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Abstract:- The purpose of this study was to determine 

the extent of influence of teacher behavior. Specifically, 

it established the interrelationship among the 

professional identity, teamwork skills and teacher 

behavior of selected private schools in San Isidro 

District. Quantitative research design were utilized in 

this study. The data were gathered from the 300 teachers 

of selected schools in San Isidro District.. There were 

three sets of survey questionnaires used in data 

gathering. Findings revealed that the level of 

professional identity, teamwork skills and teacher 

behavior, were rated very high. There were significant 

relationships between professional identity and teacher 

behavior and teamwork skills and teacher behavior. 

Conclusive statements were drawn based on the findings 

of the study; the level of professional identity is high 

level. teamwork skills and teacher behavior 

correspondingly is very high respectively. On the other 

hand, there were significant relationships between the 

exogenous variable and teacher behavior. 
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I. INTRODUCTION 
 

Change is everywhere. The changes of today 

threatened teachers and lead to the engagement of behaviors 

that may cause misconduct. It may conserve the ego of the 

teacher but there are resistances made from policies, laws 

and even the norms of the society. Some teachers give up 

easily when they face problems and difficulties in the 

teaching learning process and leads to less effectivity in 
teaching. Efficient teachers typically have high student 

accomplishment, whereas teachers with low efficiency 

typically have low student achievement. This is due to the 

range of more effective and positive teaching methods. 

(Ashton & Webb, 1986; Bandura, 1997 & Gregoire, 2019). 
 

Teachers’ behaviors are regarded as some of the most 

significant environmental characteristics that might support 

students' effort or involvement in learning tasks and assist 

learners in developing good attitudes toward learning. Due 

to this, second language motivation research heavily 

emphasizes the function of teachers in boosting language 

learners' motivation and lowering their level of 

demotivation. (Dee, &Sievertsen, 2018). 
 

 

 

 

A teacher's identity includes not just their own 

knowledge and behavior, but also their ideological, political, 

and cultural interests as well as their relationships with their 

students and the environment in which they live and work. 

Setting rules, explaining consequences, and giving the 

customary advice on motivating pupils and fostering 

connections are just the beginning of teaching behavior.. 
(Demaray, 2010). 

 

Teachers’ professional identity until now, no studies 

existed which related teachers’ sense of their professional 

identity to specific effective teaching behaviours. (Lee, 
&Nie, 2014). The researcher has not come across a study 

that dealt on professional identity of teacher and teamwork 

skills on teacher’s behavior in the local setting. It is in this 

context that the researcher is interested to determine 

whether the professional identity and teamwork skills that 

influences teacher behavior  as this can raise concern to the 

intended beneficiaries of this study especially the 

Department of Education and possibly develop action plans 

to improve school administration, thus, the need to conduct 

this study. 
 

II. REVIEW OF RELATED LITERATURE 
 

A. Professional identity of Teachers 

An emerging research area that is getting more and more 

attention is teacher professional identity. This is hardly 

surprising, but the concept of teacher professional identity 

acknowledges the complexity of the teaching profession by 

taking into account both the personal and professional 

aspects of it, our understanding of teacher professional 

learning by recognizing that learning is directed both 
internally and externally, and that one's personality has a 

significant impact on professional development or learning. 

People's perceptions of themselves as teachers and the type 

of teachers they aspire to be are commonly used to 

determine professional identity.. (Akkerman& Meijer, 

2011). 
 

Research on teacher learning and development must 

comprehend the professional identity of teachers who are 

committed to implementing and maintaining inquiry-based 

learning in their practice, as schools are increasingly 

incorporating problem-centered, inquiry-based pedagogy to 

develop student productive knowledge and higher-order 

competencies (such as creativity, collaboration, and other 

21st century competencies). (Fishman, Davis, & Chan, 

2016). 
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The first domain is on engagement behaviors. 

Currently, Teacher behavior has been studied extensively, 

resulting in multiple review studies and meta-analyses in 
this field. International research in primary education has 

revealed that the following teaching behaviors are related to 

higher pupil accomplishment and participation, including 

effective classroom management, establishing a secure and 

engaging learning environment, giving clear instructions, 

giving feedback, adapting instruction, and teaching learning 

strategies. (Soubelet, & Salthouse 2015; Hanes &Norlin, 

2017). 
 

To understand and capture these behaviors, 

researchers They used outside observers to monitor teachers 

while they were teaching, and they asked students about 

their impressions of their teachers' conduct (Gnambs, 

&Stiglbauer 2019). They also asked teachers about their 

own perceptions of their own teaching practices. The 

characteristics of a teacher's professional identity, such as 
dedication to their job, self-efficacy, job satisfaction, and 

motivation, have been found to be correlated with effective 

teaching practices and teacher effectiveness when examined 

separately. (Healey & Hays, 2012; Puglia, 2018). 
 

The second domain is on knowledge of the profession. 

To meet the requirements of their pupils in the context of 

their educational environments, teachers rely on a body of 

professional knowledge and research. Instructors have a 

thorough understanding of their pupils' varied language, 

cultural, and religious backgrounds. They are aware of the 

impact that students' prior experiences have on their current 

learning. They are adept at structuring their lectures to 

accommodate pupils' differing levels of physical, social, and 

intellectual development and personality traits (Fletcher, 

2013). 
 

Also, knowledge building is a social activity system 

that is dynamic and encourages student interaction with a 

variety of viewpoints and ideas in order to develop the 

class's collective knowledge. A principle-based, adaptive 
approach to classroom design and practice is required due to 

the social and cognitive complexity of this process, as 

opposed to procedure-based inquiry designs, which call for 

students and their teacher to work on pre-defined project 

tasks while adhering to pre-scripted procedures and 

timelines (Zhang et al., 2020). 
 

The third domain is on philosophy of the profession. 

Teacher is a key figure in the implementation of reforms in 

greater learning. The most effective strategies to 

successfully manage educational reforms can result from 

pedagogical research into the professional identity of the 

teacher, her/his priority values, self-evaluation of 

performances and professional knowledge, and how she/he 

conceptualizes the profession at an individual level. 

(Zheng,&  Goldberg, 2018).). 
 

One of these elements is the teacher's personality in 

secondary or higher education (Vedel, & Andersen, 2020). 

The PI of a teacher is a complex, dynamic wholeness that 

emerges from the interaction of one's own and others' ideas 
of what it is to be a teacher, as well as from social and 

individual expectations (Goodson, Cole 2014). 

Identification is defined as 'an active process that reflects an 

individual's ideas about himself and his own development. 

The ability to perceive one's life as an experience of the 
continuous unity of consciousness, the integrity of life 

objectives and daily behaviors, actions, and their meanings, 

which makes it possible to act consistently, is accompanied 

by the sense of continuity, coherence, and qualitative 

certainty. (Plieninger,  & Heck,  2018). 
 

The fourth  domain is on behavior. Professional 

identity in terms of their attitude supported Noble's (2019) 

assertion that teachers' attitudes help raise students' levels of 

educational behavior and their foundation of more 

optimistic views of themselves and their institutions by 

cultivating students' passionate needs and demonstrating 

respect, care, and friendship. 
 

In a similar spirit, professionals who have a strong 

sense of their professional identity are eager to share their 

knowledge, admiration, and enthusiasm for their field with 

others. They are also willing to speak out about it. They 

added that professionals with a strong sense of who they are 

and the professionalism that results from it will display their 

pride in their work by defending it against falsehoods.. Quin 
(2017) also stated that feelings of pride for the profession 

are the basis of professional identity (Remley & Herlihy, 

2014). 
 

The next domain is on professional roles and 

expertise. A career develops on a corpus of information and 

abilities that are specific to it and are typically not known to 

the general public. By helping teachers increase their 

pedagogical and mathematical expertise, instructors may 

have a big impact as leaders. Daily teacher assistance can be 

very important to a teacher's job, including conversations in 

the hall, in-classroom coaching, and frequent departmental 

and grade-level seminars on how kids learn mathematics. 

(Antunes-Alves, 2010). 
 

The fifth domain is on philosophy of the profession. 

Creating a pleasant learning environment by appreciating 

and supporting intellectual variety is the single most 

essential thing a teacher can do to aid students in developing 

their critical thinking abilities. Students can freely express 

their thoughts with their peers and the teacher as a result, 
setting an example for other students to follow. A deeper 

comprehension of how diversity manifests both inside and 

outside of the classroom is necessary for respecting and 

encouraging intellectual diversity. One way that intellectual 

variety is displayed in the pupils' diverse world views 

(Healey & Hays, 2011; Remley & Herlihy, 2017). 
 

The sixth domain is on professional values. The 

development of professional values, attitudes, behaviors, 

and self-identity components in the interpersonal aspect of 

identity development, on the other hand, are socialization 

processes that include the acquisition of a specific body of 

knowledge and skills necessary to achieve a new 

professional role. (Mellin, Hunt, & Nichols, 2017). 
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According to this model, new professionals learn the 

language, understand the norms, and adapt to the new 

professional culture through instruction, observation, 
practice, supervision, and consultation. An individual 

acquires acceptable professional ideals, attitudes, methods 

of thinking, and problem-solving techniques through the 

sociological process of immersion in a profession's culture. 

(Gibson, Dollarhide, & Moss, 2010). 
 

The literature focuses on teachers' perceptions of their 

personal and professional selves. It speaks more directly to 

the crucial signs of this identity. The main objective is to 

advance our understanding of teacher professional identity 

and the variables influencing teachers' views of this identity. 

The study examines how well teacher identity profiles may 

be identified, how they link to instructors' ideas or beliefs 

about teaching and learning, and how they relate to their 

actual teaching behavior. 
 

B. Teamwork Skills 

In many schools, teachers labor in isolation, school 

administrators try to complete tasks on their own, and it is 

up to the individual to put new ideas into practice. Working 

as a team, however, is frequently a more efficient approach 
to complete significant jobs. Teamwork is therefore 

essential for the efficient and effective management of 

schools and a driving force behind educational 

advancement. In addition to the difficulties related to the 

implementation of the school, it appears that the lack of 

teamwork at schools in the has affected teachers' 

performance in the classroom and the standard of teaching 

and learning. (Greenwood, 2012; Phalane, 2018). 
 

In the twenty-first century, the ability to work as a 

team has become essential. Internationally, a team's 

performance determines how successful a market is. 

Teamwork, however, has a long history. It is one of the 

oldest human practices still in use today and is not just 

limited to the corporate sphere. It's interesting to note that 

since the dawn of civilization, humans have collaborated in 
groups and teams. Working together leaves its mark 

practically everywhere. meanwhile, claims that the first 

official studies of collaboration were conducted during 

World War II and were primarily concerned with figuring 

out why military teams failed. (Grayson, 2018). 
 

The first domain is on coordination. For an 

organization to be successful and profitable, teamwork is 

essential. Working in a team offers the benefit of allowing 

the workload to be shared across all team members, among 

other things. Working as a team also has advantages for the 

person, the team, and the company. Teamwork can be used 

to enhance the efficacy of the learning environment in 

schools. The majority of continuing professional 

development programs for teachers seem to give little 

formal attention to collaborative abilities (Phalane, 2016). 
 

