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Abstract:- Pre-service teachers will be the next teachers to
hone, mold, and shape that will instill knowledge to the
minds, hearts, and abilities of learners. So it is critical to
assist these pre-service teachers, by understanding their
challenges and how we can help them going to succeed. The
purpose of this research was to find out and discuss the
experiences and challenges faced encountered by pre-
service teachers of Leyte Normal University at the
Laboratory School. Furthermore, this also determined on
how pre-service teachers adjust from the challenges to
succeed Experiential Learning Courses and what probable
strategies that can be applied to address such difficulties.
This study utilized a Hermeneutic Phenomenology as
research design because the study is focused on subjective
experience of individuals or groups. A purposive sampling
method was used for the selection of participants, an
interview guide was used in a one-on-one online interview,
and the data gathered was carefully analyzed through
thematic analysis. The study found that the experience of
pre-service teachers was gave them a lot of opportunity in
improving their skills and knowledge as a future educator.
It is also found that the challenges of pre-service teachers
during online experiential learning in the laboratory
school are: Lack of skills in technology, lack of
communication, and not participative students.
Subsequently, pre-service have different ways in adjusting
from the challenges they faced, their attitude and behavior
and by being flexible and resourceful.

Keywords:- Experiential learning; Pre-service teachers,
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I INTRODUCTION

A. Background of the Study

Humans are the only living entities that have
fundamental adaptive expertise in the learning process. The
learning species and survival depends on the ability to adapt
not only in the reactive sense of fitting into the physical and
social worlds, rather in the proactive sense of creating and
shaping one’s individual (Kolb,1984). Incorporating real
world experiences into academic study is pivotal for it holds
in improving the substance of knowledge and skills of a
student as they play as a primary agent of learning. In the
context of education, various learning approaches is being
introduce to achieve the needs of every learners, and one of
which is experiential learning. As defined by Salandanan
(2010), experiential learning is a way of acquiring knowledge
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or skills through direct experience. It is referred to as learning
through experience, and learning through discovery and
exploration. It is either learning by yourself or experiential
learning through programs structured by others (Smith, 2012).

CHED Memorandum Order No. 30 (CMO 30) was in
place for the goal of standardizing undergraduate teacher
education in the country in order to stay up with global
competitiveness demands. Also, it sets a design that
emphasizes in linking of foundational, theoretical,
methodological and experiential knowledge in the various
learning experiences in the curriculum. The experiential
learning in the curriculum consist of Field Study (FS) courses
and Practice Teaching course that intended to the pre-service
teachers to equip and honed their knowledge in the context of
education. Article V. sec.13 of CHED Memorandum Order no.
30 states that, “field study courses are intended to provide
students with practical learning experiences in which they
observe, verify, reflect-on, in actual school settings. The
experiences will begin with field observation and gradually
intensify until students undertake practice teaching. FS course
will engage a pre-service teacher in an actual classroom setting
and learning environment, in which they need to have a direct
observation of teaching learning events focusing on the
implementation of educational ideas taught in content and
pedagogy courses. It allows pre-service teachers to participate
and help in a practical teaching-learning activities related to
assessment of learning, production of instructional materials,
and other classroom routines.

Practice Teaching course on the other hand, is the next
course to pursue after Field Study course, it is essential for
completing professional training. It is also included in teacher
education courses that provides real experience in many tasks
of a teacher, such as in teaching and building subject mastery
to students. Globally, the teaching internship has been cited as
the most significant, exciting, and difficult experience teacher
trainees encounter throughout their entire teacher preparation
program. It is believed that personal experience is the best way
to learn skills in any job or profession, most specially teaching.
With that, education internship is designed to provide students
with the opportunity to engage themselves in the classroom
teaching experience. It is also the concluding experience for a
student taking up education program. Furthermore, according
to Otara (2014), internship is considered as a comprehensive
classroom experience that helps pre-service teachers to acquire
and polish the skills, competencies that required to be an
effective educator in any academic institutions. Along with
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that, student teachers/interns collaborate with professional
mentor teachers and teaching internship supervisor to develop
into more reflective professional skills that create
environments, organize content knowledge, and teach in ways
that encourage student learning.

The Commission on Higher Education (CHED) in the
Philippines requires pre-service teachers to complete direct
teaching as a concluding stage after Field Study course in
which they experience teaching in actual classrooms. To
ensure quality education throughout the country, the CHED
and the Department of Education (DepEd) issued Joint
Memorandum Order No. 39 of 2005, outlining standards for
the deployment of student teachers (Department of Education,
2005). Managing classrooms, lesson planning, and assessing
students are just a few of the everyday tasks of a teaching
intern. These experiences prompt Practice Teachers to reflect
on their immediate future career and professional growth. And
this nurtures the development of PTs belief and teacher
identity as they acquire a more in-depth understanding of an
actual classroom environment (Ugalingan et. al., 2021).

