is often manifested. 

 

In summary of the themes presented, the extent of 

cultural competence and educational equity among Grade 5 

learners indicated that Grade 5 learners exhibit extensive 

cultural competence, particularly in their knowledge of 

diverse cultural backgrounds and cross-cultural 
communication skills. This suggested a promising foundation 

for fostering educational equity. The educational equity 

among Grade 5 learners, showcasing very extensive access to 

resources and opportunities reflected a high level of 

perceived equitable treatment in terms of expectations, fair 

treatment, and opportunities among students from various 

backgrounds. 

 

The results demonstrated a strong, significant, and 

positive relationship between cultural competence and 

educational equity among Grade 5 learners, suggesting that 
enhancing cultural competence can contribute significantly to 

promoting educational equity. The results further revealed 

that several indicators of cultural competence significantly 

influence educational equity. Awareness of personal biases 

and values related to culture, knowledge of diverse cultural 

backgrounds, cross-cultural communication skills, and 

inclusive and culturally responsive practices all play crucial 

roles in fostering higher levels of educational equity. 

 

The result showed that Grade 5 learners exhibit a 

substantial level of cultural competence, particularly in their 

knowledge of diverse cultural backgrounds and cross-cultural 
communication skills. This suggested a solid foundation for 

efforts aimed at promoting educational equity by building on 

these competencies. 

 

 

 

 

The recommendations of this study, based on the 

conclusions, are that the Department of Education officials 

prioritize the integration of culturally responsive practices 

within the curriculum and teacher training programs. School 

leaders may foster an inclusive and culturally responsive 

school environment by supporting teachers in implementing 

diverse teaching strategies and promoting open dialogue on 

cultural competence. Grade 5 teachers are encouraged that 
they may actively engage in professional development 

opportunities that enhance their awareness of cultural biases, 

knowledge of diverse cultural backgrounds, and cross-

cultural communication skills. Grade 5 students may be 

encouraged to embrace cultural diversity and actively 

participate in activities that promote cross-cultural 

understanding. Lastly, future researchers may dive deeper 

into the impact of specific interventions and teaching 

strategies on the cultural competence and educational equity 

of Grade 5 learners. 
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