Collaboration is a resource that can be utilized to raise 

the standard of instruction and learning. This is seen, for 

instance, in team teaching, which encourages greater teacher 

interaction and may enhance the caliber of instruction and 
learning. Teachers' strengths are combined through 

cooperation. (Oster, 2012). 

The second domain is on decision making. A second 

issue that frequently comes up in relation to school 

leadership is whether or which groups should have a role in 
decision-making in schools, along with how closely schools 

focus on teaching and learning. Having teachers play a 

significant role in leadership and decision-making within 

schools, especially outside of the classroom, has long been a 

goal of many school reformers. Expanding teacher roles in 

schools has become a focus of "teacher leadership" 

initiatives in recent years (Nielsen, 2019). 
 

Collaboration, as demonstrated in team teaching, 

makes it easier for teachers to interact with one another, 

which may lead to better teaching and learning. The 

weaknesses of teachers are addressed while their strengths 

are integrated. Other team members can monitor, critique, 

and offer suggestions for change for underperforming 

teachers in a safe, encouraging environment. As a result, 

cooperation is important in businesses and improves work 
performance and outcomes, but it has a negative influence 

on teaching and learning in schools when it is lacking. 

(Potrebny, Wiium,  &Lundegård, 2017). 
 

The third domain is leadership. Effective schools 
almost always place a strong emphasis on key aspects of 

instructional leadership, such as fostering a culture of trust, 

respect, and teamwork within the building, encouraging 

high and consistent academic standards, providing 

objective, consistent, and useful evaluation of the quality of 

teachers and teaching, using evidence and data to make 

decisions about the instructional program, and a host of 

other factors (Jones ,2018). 
 

The forth domain is interpersonal relationship. Many 

educators are unsure of how to help their kids emotionally 

prepare for life's challenges. One of these is the demand to 

conceal a secret from adults or other students. The benefits 

of building relationships and spending time with pupils 

cannot be replaced. The trust established during those 

occasions will assist pupils maintain emotional stability in a 
variety of circumstances. But, educators also think that 

educating students about situations where others may not 

have their best interests in mind is important. (Prinsley, 

&Baranyai, 2015).  
 

Instructors would be wise to give their students 

knowledge of the strategies utilized by individuals who 

would want them to conceal a negative information. The 

following strategies are frequently combined and share 

similarities with one another. But, breaking them down into 

their individual components enables a youngster to 

comprehend them better, become resilient, and be prepared 

for anyone wishing to take advantage of them. Make the 

child feel guilty about potential consequences if the secret is 

discovered. (Garcia-Bayonas,  & Gottschall, 2018).  
 

The fifth domain is adaptability. If a person is unable 

to utilize all of his knowledge and abilities, none of the 

duties assigned to him will be completed with the high level 

of productivity that is necessary for every industry and 

serves as its primary goal. The employment chances 
nowadays are only available to those who are qualified and 
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have the potential to be exceptional workers because it is so 

difficult to get hired. (Arshad,  2017). 
 

So, a workforce must be formed in order to fulfill the 

employer's aim to have abilities like effective 
communication, the capacity for decision-making, 

discipline, dedication, and technological proficiency. Based 

on these needs, specific skill education plays a significant 

role in generating highly talented and skilled pupils, adding 

to their academic abilities. This is meant to help students 

develop their soft skills, which are a combination of 

knowledge, abilities, and character traits that they must use 

and apply in their daily life. (Hashim,   &  Sidi,  2010). 
 

The last domain is communication. The four forms of 

communication—listening, speaking, reading, and 

writing—should be mastered by teachers, and they should 

be able to use their skills in a classroom setting. It has been 

demonstrated that doing so influences both the teacher's 

personal professional performance and the academic success 

of the students. Since teaching itself entails communication, 
it is crucial to have these abilities when interacting with 

pupils. Your job requires you to understand and deconstruct 

difficult knowledge, communicate it to your pupils in a way 

that keeps their attention (both vocally and through written 

resources), and listen to and address any questions or issues 

they may have. (Lindblom-Ylänne, 2019). 
 

C. Teacher of Behavior 

The performance of the teacher leads to school climate 

that is good for pupils and students. As the teacher displays 

a harmonious attitude towards the learners, there is a 

possibility that greater learning is manifested. The result of 

assessment of the teacher to student impacts the teacher and 

it may result to teachers’ effectivity in the classroom. 

Likewise, the diversity and differences of the classroom is a 

factor that stimulates teacher’s efficacy in the teaching 

learning process. Additionally, teaching is a reciprocating 
doings, actions and reactions impact students and in the 

same way the students’ measures and reactions influence the 

teacher. A comprehensible plan and philosophy on 

classroom organization is imperative (Raza, 2010; Levin & 

Nolan, 2014). 
 

On the other hand, effective teachers put a stress on 

the instructions especially on academic as their goal, a 

major aim in the classroom (Borich, 2013. Likewise, 

classroom diversity, the activities in instructions, the 

participation of students and the suggestions and comments 

or what we call the feedback are very important in the 

motivation of the learner, or these are the driving forces that 

will push learners to learn more and direct their learning to a 

more procedural one (Ashton, 2010). 
 

The first domain is on clarity. A teaching methodology 

used by teachers to avoid misconception on the topic 

presented to learners where there is a goal to achieve and 

that is to attain learners passing rate. The embodiment, but 

is not restricted to, such behaviors as clearing up course 
goals and reviewing and shortening course material. 

Similarly, most faculty in our study identified teaching 

clarity behaviors as significant in their courses with the least 

significant behavior to faculty, with the use of teaching 

strategies to accommodate different way of learner’s 

learning, still being reported as extremely or very important 

by more than 85 percent of the faculty in the sample 
(Akdeniz, 2017; Chesebro& McCroskey, 2001; Myers & 

Knox, 2001). 
 

The second domain is on expression.  Consequently, it 
seems rational to consider that classroom behavior of 

teachers might persuade students’ drive to continue what 

has been started. They were driven with enthusiasm because 

teachers employ a more socially agreement to gain an 

increased communication between the learners. In the same 

mode, classroom organization matters when referring to 

manipulation on the learner’s time to finish the task given or 

the minutes and hours they used up in learning. As the 

students are oriented with the pros and cons inside the 

classroom, there is a less misconduct on the classroom 

(Borich, 2018) 
 

However, some teachers’ commitment varies because 

different people have miscellaneous levels. Commitment is 

moderated to arrange of factors: some of which were 

supporting and some are withdrawing. The way teachers 

behave in the classroom depends on the climate or situation 
they are into. It relies on what attitude the environment they 

are into (Huberman, 2013). 
 

The third domain is on interaction. Teachers’ actions 
could in fact have some lasting unconstructive effects on 

students. It creates a great unsatisfaction towards the 

students resulting to passiveness in the interaction in the 

teaching learning process. Moreover, the way a teacher 

behaves in the classroom greatly impacts student’s 

participation towards their peers (Sava, 2019).  
 

On the other hand, the interaction between the teacher 

and learner can be seen on how the learners respond to the 

different activities they’re involve in. Moreover, as the 

teacher interacts to its clientele, she sees to it that the learner 

mastered the lesson because after all it is the primary goal of 

the teaching learning process. The leader is the teacher 

where she is the facilitator and the mentor. The learners will 

be the one to create their own learning (Marchand-Martella, 

Blakely & Schaefer, 2019). 
 

The fourth domain is on organization. As the class 

continues, it can be observed that a classroom that is 

organized is a classroom that is not topsy-turvy. Indicating 

specific places for materials like cartolinas, bondpapers, 
colored papers and portfolios have a great impact on 

teaching learning process. It is considered that as learners 

move in the classroom, they will not find it difficult to 

locate things because they knew where they can find it. 

Organization has a great impact for the reason that the 

overall physical appearance of the classroom motivates the 

learners to be present everyday and avoid frequent absences 

(Pascarella, Salisbury &Blaich, 2019). 
 

The fifth domain is on pacing.  An individual, a 

teacher, who masters pacing, is exceptional because as she 

plans her lesson for the day, she knows what activities to 

employ for her not to be overtime in her lesson delivery. It 

is noted that a subject or an area of a curriculum follows a 
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specific distribution of time to accomplish the content and 

the budget of work. Therefore, a wise decision of making 

pace a habit is good for the reason that a teacher can 
accomplish the lesson within the allotted time because if not 

other subjects will be affected (Akkoyunlu&Soylu, 2018). 
 

The sixth domain is on disclosure.  Disclosure implies 
very clear and complete regarding course requirements. 

When a teacher give suggestions, review learners on lessons 

especially when examination is fast approaching, give 

deadline reminders and stating of objectives is a 

manifestation of good disclosure (Higgins & Green, 2017). 
 

Furthermore, disclosure implies very clear and  

complete  regarding course requirements. When a  teacher  

give  suggestions, review  learners  on lessons especially 

when examination is fast approaching, give deadline 

reminders and stating of objectives is a manifestation of 

good disclosure. Moreover, storytelling is an effective way 

to let learners gain knowledge and this is also a display of 

disclosure (Downs, Javidi, & Nussbaum, 1988) to enhance 

student participation and to raise the percentage of 

emotional learning (Sorensen, 2019). Although Cayanus 

(2014) debated that disclosure must be use in a proper way. 
It must be in the welfare of the students’ communication. 

 

The seven domain is on speech. Seemingly, speech 

acts are significant marker of the communicative capability 
of our students because they stand fora great communication 

between the teacher and learner in the teaching learning 

process. It is best to use communication and speech in a 

proper way to lessen burden and annoyance. Pragmatic 

breakdown in intercultural communication may result in 

humiliation, hilarity, misunderstanding, or even indignation. 

The good news is that speech acts are now being presented 

clearly in many of the textbooks of dominant languages 

(Nelson & Knight, 2019). 
 

Furthermore, building consciousness of speech acts 

can begin in the earliest days of language learning when 

students are performing greetings to their teachers and 

leave-takings, introductions, thank-you, and other simple 

social skills. At this point it can be distinguished that these 

actions are imbued with cultural content that identifies how, 

when, where and with whom these terms reused (Bagher, & 
Hossein, 2012). 

 

The eight domain is on rapport. A sense of trust, open 

communication and good relationship is what we call 
rapport. It is important to have a good and harmonious 

relation towards learners because they are the key factor in 

the teaching learning environment. Similarly, despite the 

differences of each learner, they are unrestricted from a 

teacher’s help and aid. If the teacher sees the learner having 

a hard time deciphering the idea or the knowledge it is best 

for her to help the learners to alleviate his difficulty. It is 

also best for the teacher to be objective rather than 

subjective. Everyone knows that every person is unique, 

therefore no one is the same, therefore an equal treatment 

must be observe (Umbach&Wawrzynski, 2005). 
 

 

 

On the same manner, as the teacher give hints, prompt 

ideas and give time to answers to learners is an expectation 

from them that they can be competitive towards the goal. It 
motivates the learners to cooperate actively in class 

interaction because they know that were given a chance to 

prove their knowledge and their ability to answer questions 

especially higher order thinking skills questions. Moreover, 

it can be a student’s way of expressing ideas without 

hesitations because they knew that they have enough time 

answering the queries given or thrown to them (Hativa, 

Barak, & Simhi,2011). 
 

On the same manner, as the teacher give hints, prompt 

ideas and give time to answers to learners is an expectation 

from them that they can be competitive towards the goal. It 

motivates the learners to cooperate actively in class 

interaction because they know that were given a chance to 

prove their knowledge and their ability to answer questions 

especially higher order thinking skills questions. Moreover, 
it can be a student’s way of expressing ideas without 

hesitations because they knew that they have enough time 

answering the queries given or thrown to them (Hativa, 

Barak, &Simhi, 2011). 
 

D. Correlation between Measures 

There is a significant connection between the three 

variables in which the professional identity relatively 

influences teacher behavior. The professional identity of 

teachers typically has to do with how they interpret their 

ongoing interactions with their setting in order to understand 

who they are as people. The argument made in this article is 

that this interaction shows up in teachers' job satisfaction, 

occupational commitment, self-efficacy, and change in 

motivation level. These constructs, which provide a personal 

perspective on how instructors regard themselves as 
professionals in their work, are frequently cited in the 

literature as being significant to teacher conduct. (Watt &  

Richardson, 2008). 
 

In fact, it was brought up in a study by Crawford 
(2011) that claimed that teachers' concepts or images of 

themselves were related to their professional identities. It 

was asserted that these concepts or images of themselves 

heavily influenced how teachers taught, how they developed 

as teachers, and how they felt about curricular changes. 
 

In a similar line, teachers' professional identities 

typically have to do with how they perceive their ongoing 

interactions with their setting in order to define themselves 

as instructors. This article makes the case that teachers' 

sense of their professional identity is the result of ongoing 

interactions between themselves and their environments. 

This sense of identity is demonstrated by teachers' job 

satisfaction, occupational commitment, self-efficacy, and 

shifts in motivational levels. (Day, 2002). 
 

Identity as a professional means both a person and a 

setting. The professional identity of a teacher is not fully 

distinctive. Teachers are supposed to think and act 

professionally, but not just by adopting mandated 

information and attitudes; they are also expected to include 
personal traits (Gresham, 2004; Kurbanoglu& Akin, 2010). 
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Chang-Kredl& Kingsley (2014) also stress the 

dynamic character of professional identity, which is 

developed, built, and shaped throughout the course of a 
career. Depending on the value they personally place on 

these traits, teachers approach them in a variety of ways. 
 

Vangrieken (2015) offers a thorough description of 
teacher collaboration in his philosophy. The team 

discovered that in order to promote effective teamwork, 

schools must provide a climate of trust, honesty, and 

respect. Successful teamwork also benefits from a culture of 

open communication and a shared sense of goals and values. 

Effective teams are also adaptable and take into account the 

individual members' expertise. The work is not imposed 

from the top down; rather, it results from collective group 

effort. 
 

When educators work together, a project and the 

organization can benefit from the interests, backgrounds, 

and skills of each educator. This kind of teamwork fosters a 

higher feeling of accountability and trust, and it enables 

teachers to feel enthusiastic and confident about using their 

most innovative skills to enhance their schools (Moolenaar, 

2016). 
 

Learning comes from teaching, and one's outward 

action (performance) shows how much they have learned. 

The knowledge, abilities, and attitudes of team members 
make up their conduct when working together. Teamwork 

knowledge involves student knowledge and comprehension 

of team, environment, action, and program-related subjects 

(Nguyen et al., 2016). 
 

According to Leonard and Leonard (2003), a 

poisonous school atmosphere makes it impossible for 

teacher collaboration to grow. Attrition rates in the teaching 

profession are rising globally as a result of a hostile climate 

and other stressors like low compensation, a lack of 

administration support, and unclear expectations. The 

foregoing presentation and discussion of various literatures 

had helped bring into focus the importance on the influence 

of professional identity and teamwork skills on teacher 

behavior. The literature presented had also helped the 

researcher realized that professional identity and teamwork 

has a great influence on teacher behavior.  
 

III. MATERIALS AND METHODS 
 

The study employed the quantitative non – 

experimental design method of research using correlation 

technique. The plan and structure of this research was 

provide a credible answer to a research question. Its purpose 

is to describe obtainable characteristics such as such as 

success, attitudes, conduct, and connections. The present 
study is a good fit for the non-experimental quantitative 

method because it examines teacher conduct, teamwork 

abilities, and professional identity. Variables are only 

detected and analyzed as they exist in a natural 

environment; they are not altered in any way (Educational 

Research, 2011).  
 

 

 

Descriptive survey is valuable in proving facts on 

which scientific judgments may be based. It offers crucial 

information on the nature of things and people and 
contributes significantly to the development of tools for 

measuring a variety of things, tools that are used in all forms 

of quantitative research as tools for data collection. Because 

it deals with the description and determination of both 

independent and dependent variables, the descriptive-

correlational survey method is suited for the current 

inquiry(Creswell, 2013). 
 

To determine the degree and kind of link between two 

or more variables, the correlational design is used (Creswell, 

2003 as cited by Taylor 2018). The major impact of 

professional identity and teamwork abilities on teachers' 

conduct was examined and interpreted in this study to 

identify trends and patterns. Also, the study that uses 

statistical methods to examine the relationship between 

multiple independent variables and a single dependent 
variable also uses multi- regression analysis (Seda et al. 

2020). 
 

These findings were specific to the context of the 

public elementary schools of Municipality of San Isidro, 
Davao Oriental. The scope limits the possibility for the 

overall applicability of the results and the sample; 

accordingly, even though there could be common structures, 

the findings may not have overall applicability to other 

systems. 
 

The public elementary schools of Municipality of San 

Isidro, Davao Oriental, were chosen as the research setting. 

The scope limited the possibility for the general 

applicability of the findings and the sample; accordingly, 

even though there could be common features, the findings 

may not have general applicability to other systems. 
 

The respondents of the study were the selected 300 

teachers in San Isidro North and South District of the 

Department of Education Region XI, Division of Davao 

Oriental. The respondents are determined using ramdom 

sampling. The teacher-respondents are permanent in status, 

teaching any subject area. Further, the respondents were 

able to understand the content of the survey questionnaire 

and they had the capacity to interpret based on their 
experiences in the school setting. Below are the number of 

teacher-respondents of this study using universal sampling. 

The distribution of respondents according to schools under 

study are as follows: 
 

The study was conducted on the first semester of 

School Year 2020-2021 in South District, Division of 

Davao Oriental. There were 300 teachers respondents, A 

Elementary School,15 teachers; B Elementary School 

contributed a total number of 37 teachers respondents, 19 

from C Elementary School, D Elementary School,11 

teachers, 16 teachers from E Elementary School, F 

Elementary School, 12 teachers , G Elementary School with 

9 teachers, 10 teachers, H Elementary School , 10 teachers, I 

Elementary School, 10 teachers, J Elementary School , 9 

teachers, K Elementary School , 9 teachers, L Elementary 
School , 19 from M Elementary School, 9 from N 

Elementary School, O Elementary School with 9 teachers, 
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15 teachers, P Elementary School, 7 teachers from Q 

Elementary School, 24 teachers, R Elementary School ,16 

teachers from S Elementary School , T Elementary School 
with 16 teachers, U Elementary School with 9 teachers, and 

9 teachers from V Elementary School. Moreover, the 

researcher considered the inclusion and exclusion criteria in 

the selection of the respondents of the study. The teacher 

respondents are regular teachers among public elementary 

schools in San Isidro North and South District whose 

plantilla numbers are in the Department of Education. 

Teachers were willing to submit themselves and were 

permitted by their school heads to undergo the survey to be 

conducted. Teachers in high school were not included in the 

study.  Those teachers who voluntarily agreed with the 
informed consent were included in the survey, hence, 

teachers who clearly confessed their denial were excluded 

from the study. Further, the researcher considered teachers 

who decided to withdraw or back out during the actual 

administration of the survey questionnaires and those who 

want to withdraw will not be penalized. 
 

There were  three sets of questionnaire to be use in 

obtaining information on the conditions undertaken in the 

study. The instrument used  in the study was  adapted from 

the standardized survey of Woo & Henfield (2015) with 

minor revisions and to be submitted to the panel of experts 

for validation. The first set of questionnaire dealt with the 

influence of professional identity which focuses on 

engagement behaviors, knowledge of the profession, 

attitude, professional roles & expertise, philosophy of the 
profession, and professional values. 

 

This instrument was presented to the panel of 

examiners then to the group of experts for validation of the 

items. The comments of experts shall be properly taken and 
incorporated in the finalization of the said instrument.  The 

questionnaire used in the study was validated by the experts. 

It gained an over-all rating of 3.75 or very good. After the 

validation and modification, the experts approved the 

instrument. The questionnaire was contextualized and 

modified to suit the level of the respondents. Prior to the 

conduct of the actual survey, the researcher conducted a 

preliminary survey with 50 respondents, for reliability 

testing. The preliminary data gathered were subjected to an 

internal consistency type of validity test using. Cronbach's 

alpha. With a reliability test of 100  items, the first 

independent variable resulted to have 0.904, second 
independent variable, the teamwork skills with 0.977, and 

the dependent variable resulted to have Cronbach’s alpha of 

974. 
 

There would be modifications to check the validity of 

the questionnaires. 
 

First, a letter of request were prepared duly signed by 

the researcher’s adviser address to the Superintendent of the 
Division of Davao Oriental through gmail and google drive 

to allow the researcher to conduct the study among the 

teachers of the different public elementary schools in San 

Isidro North and South District, Division of Davao Oriental. 
 

 

Moreover, the researcher made another letter to 

conduct the study to teachers in their respective schools in 

San Isidro North and South District. The researcher asked 
for approval from the School Heads to distribute survey 

questionnaire to their respective teachers. Upon approval of 

the request, the survey was then conducted. 
 

Three districts based teacher trainers and one former 

teacher were given the survey to comment on its content and 

structure. For reasons of planning, the survey was 

simultaneously distributed among 315 teachers spread over 

13 schools in the San Isidro . The teachers’ e-mail addresses 

were retrieved from the websites of their schools. The 

schools that were selected are a representative sample of the 

different levels of elementary levels. Each teacher received, 

by e-mail, an invitation to participate. The survey was 

personalized by giving each participant a link in the e-mail 

with which s/he could enter the survey. If teachers did not 

want to participate, they were asked to reply to the mail, 
stating their reason for not participating, their age, gender, 

and total years of experience in teaching. Teachers who did 

not respond or who only partially completed the instrument 

were sent a reminder e-mail after two weeks. Of the 315 

teachers approached, 300 completed the survey. Finally, the 

researcher tallied and tabulated all the data gathered from 

the respondents, subjected to statistical analysis. The 

statistical results were analyzed and interpreted.  
 

The statistical tools that are employed by the 

researcher in the analysis and interpretation of the data are 

mean which was calculated by assigning values in a data. It 

is use in answering to the problem statements 1, 2, and 3. 

This tool is also employ to establish the professional 

identity, teamwork skills, and teacher behavior; Pearson r 

measured the level of the two variables divided by the 
product of their standard deviations. It is also use in 

measuring the level of relationship between the independent 

variables and sub-variables (professional identity and 

teamwork skills), and the dependent variable (teacher 

behavior). To determine which domain of professional 

identity and teamwork skills best influences teacher’s 

behavior. And strengthen the obtained result. 
 

IV. RESULTS AND DISCUSSION 
 

The presentation, analysis and interpretation of the 

acquired data are depicted in this part of the paper based on 

the research objectives of this study. 
 

The flow of presentation on the stated topic is as 

follows: level of professional identity, level of teamwork 

skills on teacher, and level of teacher behavior, correlation 

between professional identity and  teacher behavior.; 

correlation between teamwork skills and teacher behavior. 
 

Table 1 shows the level of professional identity in 

terms knowledge of the engagement behaviors, knowledge 

of the profession, attitude professional roles & expertise, 

philosophy of the profession, professional values and 

interaction which is the first objective of the study. As 

shown, the overall mean score of the level of professional 

identity is 4.34 with a computed standard deviation of 0.32 

which is described as very high. 
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Indicators Mean SD Descriptive 

Level 

Engagement 

Behaviors 

0.34 4.21 Very High 

Knowledge of 

the Profession 

0.41 4.50 Very High 

Attitude  0.44 4.39 Very High 

Professional 

Roles & 

Expertise  

0.41 4.48 Very High 

Philosophy of 

the Profession  

0.39 4.33 Very High 

Professional 

Values 

0.37 4.12 High 

Overall 0.32 4.34 Very High 

Table 1: Professional Identity 
 

This indicates that there is a need for teachers to have 

transparent sense of oneself that are vital for the counseling 

profession to prosper. This pertains to a set of beliefs, 

worth, and assumptions about different characteristics of an 

individual’s chosen profession that distinguishes to other 

professions. In effect, Emerson (2010) added that the 

teachers should understand the pleasure of their subjects and 

curriculum. They grasp the basic concepts, structure and 
enquiry processes applicable to the programs they teach. 

matters most to them. 
 

The second objective was to determine the level of 

teamwork skills which was measured through a survey 
questionnaire with the following indicators coordination; 

decision making; leadership; interpersonal skills; 

adaptability; and communication. Shown in Table 2 are the 

mean scores for the indicators of teamwork skills; .  As 

shown, the overall mean score of the level of teamwork 

skills 4.41 or described as very high. This denotes that the 

respondent’s is always observed.  
 

Indicators SD Mean Descriptive 

Level 

Coordination 0.44 4.39 Very High 

Decision 

Making 

0.41 4.32 Very High 

Leadership 0.45 4.34 Very High 

Interpersonal 

Skills 

0.43 4.60 Very High 

Adaptably 0.43 4.27 Very High 

Communication 0.42 4.57 Very High 

Overall 0.35 4.44 Very High 

Table 2: Teamwork Skills 
 

In details, the indicator which has the highest mean 

score is interpersonal skills(4.60) or very high. It is followed 

by communication with a mean of (4.57) or very high.  
Finally, the indicator with the lowest mean score is 

adaptability with a mean of (4.27) still very high.  The very 

high level for interpersonal skills and communication 

indicated that this conception was always observed. 
 

The very high level of According to how respondents 

regarded a teacher's teamwork abilities, cooperation fosters 

a higher feeling of trust and accountability and gives 
instructors the confidence to contribute their most 

innovative skills to school progress. When teachers 

collaborate, they can assign tasks based on the personalities 

and areas of competence of each team member. The result is 

parallel to the idea of Rowman et at., (2013) that teamwork 

plays a major role in organizations and increases work 

performance and result in better outcomes Furthermore, this 

result is aligned with Lindblom-Ylänne (2010) thatThe four 

forms of communication—listening, speaking, reading, and 

writing—should be mastered by teachers, and they should 

know how to use their skills in a classroom setting. It has 
been demonstrated that doing so influences both the 

teacher's personal professional performance and the 

academic success of the students. 
 

The third objective was to determine the level of 
teacher behavior. Presented in Table 3 are the results of 

teachers’ behavior   of the respondents. Computations 

revealed an over-all mean score of 4.21 or very high. The 

very high level could be attributed to the equally very high 

rating given by the respondents. The cited overall mean 

score was the result gathered from the computed mean 

scores of its indicators. It could be gleaned from the data 

that the indicator with the highest mean rating of 4.45 or 

very high is disclosure.  In contrast, indicator with the 

lowest mean rating of 3.81 or high is speech. The two 

highest indicators are disclosure with a mean rating of 4.45 
and rapport with amean rating of 4.40 or very high. 

Moreover, for disclosure, the highest items were reminding 

students of test dates or assignment deadlines and attending 

to teacher’s instructions and advising students as to how to 

prepare for tests or exams. For rapport, the two highest 

items addressing individual students by name and offering 

to help students with problemsThe very high level of teacher 

behavior, as rated by the respondents, indicates that 

teacher’s objectivity play an important role in the teaching 

learning process because as mentor with good disclosure 

gives samples of questions for the exams, reminds learners 

of deadline of their projects and assignments, and review set 
of objectives and subject matter for the betterment of the 

lesson. 
 

The result coincides with the concept of Umbachand 

Wawrzynski (2005), cited that teacher expectations and 
evaluations are directly linked to achievement. No matter 

the skill level or natural ability of the student, all students 

have the ability and desire to succeed. 
 

The result is connected to the views of varios authors  

Nelson et al., (2012) which emphasized that speech acts are 

important marker of the communicative competence of our 

students because they represent ways on how moments will 

be communicated especially on their own language. 

Especially, nowadays, learners are very diverse in language. 

A teacher must blend to the way the learners learn or else 

the purpose of imparting ideas to learners will be defeated 

and that is what we call the language barrier. Therefore, 

speech is very important in communications. 
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Indicators Mean SD Descriptive 

Level 

Clarity 0.440 4.37 Very High 

Enthusiasm 0.388 4.17 High 

Interaction  0.382 4.29 Very High 

Organization 0.445 4.32 Very High 

Pacing 0.366 3.89 High 

Disclosure 0.446 4.45 Very High 

Speech 0.345 3.81 High 

Rapport 0.459 4.40 Very High 

Overall 0.289 4.21 Very High 

Table 3: Level of Teacher Behavior 
 

One important purpose of this study was to determine 

whether or not the  professional identity is significantly 

related with their level of teacher behavior.  
 

Results of the computations are shown in Table 4. As 

shown in table, the overall r-valueon the correlation between 

the level of professional identity and teacher behavior is 

.640  with the probability value of p < 0.01. Since the p-

value is less than 0.05, there is a significant relationship 

between the professional identity and teacher behavior. 

Hence, the null hypothesis is being rejected. All indicators 

of professional identity when correlated with the overall and 

teacher behavior all of the R values where greater than 
p<0.05 significant level hence, significant. 

 

The present study reveals a significant relationship 

between professional identity and teacher behavior. This 
implies that teachers discipline style influences the teacher 

behavior which can be seen on the data. This confirms the 

study of Watt and Richardson  (2008) which mentioned that 

if teachers’ professional identity generally pertains to how 

teachers see themselves based on their interpretations of 

their continuing interaction with their context. It is argued 

here that this interaction manifests itself in teachers’ job 

satisfaction, occupational commitment, self-efficacy and 

change in the level of motivation. 
 

These findings support Newsom Crawford (2011) 

which stated that professional identity was related to 

teachers’ concepts or images of self and it was argued that 

these concepts or images of self strongly determine the way 

teachers teach, the way they develop as teachers, and their 

attitudes towards educational changes 
 

 

 
Table 4: Significance of the Relationship between the Professional Identity and Teacher Behavior 

 

A. Significance on the Influence of Professional Identity 

and Teacher Behavior 

Data shown in Table 5 is the regression coefficients to 
test the significant influenceof the overall professional 

identity on teacher behavior. Using the Regression Analysis 

the data revealed that the overall professional identity 

significantly influence teacher behavior since the influence 

of professional identity on their teacher behavior has the F 

value 37.544 and p value less than the 0.05 level of 

significance. This means that the professional identity 

significantly influence teacher behavior since the 

probability value is p < 0.05. The R2 value of .659 implies 

that 65.9 percent of the variance of professional identity can 

be attributed to the variance of teacher behavior while the 
remaining 34.1 percent were attributed to other factors not 

covered by the study. 
 

It could be seen in the table that two out of six 

indicators of professional identity and significantly 

influence teacher behavior. However, philosophy of the 
profession, emerged as a significant predictor of teacher 

behavior, with p values of p < 0.01 and beta-coefficients of 

.292. 
 

The overall result revealed that professional identity 
influences teacher behavior since it showed a positive result 

on the significance level which is higher than the boundary 

limit of 0.05. For further analysis, it indicates that 

philosophy of the profession influence teacher behavior 

which is conforms in the study of Crawford  (2011) which 

stated  that professional identity was related to teachers’ 

concepts or images of self and it was argued that these 

concepts or images of self strongly determine the way 

teachers teach, the way they develop as teachers, and their 

attitudes towards educational changes. 

Professional 
Identity 

Teacher Behavior   

Clarity Enthusiasm  Interaction Organization  Pacing Disclosure Speech Rapport Overall 

Engagement 
Behavior 

.396* 
(0.000) 

.279* 
(0.000) 

.281* 
(0.000) 

.366* 
(0.000) 

.179* 
(0.002) 

.251* 
(0.000) 

.153* 
(0.008) 

.181* 
(0.002) 

.374* 
(0.000) 

Knowledge 
of the 
Profession  

.431* 
(0.0000 

.341* 
(0.000) 

.339* 
(0.000) 

.422* 
(0.000) 

.178* 
(0.002) 

.475* 
(0.000) 

.198* 
(0.001) 

.384* 
(0.000) 

.501* 
(0.000) 

Attitude .538* 
(0.000) 

.417* 
(0.000) 

.339* 
(0.000) 

.431* 
(0.000) 

.162* 
(0.005) 

.425* 
(0.000) 

.200* 
(0.001) 

.297* 
(0.000) 

.506* 
(0.000) 

Professional 
Roles & 
Expertise  

.420* 
(0.000) 

.415* 
(0.000) 

.341* 
(0.000) 

.388* 
(0.000) 

.148* 
(0.010) 

.437* 
(0.000) 

.245* 
(0.000) 

.323* 
(0.000) 

.487* 
(0.000) 

Philosophy 
of the 
Profession  

.501* 
(0.000) 

.439* 
(0.000) 

.491* 
(0.000) 

.536* 
(0.000) 

.182* 
(0.002) 

.558* 
(0.000) 

.237* 
(0.000) 

.368* 
(0.000) 

.597* 
(0.000) 

Professional 
Values  

.511* 
(0.000) 

.399* 
(0.000) 

.364* 
(0.000) 

.474* 
(0.000) 

.237* 
(0.000) 

.460* 
(0.000) 

.296* 
(0.000) 

.284* 
(0.000) 

.541* 
(0.000) 

Overall .595* 
(0.000) 

.488* 
(0.000) 

.457* 
(0.000) 

.556* 
(0.000) 

.229* 
(0.000) 

.557* 
(0.000) 

.282* 
(0.000) 

.394* 
(0.000) 

.640* 
(0.000) 
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Table 5: Significance   Influence of Professional Identity on Teacher Behavior 

 

B. Significance on the Relationship between Teamwork 

Skills and Teacher Behavior  

Illustrated in Table 6 is the result of the test of 

relationship between teamwork skills and teacher behavior.  
Results of the computations the overall r-value on the 

correlation between the level of teamwork skills and teacher 

behavior.is .681 with the probability value of p < 0.01. 

Since the p-value is less than 0.05, there is a significant 

relationship between the teamwork skills and teacher 

behavior. Hence, the null hypothesis is being rejected. All 

indicators of teamwork skills when correlated with the 

overall and teacher behavior all of the R values where 

greater than p<0.05 significant level hence, significant. data 

revealed that the overall teamwork skills significantly 

influence teacher behavior since the influence of teamwork 

skills on their teacher behavior has the F value 51.734 and p 
value less than the 0.05 level of significance. This means 

that the teamwork skills significantly influence teacher 

behavior since the probability  value is p < 0.05. The 

R2 value of .717 implies that 71.7 percent of the variance of 

teamwork skills can be attributed to the variance of teacher 

behavior while the remaining 28.3 percent were attributed 

to other factors not covered by the study adaptably, 

emerged as a significant predictor of teacher behavior, with 

p values of p < 0.01 and beta-coefficients of .243. 
 

The present study reveals a significant relationship 

between professional identity and teacher behavior. This 

implies that teachers discipline style influences the teacher 

behavior which can be seen on the data. This confirms the 

study of Watt and Richardson (2008) which mentioned that 
if teachers’ professional identity generally pertains to how 

teachers see themselves based on their interpretations of 

their continuing interaction with their context. It is argued 

here that this interaction manifests itself in teachers’ job 

satisfaction, occupational commitment, self-efficacy and 

change in the level of motivation. 
 

These findings support Newsom Crawford (2011) 

which stated that professional identity was related to 

teachers’ concepts or images of self and it was argued that 

these concepts or images of self strongly determine the way 

teachers teach, the way they develop as teachers, and their 

attitudes towards educational changes. 

 

Teamwork 

Skills 

Teacher Behavior   

Clarity Enthusiasm  Interaction Organization  Pacing Disclosure Speech Rapport Overall 

Coordination .515* 

(0.000) 

.472* 

(0.000) 

.439* 

(0.000) 

.548* 

(0.000) 

.158* 

(0.006) 

.493* 

(0.000) 

.280* 

(0.000) 

.382* 

(0.00)) 

.592* 

(0.000) 

Decision 

Making  

.571* 

(0.000) 

.477* 

(0.000) 

.375* 

(0.000) 

.500* 

(0.000) 

.205* 

(0.000) 

.425* 

(0.000) 

.204* 

(0.000) 

.178* 

(0.002) 

.526* 

(0.000) 

Leadership .541* 

(0.000) 

.407* 

(0.000) 

.339* 

(0.000) 

.519* 

(0.000) 

.184* 

(0.001) 

.402* 

(0.000) 

.221* 

(0.000) 

.209* 

(0.000) 

.507* 

(0.000) 

Interpersona

l Skills 

.452* 

(0.000) 

.388* 

(0.000) 

.331* 

(0.000) 

.394* 

(0.000) 

.145* 

(0.012) 

.387* 

(0.000) 

.280* 

(0.000) 

.272* 

(0.000) 

.474* 

(0.000) 

Adaptably .607* 

(0.000) 

.456* 

(0.000) 

.386* 

(0.000) 

.624* 

(0.000) 

.280* 

(0.000) 

.437* 

(0.000) 

.328* 

(0.000) 

.322* 

(0.000) 

.616* 

(0.000) 

Communicat

ion 

.602* 

(0.000) 

.435* 

(0.000) 

.374* 

(0.000) 

.536* 

(0.000) 

.153* 

(0.008) 

.536* 

(0.000) 

.253* 

(0.000) 

.345* 

(0.000) 

.585* 

(0.000) 

Overall .678* 

(0.000) 

.543* 

(0.000) 

.463* 

(0.000) 

.644* 

(0.000) 

.231* 

(0.000) 

.552* 

(0.000) 

.324* 

(0.000) 

.352* 

(0.000) 

.681* 

(0.000) 

Table 6: Significance of the Relationship between the Teamwork Skills and Teacher Behavior 
 

Teacher Behavior       

Professional 
Identity      

β 
(Standardized 
Coefficients) 

B 
(Unstandardize

d 
Coefficients) 

T Sig. 

Constant 1.627 .186 8.748 .000 

Engagement 
Behavior .085 .069 1.674 .095 

Knowledge of the 
Profession  .069 .045 1.059 .290 

Attitude .104 .069 1.604 .110 

Professional Roles 
& Expertise  

.035 .025 .519 .604 

Philosophy of the 
Profession  

.292 .217 4.095 .000 

Professional Values  .229 .179 4.000 .000 

R  .659    

R2  
 

.435    

F  37.544    

p  .000    
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C. Significance on the Influence of Teamwork Skills and 

Teacher Behavior 

Presented in Table 7 is the extent of influence predictor 
variables which are teamwork skills and teacher behavior. It 

was revealed that the F-value was 51.734  with a p- value of 

0.000, which indicated that teamwork skills influences the 

teacher behavior of San Isidro District.  
 

The result also displayed an R value of .717, with an R 2 

value of .514 which meant that 51.4 percent of the variance 

of teamwork skills   can be best explained by teacher 

behavior. The other 46.8 percent can be attributed to other 

variables not covered in this study. Among the indicators of 

teamwork skills emerged as the best predictor of 

adaptability given a higher Beta coefficient of 0.363. 
 

 

 

 

 

 

D. The extent of Influence of Predictor Variables on 

Teacher Behavior 

Data shown in Table 8 is the regression coefficients to 
test the significant influence of the overall professional 

identity and teamwork skills on teacher behavior. Using 

the regression analysis, the data revealed that the overall 

professional identity and teamwork skills significantly 

influence teacher behavior since the influence of 

professional identity and teamwork skills on their teacher 

behavior has the p < 0.01. This means that the 

professional identity and teamwork skills significantly 

influence teacher behavior. since the probability value is 

p < 0.01. The R2 value of .508 implies that 50.8 percent 

of the variance of professional identity and teamwork 
skills can battributed to the variance of teacher behavior 

while the remaining 49.2  percent were attributed to other 

factors not  covered by the study. 
 

However, teamwork skills emerged as a significant 
predictor of teacher behavior with beta-coefficients of 

.628 
 

Teacher Behavior     

Teamwork Skills   
Β(Standardized 

Coefficients) 

B(Unstandardized 

Coefficients) 
T Sig. 

Constant 1.696 .152 11.154 .000 

Coordination .240 .158 4.055 .000 

Decision Making  -.022 -.015 -.339 .735 

Leadership -.026 -.107 -.420 .675 

Interpersonal Skills -.016 -.011 -.266 .791 

Adaptably .363 .243 5.788 .000 

Communication .309 .213 5.063 .000 

R  .717    

R2  

 
.514    

F  51.734    

p  .000    

Table 7: Significance Influence of Teamwork Skills and Teacher Behavior 
 

V. RECOMMENDATIONS 
 

The following suggestions are made in light of the 
facts and conclusion presented above. Thus, it is advised 

that the Department of Education establish programs or at 

the very least hold energizing seminars or workshops that 

would improve the behavior of the teachers. Teachers must 

collaborate as a team in order to strengthen their 

collaboration abilities. They can assign tasks based on the 

personalities and areas of competence of the team members. 
 

The substantial relationship suggested that the 

policymakers, especially the Department of Education 

officials, examine and reread their current educational 

policies to determine if they address the needs and 

challenges of being a 21st-century educator, primarily 

focused on how to heighten professional identity, hence, 

also improving their teacher behavior.  

The significant relationship between teamwork skills to 

effect the and teacher behavior suggest that teacher if 

teachers work together successfully, group members 

must demonstrate a sense of cohesion. Researchers 

should explore differences among each group of 

educators relative to their years of teaching experience, 

stage of teacher development relationship with others. In 
an effort to enhance teacher behavior, it is essential for 

teacher educators, school administrators, and education 

professionals to determine specific practices to enhance 

teachers’ perception of available support. 
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Table 8: The extent of Influence of Predictor Variables on Teacher Behavior 
 

VI. CONCLUSION 
 

The foregoing findings and conclusions give way to 

these recommendations. Consequently, the domains of 

professional identity also displayed results of very high in 
all indicators the engagement behaviors, knowledge of 

the profession, attitude professional roles & expertise, 

philosophy of the profession, professional values and 

interaction. teamwork abilities. may maintain the extreme 

level. This might guarantee that when educators 

collaborate, they develop crucial personal and 

professional ties. Teachers frequently rely on one another 

for support and might assign tasks that make each feel 

effective. Cooperation among educators helps schools 

improve and students succeed. 
 

Specifically in terms of clarity, expressiveness, 

interaction structure, tempo, disclosure, language, speech, 

and rapport, teacher behavior is also very high. In 

general, research suggests that professional identity and 

collaborative abilities have a big impact on how teachers 
behave. If teachers collaborate as a team, they can assign 

tasks in accordance with the personalities and areas of 

competence of each team member, potentially 

transcending the study's findings. This kind of teamwork 

fosters a deeper feeling of accountability and trust, and it 

gives teachers the confidence to use their most innovative 

skills to enhance their schools. 
 

This is in line with Moolenaar's (2016) study, which 

suggested that when instructors collaborate, each 

teacher's interests, experiences, and skills can benefit the 

project and the organization. This kind of teamwork 

fosters a higher feeling of accountability and trust, and it 

enables teachers to feel enthusiastic and confident about 

using their most innovative skills to enhance their 

schools. Moreover, collaboration abilities predict teacher 

behavior. 
 

ACKNOWLEDGEMENTS 
 

The exodus of this project is never an isolated 

endeavour. The researcher would like to express her 

profound heartfelt gratitude to the family and friends who 

gave extended their help to finish this study. Sincere 

thanks due to the following: 
 

Dr. Eugenio S. Guhao, Jr.,the Dean of the 

Professional Schools, the research adviser,  for giving his 

time and effort the in helping the researcher to finish this 

study and share his expertise in the field of research; 

To my adviser, Dr. Rosita J. Bustamante, for giving 

answers to her questions and patiently checking her 

manuscript; 
 

To the Panel of examiners,  Dr. Reynante L. 

Genuba, Dr. Mary Ann D. Tarusan, Dr. Elleinne Rose 

Olive and  Dr. Jocelyn C. Bacasmot, for their 

constructive criticisms that paved the way for the 

completion of the study; 
 

Miss Sarra, for her precious time and for 

meticulously carrying out corrections meant in improving 

the manuscript; 
 

Reynaldo M Guillena, Schools Division 

Superintendent of the Division of San Isidro, for allowing 

the researcher to conduct  of the study; 
 

The researcher’s fellow administrators and teachers 

whose beliefs extended to the researcher to finish her 

studies; 
 

Lastly, her loving family, for making the 

researcher’s first steps toward the future of varied glances 

this journey is deeply dedicated, her sisters, for 

understanding the pressure to succeed, her husband John 

Do for the consideration of most  times with this study. 
 

And above all, to the almighty God, who made 

everything possible and for giving her guidance, peace of 

mind, wisdom and strength to pursue the graduate course 

even in the midst of trials. It is Him, who let all things 

work together and bestowed all the gifts she needed 

towards the success of her endeavor and reached its 

highest peak. 
 

To all, thank you very much 
 

ABOUT THE AUTHOR(S) 
 

 WinelynM. Cabangcalais a Public School Teacher. She  
is a candidate for the degree of Master of Arts in 

Education major in Educational Management at the 

University of Mindanao Davao City, Philippines. 
 

 Dr. Lorna T. General is a faculty under the program of 
educational management of the University of 

Teacher Behavior  (Dependent Variables) 

Independent Variables Β (Standardized Coefficients) B (Unstandardized Coefficients) t Sig. 

Constant  1.307 .169 7.732 .000 

Professional Identity (PI) .308 .283 5.183 .000 

Teamwork Skills (TS) .457 .380 7.698 .000 

R  .713    

R2  .508    

F  153.296    

p  .000    

http://www.ijisrt.com/


Volume 11, Issue 3, March 2023                   International Journal of Innovative Science and Research Technology 

                ISSN No:-2456-2165 

 

IJISRT23MAR596                                      www.ijisrt.com                               1292 

Mindanao Professional Schools of University of 

Mindanao Davao City, Philippines. 
 

 

 

REFERENCES 
 

[1.] Akdeniz, M. (2017).The effect of anger control skills 

on high school students’ anger control training. 

(Unpublishing master thesis. Adana: Çukurova 

University, Turkey). Retrieved from . 

http://dx.doi.org/10.1111/1467-9620.00273. 
[2.] Akkerman, S. F., & Meijer, P. C. (2011). A 

dialogical approach to conceptualizing teacher 

identity. Teaching and Teacher Education, 27, 308-

319. doi:10.1016/ j.tate.2010.08.013. 

[3.] Akkoyunlu, B., y Soylu, M. Y., (2018). A study of 

student’s perceptions in a blended learning 

environment based on different learning 

styles. Journal of Educational Technology & Society, 

11(1), 183-193.  

[4.] Antunes-Alves, S. (2010). Our place in the mental 

health world: An exploration of counsellors’ 

professional identity (Unpublished doctoral 
dissertation). University of Ottawa, Ottawa, Canada. 

[5.] Arshad,   F.L. (2017). Assessment of teamwork skills 

via a teamwork questionnaire. In H.F. O’Neil & R. 

Perez (Eds.), Technology applications in education: 

A learning view. (pp. 283-301). Mahwah, NY: 

Lawrence Erlbaum Associates 

[6.] Ashton, P. (2010). Teacher efficacy: A motivational 

paradigm for effective teacher education. Journal of 

Teacher Education, 35, 28-32.  

[7.] Auxier,  C.,  Hughes,  F.,  &  Kline  W.  (2003).  

Identity  development  in  counselors-in- training. 
Counselor Education & Supervision, 43, 25-38  

[8.] Bagher, A., Ali, J., & Hossein, M. (2012). Learners 

test Performance and Gardner’s MI theory: 

Intercorrelation in bilingual context. BRAIN: Broad 

Research in Artificial Intelligence & Neuroscience, 

3(2), 59-63 

[9.] Bandura, A. (1997). Self-efficacy: The exercise of 

control. New York: W. H. Freeman.  

[10.] Barfield, A. (2016). Collaboration. ELT Journal, 

70(2), 222–224. 

[11.] Bloch, M. (2012). Anthropology and the cognitive 

challenge. Cambridge University Press..  
[12.] Beijaard, D. (2014). Reconsidering research on 

teachers' professional identity. Teaching and Teacher 

Education, 20, 107-128. 

https://doi.org/10.1016/j.tate.2003.07.001 

[13.] Bernard, J. M., & Goodyear, R. K. (2009). 

Fundamentals of clinical supervision (4th ed.). Upper 

Saddle River, NJ: Pearson Education. 

[14.] Borders, L. D., (2016). The miniconference: 

Teaching professionalism through student 

involvement. Journal of Counseling and 

Development, 71, 39–41. 
[15.] Borich, G. (2018). Effective teaching methods. 

(Third Edition). New York: Teachers College Press 

[16.] Brophy, J . (1986). On motivating students. 

Occasional Paper No. 101. Institute for Research on 

Teaching. East Lansing: Michigan State University. 
[17.] Brungardt, C. (2008). College graduates' perceptions 

of their use of teamwork skills: Soft skill 

development in Fort Hays State University 

leadership education. Ph.D. dissertation, Kansas 

State University, United States, Kansas. Retrieved 

from: Dissertations & Theses: Full Text (Publication 

No. AAT 3389821). Bruce,  K. M. (2010). Teachers 

commands and their role in preschool 

classrooms. Electronic Journal of Research in 

Educational Psychology,7(1), 133–162. 

[18.] Cao, M., &Drasgow, F. (2019). Does forcing reduce 
faking? A meta-analytic review of forced-choice 

personality measures in high-stakes situations. 

Journal of Applied Psychology, 104(11), 1347-1368. 

https://doi.org/10.1037/apl0000414. 

[19.] Cavanus T. R. (2014). Emotion regulation skills 

mediate the effects of shame on eating disorder 

symptoms in women. Eating Disorders, 16(5), 405-

417. doi:10.1080/10640260802370572 Chesebro, J. 

L., & McCroskey, J. C. (2001). The relationship of 

teacher clarity and immediacy with student state 

receiver apprehension, affect and cognitive learning. 

Communication Education, 50(1), 59-68. 
[20.] Chang-Kredl, S. & Kingsley, S. (2014). Identity 

expectations in early childhood teacher education: 

Pre-service teachers' memories of prior experiences 

and reasons for entry into the profession. Teaching 

and Teacher Education: An International Journal of 

Research and Studies, 43(1), 27-36. Elsevier 

Ltd. Retrieved June 6, 2022 

from https://www.learntechlib.org/p/202431/. 

[21.] Cole, P. M., Hall, S. E., &Radzioch, A. M. (2019). 

Emotional dysregulation and the development of 

serious misconduct. In S. L. Olson & A. J. Sameroff 
(Eds.), Biopsychosocial regulatory processes in the 

development of childhood behavioral problems. (pp. 

186–211). Cambridge, England: Cambridge 

University Press Crawford, H.J. (2011). Educating 

all Children - Without Exceptions", in Today 

newspaper (Singapore), 18 July 2011. 

[22.] Day,  C.  (2002).  School  reform  and  transitions  in  

teacher  professionalism  and  identity. International 

Journal of Educational Research, 37, 677-692 

[23.] Dee, T. S., &Sievertsen, H. H. (2018). The gift of 

time? School starting age and mental health. Health 
econo mics, 27(5), 781-802. 

[24.] Demaray, 2010). Importance of socially supportive 

behaviors in the relationship between social support 

and self-concept. Journal of Youth and Adolescence, 

38(1), 13-28. 

[25.] Fishman,  B.J.,  Davis,  E.A.,  &  Chan,  C.  K.K.  

(2016). A  learning  sciences  perspective  on  teacher 

learning research. In R. K. Sawyer (Ed.), Cambridge 

Handbook of the Learning Sciences(2nd ed., pp.750–

769). New York: Cambridge University Press. 

[26.] Downs, V. C., Javidi, M., & Nussbaum, J. F. (1988). 

An analysis of teachers’ verbal communication 
within the college classroom: Use of humor, self 

http://www.ijisrt.com/
http://dx.doi.org/10.1111/1467-9620.00273
https://doi.org/10.1037/apl0000414
https://www.learntechlib.org/p/202431/


Volume 11, Issue 3, March 2023                   International Journal of Innovative Science and Research Technology 

                ISSN No:-2456-2165 

 

IJISRT23MAR596                                      www.ijisrt.com                               1293 

disclosure, and narratives. Communication 

Education, 37, 127-141. 

[27.] Duffy,  G.  (2005).  Metacognition  and  the  
development  of  reading  teachers.  In  C.Block,  S.  

Israel,  K. Kinnucan-Welsch,  &  K.  Bauserman  

(Eds.), Metacognition  and  literacy learning(pp.  

299–314). Mahwah, NJ: Lawrence Erlbaum 

[28.] Fairbanks,  C.  M.,  Duffy,  G.  G.,  Faircloth,  B.  S.,  

Ye,  H.,  Levin,  B.,  Rohr,  J.,  &  Stein,  C.  (2010).  

Beyond knowledge:  Exploring  why  some  teachers  

are  more  thoughtfully  adaptive  than others. 

Journal  of Teacher Education, 61(1/2), 161–171. 

DOI: 10.1177/002248710934787. 

[29.] Fletcher, J. M. (2013). The effects of personality 
traits on adult labor market outcomes: Evidence from 

siblings. Journal of Economic Behavior & 

Organization 89, 122–135. 

[30.] Garcia-Bayonas, M., & Gottschall, H. (2018). 

Student attitudes towards group work among 

undergraduates in business administration, education 

and mathematics. Educational Research Quarterly, 

32(1), 3 – 28. 

[31.] Gibson, D. M., Dollarhide, C. T., & Moss, J. M. 

(2010). Professional identity development: A 

grounded theory of transformational tasks of new 

counselors. Counselor Education and Supervision, 
50, 2–79. 

[32.] Gibson, D. M., Dollarhide, C. T., & Moss, J. M. 

(2015). Professional identity development: A 

grounded theory of transformational tasks of new 

counselors. Counselor Education and Supervision, 

50, 2–79. 

[33.] Gibert, A., Tozer, W. C., & Westoby, M. (2017). 

Teamwork, soft skills, and research training. Trends 

in Ecology & Evolution, 32, 81-84 

[34.] Gnambs, T. &  B. Stiglbauer (2019). No personality 

change following unemployment: A registered 
replication of Boyce, Wood, Daly, and Sedikides 

(2015). Journal of Research in Personality 81, 195–

206. 

[35.] Goodson,  G.J. & Col, T.Y. 2014).  Development of 

the Revised Eysenck Personality Questionnaire Short 

Scale for Chinese (EPQ-RSC). Acta 

PsychologicaSinica, 32(3), 317-323. 

[36.] Grayson, L. (2018). Theories on Teamwork. 

http://work.chron.com/theories-teamwork-6545.html 

(Accessed 10 October 2012) 

[37.] Gregoire, M. (2019). Is it a challenge or a threat? A 
dual-process model of teachers’ cognition and 

appraisal processes during conceptual change. 

Educational Psychology Review., 15, 147-179. 

[38.] Greenwood, B. (2012). Benefits of collaboration and 

teamwork. http://work.chron.com/benefits-

collaboration-teamwork-3618.html (Accessed 10 

October 2012). 

[39.] Gresham, F. M. (2004). Social skills training for 

children and youth with emotional and behavioral 

disorders: Validity considerations and future 

directions. Behavioral Disorders, 30(1), 32-46 

[40.] Hanes, N. & E. Norlin (2017). Psychological Traits 
and Earnings Differentials among Men: A Study of 

Second-generation Immigrants in Sweden. The 

Scandinavian Journal of Economics 113 (2), 318–

341. 

[41.] Hashim, S. & Sidi, F. (2010). The Perception of the 
final semester Students Against the Application pf 

SPH 4 Enterpreneurial Skills. Pg. 1-9 (unpublished) 

[42.] Hansen, J. T. (2003). Including diagnostic training in 

counseling curricula: Implications for professional 

identity development. Counselor Education and 

Supervision, 43, 96–107. 

[43.] Hativa, N., Barak, R., &Simhi, E. (2011). Exemplary 

university teachers: Knowledge and beliefs regarding 

effective teaching dimensions and strategies. Journal 

of Higher Education, 699-729 

[44.] Healey, A. C., & Hays, D. G. (2012). A discriminant 
analysis of gender and counselor professional 

identity development. Journal of Counseling & 

Development, 90(1), 55–62. doi:10.1111/j.1556-

6676.2012.00008 

[45.] Healey, A. C., & Hays, D. G. (2011). Defining 

counseling professional identity from a gendered 

perspective: Role con-flict and development. 

Professional Issues in Counseling Journal, Spring. 

Retrieved 

fromhttp://www.shsu.edu/piic/DefiningCounselingPr

ofessionalIdentityfromaGenderedPerspective.htm. 

[46.] Higgins, J. P., & Green, S. (Eds.). (2017). Cochrane 
handbook for systematic reviews of interventions 

(Vol. 4). Chichester, England: John Wiley & Sons 

[47.] Huberman, P. (2013). The impact of teachers' 

aggressive management techniques on students' 

attitudes to schoolwork.The Journal of Educational 

Research, 104(4), 231-240. 

[48.] Imamoglu, C. (2008). Content guidelines for an 

undergraduate human resources curriculum: 

Recommendations from human resources 

professionals. Journal of Education for Business 

12(3), 80-85. 
[49.] Ivcevic, Z., & Brackett, M. (2014). Predicting school 

success : Comparing Conscientiousness, Grit, and 

Emotion Regulation Ability, 52, 29–36. 

[50.] Jones, R. (2018). Teaching and assessing teamwork 

skills in engineering and computer science. 

Systemics, Cybernetics and Infomatics, 8(1), 34 - 37. 

[51.] Kelchtermansm A. M. (2019). Shit shows’ or ‘like- 

minded schools: Charter schools and the neoliberal 

logic of Teach For America. Journal of Education 

Policy, 32(3), 357-371. 

https://doi.org/10.1080/02680939.2017.1280184. 
[52.] Keeley, J., Smith, D., &Buskist, W. (2016). The 

Teacher Behaviors Checklist: Factor Analysis of Its 

Utility for Evaluating Teaching. Teaching of 

Psychology, 33(2), 84-91. 

[53.] Kurbanoglu, N. I., &Akim, A. (2010). The 

Relationships between University Students’ 

Chemistry Laboratory Anxiety, Attitudes, and Self-

Efficacy Beliefs. Australian Journal of Teacher 

Education, 35(8). 

http://dx.doi.org/10.14221/ajte.2010v35n8.4 

[54.] Lai, K.-W. (2017). Pedagogical practices of NetNZ 

teachers for supporting online distance learners. 
Distance Education, 38(3), 321–335. 

https://doi.org/10.1080/01587919.2017.1371830 

http://www.ijisrt.com/
https://doi.org/10.1080/02680939.2017.1280184
http://dx.doi.org/10.14221/ajte.2010v35n8.4


Volume 11, Issue 3, March 2023                   International Journal of Innovative Science and Research Technology 

                ISSN No:-2456-2165 

 

IJISRT23MAR596                                      www.ijisrt.com                               1294 

[55.] Lee, A. N., &Nie, Y. (2014). Understanding teacher 

empowerment: Teachers' perceptions of principal's 

and immediate supervisor's empowering behaviours, 
psychological empowerment and work-related 

outcomes. Teaching and Teacher Education, 41, 67-

79. 

[56.] Leonard, K.L. & Leonard, G.O. (2003). The 

development of social learning model based on 

metacognitive strategies to foster mathematics self-

efficacy of senior high school students 9 Makassar, 

Indonesia. EURASIA Journal of Mathematics 

Science and Technology, 13(8), 4873-4883. 

doi:10.12973/eurasia.2017.00970a 

[57.] Levin, J. & Nolan, J.F. (2014). Principles of 
Classroom Management: A Professional Decision-

Making Model, 7th Edition, Retrieved from 

https://www.pearson.com/us/higher-

education/program/Levin-Principles-of-Classroom-

Management-A-Professional-Decision-Making-

Model-7th-Edition/PGM316691.html on January 

2018. 

[58.] Lindblom-Ylänne, S. (2019). What constitutes the 

surface approach to learning in the light of new 

empirical evidence? Studies in Higher Education, 

44(12), 2183– 2195. 

https://doi.org/10.1080/03075079.2018.1482267. 
[59.] Marchand-Martella, N. E., Blakely, M., & Schaefer, 

E. (2019).Aspects of schoolwide implementations. In 

N. Marchand-Martella, T. Slocum, & R. Martella, R. 

C. (Eds.), Introduction to Direct Instruction (pp. 

304–334), Boston, MA: Allyn and Bacon. 

[60.] Markant, D. B., Ruggeri, A., Gureckis, T. M., & Xu, 

F. (2016). Enhanced memory as a common effect of 

active learning: Enhanced memory through active 

learning. Mind, Brain, and Education, 10(3), 142–

152. https://doi.org/10.1111/mbe.12117. 

[61.] Moolenaar, N. M., (2016). Ties with potential: Social 
network structure and innovative climate in Dutch 

schools. Teachers College Record,  113(9), 1983–

2017 

[62.] Mellin, E. A., Hunt, B. & Nichols, L. M. (2017). 

Counselor professional identity: Findings and 

implications for counseling and interprofessional 

collaboration. Journal of Counseling and 

Development, 89, 140–147 

[63.] Murray, H.G. (1983).Low-inference classroom 

teaching behaviors and student ratings of college 

teaching effectiveness.Journal of Educational 
Psychology, 75, 138-149. 

[64.] Myers, S. A., & Knox, R. L. (2001).The relationship 

between college student information- seeking 

behaviors and perceived instructor verbal 

behaviors.Communication Education, 50(4), 343-

356. 

[65.] Nelson, D.W. & Knight, A.E. (2010). The power of 

positive recollections: Reducing test anxiety and 

enhancing college student efficacy and performance. 

Journal of Applied Social Psychology, 40(3), 732-

745. 

[66.] Nelson K.W., & Jackson  S.A. (2003). Professional 
counselor identity development: A qualitative  study  

of  hispanic  student  interns.  Counselor Education 

and Supervision, 43, 2-14. 

[67.] Nguyen, J., Salamanca, A., Phongsiri, M. and Sripun, 
M. (2016). More farmers, less farming? 

Understanding the truncated agrarian transition in 

Thailand”, World Development, (107), pp. 327-337. 

ISSN 0305-750X. DOI 

10.1016/j.worlddev.2018.03.008 

[68.] Nilsen, T., & Gustafsson, J.-E. (2016). Teacher 

quality, instructional quality and student outcomes 

relationships across countries, cohorts and time. 

Cham, Switzerland: Springer International. 

[69.] Nielsen, R. K. L. (2019). Sports skills are people 

skills, in Proceedings of the 12th European 
Conference on Game Based Learning, 63. 

[70.] Noble, R. N. (2019). Reconceptualizing relationships 

between students, their parents, and teachers: school 

working alliance in the context of high school drop-

out (Unpublished doctoral dissertation). McGill 

University 

[71.] Norton, P. J. (2017). Depression Anxiety and Stress 

Scales (DASS-21): Psychometric analysis across 

four racial groups. Anxiety, Stress, & Coping, 20(3), 

253-265. https://doi. 

org/10.1080/10615800701309279. 

[72.] Ndoye, A. (2017). Peer/self-assessment and student 
learning. International Journal of Teaching and 

Learning in Higher Education, 29(2), 255–269. 

[73.] Oster, K.V. (2012). Teamwork explained. 

http://work.chron.com/teamwork-explained-

8261.html (Accessed 10 October 2012). 

[74.] Paris, D., & Alim, H. S. (2014). What are we seeking 

to sustain through culturally sustaining pedagogy? A 

loving critique forward. Harvard Educational 

Review, 84(1), 85-100 

[75.] Pascarella, E. T., Salisbury, M. H., &Blaich, C. F. 

(2019 Feb).Exposure to effective instruction and 
college student persistence: A multi-institutional 

replication and extension. Paper presented at the 

annual conference of the Association for Study 

ofHigher Education, Vancouver, British Columbia, 

Canada. 

[76.] Phalane, M.M. (2018). Experiences of secondary 

school management teams on teamwork in Tshwane 

North District schools. Published MEd dissertation, 

University of South Africa, South Africa 

[77.] Perry, J. (2008). School engagement among urban 

youth of color: Criterion pattern effects of vocational 
exploration and racial identity. Journal of Career 

Development, 34(4), 397–422. 

https://doi.org/10.1177/0894845308316293 

[78.] Peterson, L. D., Young, K. R., Salzberg, C. L.,&  

West, R. P. (2016). Using self-management 

procedures to improve classroom social skills in 

multiple general education settings. Education and 

Treatment of Children, 29(1), 1–21. 

[79.] Petty, R. E., & Cacioppo, J. T. 

(2011). Communication and persuasion: Central and 

peripheral routes to attitude change. New York: 

Springer-Verlag. 
[80.] Plieninger, H., & Heck, D. W. (2018). A new model 

for acquiescence at the interface of psychometrics 

http://www.ijisrt.com/
https://www.pearson.com/us/higher-education/program/Levin-Principles-of-Classroom-Management-A-Professional-Decision-Making-Model-7th-Edition/PGM316691.html%20on%20January%202018
https://www.pearson.com/us/higher-education/program/Levin-Principles-of-Classroom-Management-A-Professional-Decision-Making-Model-7th-Edition/PGM316691.html%20on%20January%202018
https://www.pearson.com/us/higher-education/program/Levin-Principles-of-Classroom-Management-A-Professional-Decision-Making-Model-7th-Edition/PGM316691.html%20on%20January%202018
https://www.pearson.com/us/higher-education/program/Levin-Principles-of-Classroom-Management-A-Professional-Decision-Making-Model-7th-Edition/PGM316691.html%20on%20January%202018
https://www.pearson.com/us/higher-education/program/Levin-Principles-of-Classroom-Management-A-Professional-Decision-Making-Model-7th-Edition/PGM316691.html%20on%20January%202018
https://doi.org/10.1080/03075079.2018.1482267
https://doi.org/10.1111/mbe.12117
https://www.researchgate.net/deref/https%3A%2F%2Fdoi.org%2F10.1037%2Fa0022186
https://www.researchgate.net/deref/https%3A%2F%2Fdoi.org%2F10.1037%2Fa0022186
https://doi.org/10.1177/0894845308316293


Volume 11, Issue 3, March 2023                   International Journal of Innovative Science and Research Technology 

                ISSN No:-2456-2165 

 

IJISRT23MAR596                                      www.ijisrt.com                               1295 

and cognitive psychology. Multivariate Behavioral 

Research, 53(5), 633-654. 

https://doi.org/10.1080/00273171.2018.1469966 
[81.] Poropat, A. E. (2015). Other-rated personality and 

academic performance: Evidence and implications. 

Learning and Individual Differences, 34, 24–32. 

https://doi.org/10.1016/j.lindif.2014.05.013. 

[82.] Potrebny, T., Wiium, N., &Lundegård, M. M.I. 

(2017). Temporal trends in adolescents' self-reported 

psychosomatic health complaints from 1980-2016: a 

systematic review and meta-analysis. PLOS 

ONE 12:e0188374. doi: 

10.1371/journal.pone.0188374. 

[83.] Prinsley, R., &Baranyai, K. (2015). STEM skills in 
the workforce: What do employers want? Australian 

Government, Canberra: Australian Government 

Chief Scientist 

[84.] Prytula, M. P., &Weiman, K. (2012). Collaborative 

professional development: An examination of 

changes in teacher identity through the professional 

learning community model. Journal of Case Studies 

in Education, 3, 1–19. 

[85.] Puglia, B. (2018). The professional identity of 

counseling students in master’s level CACREP 

accredited programs (Ph.D.). (Doctoral Dissertation) 

Retrieved from 
https://search.proquest.com/pqdtglobal/docview/304

412126/abstract/F35FCA590 4EC41C8PQ/2. 

[86.] Quin, D. (2017). Longitudinal and contextual 

associations between teacher-student relation-ships 

and student engagement: A systematic review. 

Review of Educational Research, 87(2), 345–387. 

https://doi.org/10.3102/0034654316669434 

[87.] Quin, D. (2017). Longitudinal and contextual 

associations between teacher-student relation-ships 

and student engagement: A systematic review. 

Review of Educational Research, 87(2), 345–387. 
https://doi.org/10.3102/0034654316669434 

[88.] Rammstedt, B., Danner, D., Soto, C. J., & John, O. 

P. (2018). Validation of the short and extra-short 

forms of the Big Five Inventory-2 (BFI-2) and their 

German adaptations. European Journal of 

Psychological Assessment, 36(1), 149-161. https:// 

doi.org/10.1027/1015-5759/a000481. 

[89.] Raza, S.A. (2010). Relationship between 

organizational climate and performance of teachers 

in public and private colleges of Punjab.(Doctoral 

dissertation, University Institute of Education and 
Research, PirMehr Ali Shah, Arid Agriculture 

University Rawalpindi and University Rawalpindi). 

[90.] Remley, T. P., Jr., & Herlihy, B. (2014). Ethical, 

legal, and professional issues in counseling (4th ed.). 

Boston, MA:Pearson 

[91.] Revelle, W. R. (2017). psych: Procedures for 

personality and psychological research. 

Northwestern University. 

[92.] Sander, P., &, de la Fuente, J. (2020). Modelling 

students’ academic confidence, personality and 

academic emotions. Curr. Psychol.doi: 

10.1007/s12144-020- 00957-0 [Epub ahead of print]. 

[93.] Sava, G. (2019). Causes and consequences of 

dysfunctional teachers. RSS 501/2000 Final Report. 

Unpublished Manuscript. 
[94.] Skinner, D. Y.  (1972). Teaching respect and 

responsibility in inclusive classrooms: an 

instructional approach. Reclaiming Children and 

Youth, 6(3), 171-175. 

[95.] Soto, C. J. (2020). Do links between personality and 

life outcomes generalize? Testing the robustness of 

trait–outcome associations across gender, age, 

ethnicity, and analytic approaches. Social 

Psychological and Personality Science, 12(1), 118-

130. https://doi.org/10.1177/1948550619900572. 

[96.] Sorensen, G. (2019). The relationship among 
teachers’ self-disclosive statements, students’ 

perceptions, and affective learning. Communication 

Education, 38, 259-276 

[97.] Soubelet, A. and T. A. Salthouse (2015). 

Personality–cognition relations across adulthood. 

Developmental psychology 47 (2), 303. 

[98.] Specht, J., Egloff, B., &Schmukle, S. C. (2016). 

Stability and change of personality across the life 

course: The impact of age and major life events on 

mean-level and rank-order stability of the Big Five. 

Journal of Personality and Social Psychology, 

101(4), 862-882 
[99.] Scardamalia,  M.,  &  Bereiter,  C.  (2016).  

Knowledge  building:  Theory,  pedagogy,  and 

technology.  In  R.  K. Sawyer  (Ed.), Cambridge  

handbook  of  the  learning  sciences(pp. 97–115).  

New  York: Cambridge University Press. 

[100.] Spencer, V., Scruggs, T. E., & Mastropieri, M. A. 

(2013). Content area learning in middle school social 

studies classrooms and students with emotional or 

behavioral disorders: A comparison of strategies. 

Behavioral Disorders, 28, 77–93 

[101.] Tan, J.  & Rudy, K. J. (2018). The impact of 
cooperative learning on student engagement: Results 

from an intervention. Active Learning in Higher 

Education, 14(3), 175-187. 

[102.] Toste, J. R., Heath, N. L., Connor, C. M., & Peng, P. 

(2015). Conceptualizing teacher-student 

relationships: Applicability of the working alliance 

within classroom contexts. The Elementary School 

Journal, 116(1), 30–48. 

https://doi.org/10.1086/683110 

[103.] Uddin, M. F., & Lee, J. (2016). Utilizing Relevant 

Academic and Personality Features from Big 
Unstructured Data to Identify Good and Bad Fit 

Students. Procedia Computer Science, 95, 383–391. 

https://doi.org/10.1016/j.procs.2016.09.349 

[104.] Umbach, P.D., &Wawrzynski, M.R. (2015). Faculty 

do matter: The role of college faculty in student 

learning and engagement. Research in Higher 

Education, 46(2), 153-184. 

[105.] Vangrieken, R. (2015). The development of social 

learning model based on metacognitive strategies to 

foster mathematics self-efficacy of senior high 

school students 9 Makassar, Indonesia. EURASIA 

Journal of Mathematics Science and Technology, 
13(8), 4873-4883. doi:10.12973/eurasia.2017.00970a 

http://www.ijisrt.com/
https://doi.org/10.1016/j.lindif.2014.05.013
https://doi.org/10.3102/0034654316669434
https://doi.org/10.1177/1948550619900572
https://doi.org/10.1016/j.procs.2016.09.349


Volume 11, Issue 3, March 2023                   International Journal of Innovative Science and Research Technology 

                ISSN No:-2456-2165 

 

IJISRT23MAR596                                      www.ijisrt.com                               1296 

[106.] Vazire, S., & Carlson, E. N. (2010). Self-knowledge 

of personality: Do people know themselves? Social 

and Personality Psychology Compass, 4(8), 605-620. 
[107.] Vedel, A., & Andersen, S. C. (2020). Development 

and validation of the Danish Big Five Inventory-2: 

Domain-and facet-level structure, construct validity, 

and reliability. European Journal of Psychological 

Assessment, 37(1), 42-51. https://doi.org 

/10.1027/1015-5759/a000570. 

[108.] Wanzer, M. & C. McCroskey, J. (2010). Teacher 

socio‐communicative style as a correlate of student 

affect toward teacher and course material. 

Communication Education - COMMUN EDUC. 47. 

43-52. 10.1080/03634529809379109. 
[109.] Wang, J.-S., &Richardson, T. F., (2015). How clear 

and organized classroom instruction and deep 

approaches to learning affect growth in critical 

thinking and need for cognition. Studies in Higher 

Education, 40(10), 1786–1807. 

https://doi.org/10.1080/03075079.2014.914911 

[110.] Watt, H. M., & Richardson, P. W. (2008). 

Motivations, perceptions, and aspirations concerning 

teaching as a career for different types of beginning 

teachers. Learning and Instruction, 18(5), 408–428 

[111.] Wawrzynski, M. R. (2005) ‘Faculty do matter: the 

role of college faculty in student learning and 
engagement. Research in Higher Education, vol. 46, 

pp. 153184. 

[112.] Weinrach, S. G., Thomas, K.R., & Chan, F. (2001). 

The professional identity of contributors to the 

Journal of Counseling and Development: Does it 

matter? Journal of Counseling and Development, 79 

(2), 166-170. 

[113.] West, R., & Turner, L. H. (2018). Introducing 

communication theory analysis and application. 

McGraw-Hill Education. 

[114.] Zhang, B., Sun, T., Drasgow, F., Chernyshenko, O. 
S., Nye, C. D., Stark, S., & White, L. A. (2020). 

Though forced, still valid: Psychometric equivalence 

of forced-choice and singlestatement measures. 

Organizational Research Methods, 23(3), 569-590. 

https://doi.org/10.1177/1094428119836486 

[115.] Zheng, L.,&  Goldberg, L. R., (2018). Reliability and 

concurrent validation of the IPIP Big-Five factor 

markers in China: Consistencies in factor structure 

between Internet-obtained heterosexual and 

homosexual samples. Personality and Individual 

Differences, 45(7), 649-654. 
https://doi.org/10.1016/j.paid.2008.07.009 

 

 

 

 

http://www.ijisrt.com/
https://doi.org/10.1080/03075079.2014.914911
https://doi.org/10.1177/1094428119836486
https://doi.org/10.1016/j.paid.2008.07.009