However, when COVID-19 spread out in the Philippines,
community quarantines and lockdowns were carried out by the
government that forced academic institution in particular, to
get used in the “new normal”. Due to this, CMO No. 04 Series
of 2020 was implemented that adopts the guidelines for on the
implementation of Flexible Learning to the private and public
Higher Education Institutions (HEIs). In other words, the
dynamics of teaching and learning need to be re-
conceptualized since face-to-face interaction is not possible.
As a result, all the usual face-to-face school-related activities
that involves students were resorted to different learning
modalities which are modular and online learning, including
the conduct of Field Study course and Teaching Internship
course of pre-service teachers as joint memorandum of
Commission on Higher Education (CHED) and Department of
Education (DepEd) issued the New Normal Policies and
Guidelines on the Deployment of Pre-Service Teachers for
Field Study and Teaching Internship for AY 2020-2001. Pre-
service teachers are being deployed to the laboratory schools
to have experiential learning course, and everything they do is
being hold virtually through Google meet or Zoom
application, from orientations, teaching demonstrations, class
observation and the proper teaching session to their assigned
class.

Furthermore, there are a huge difference in dealing with
the conditions brought about by the pandemic today. This
drastic change carried challenges considering that experiential
learning courses are expected to give students a chance to
immerse themselves in the actual classroom experience. Also,
it concerns to the increasing trend towards a progressive
educational system that emphasized the need for quality
teachers for effective learning. The experiences and challenges
of pre-service teachers will give them a hard time when they
are already in their profession of teaching, considering the
learning environment in an actual classroom is different from
virtual. With the aforesaid propositions, the researchers are
driven to unfold the experiences and challenges faced by the
pre-service teachers who encountered online experiential
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learning courses. The researchers believed that there is a need
to know the experiences and challenges encountered by the
pre-service teacher in their online experiential learning,
knowing real-world learning is a critical aspect of teacher
education and frequently described field study and internship
as the highlight of their four years of college.

B. Statement of the Problem

This study will be utilizing Hermeneutical
phenomenology to produce a rich-textual descriptions and
interpretations to the experiences and challenges encountered
by the pre-service teachers in their online experiential learning
courses in the laboratory school.

Specifically, the researchers seek to answer the
following:

» What challenges experienced by the pre-service teachers in
their online experiential learning courses in the laboratory
school?

» What adjustments they made in such challenges to
complete online experiential learning courses?

C. Theoretical Framework
This study is anchored to Experiential Learning Theory
of David Kolb and Sociocultural Theory of Lev Vygotsky.

Experiential Learning Theory (ELT) works in four
stages—(1) having a concrete experience followed by (2)
observation and reflection on that experience which leads to
(3) the formation of abstract concepts (analysis) and
generalizations (conclusions) which are then (4) used to test
hypothesis in future situations, resulting in new experiences
which means that learning is an integrated process where a
new experience is reflected upon where one may discover any
inconsistencies between experience and understanding. The
first two stages of the cycle involve grasping an experience,
the second two focus on transforming an experience (Western
Governors University, 2020). This supports to the idea that the
best way to student skills in any profession, especially
teaching, is through personal experience. In which it parallel
the concept of ELT that there would be a concrete learning
when a learner gets experience, and interprets that experience
in a new way. Furthermore, according to Otara (2014),
experiential learning is considered as a comprehensive
classroom experience that helps pre-service teachers to acquire
and polish the skills, competencies that required to be an
effective educator in any academic institutions. Along with
that, pre-service teachers collaborate with professional mentor
teachers and supervisor to develop into a more reflective
professional skills that create environments, organize content
knowledge, and teach in ways that encourage student learning.

On the other hand, In Sociocultural theory believes that
social interaction is the key to cognitive development.
Vygotsky believes that intellectual abilities are guided through
the interaction of more knowledgeable others and the learner
because he believes that without their guidance, the learner
would not be able to advance because his or her knowledge
would only be based on his or her discoveries. One of the most
known concepts of this theory is the Zone of Proximal
Development (ZPD) where students are cognitively prepared
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but still need the guidance of more knowledgeable others to
learn. It is in this zone where the more knowledgeable others
help develop the learners’ skill but withdraw when the learners
can already do it on their own. In this theory, teacher interns
play a crucial role in the learners’ Zone of Proximal
Development (ZPD) so it is necessary to recognize the
challenges of pre-service teachers for they are in the stage
where their skills and knowledge are being develop all
throughout their journey in teaching profession. Hence, about
the study it is important to focus online experiential learning
on learning outcomes. To focus online tool development on
learning outcomes, Kearney and colleagues (2012) created a
pedagogical framework that consists of three features:
personalization, authenticity and collaboration.
Personalization implies that ownership, agency and
autonomous learning are important aspects when designing
online tools. Authenticity highlights the opportunities for
contextualized, situated learning. Collaboration captures the
connected aspects of online tools. Use of time and space are
central elements of the pedagogical framework. Online tools
offer opportunities to learn in a variety of “spaces,” using
virtual environments, which makes learning time and place
independent (Kearney et al, 2012).

D. Significance of the Study
The researchers believed that this study will be beneficial
to the following:

e Future Field Study 1 & 2, and Teaching Internship
course students. This study will help them prepare to the
challenges will be facing in online experiential learning
courses in Laboratory school.

e Pre-service teachers. The findings of this study will give
them awareness with the challenges in online experiential
learning courses and will provide them insights what
adjustments they need to easily cope the online experiential
learning experience.

e Cooperating Teachers. The findings of this study will
help him/her to have necessary modification and
improvement to assist the challenges faced by the students
taking experiential learning courses through online. They
can also have ways to still assure the quality learning in
experiential learning courses in preparing them in the
actual field of teaching profession.

e Future Researchers. This study will serve as guide to
further develop the study and encourage them to deepening
or expanding the scope of study in relation to experiential
learning courses.

E. Definition of Terms
The following terms will be defined operationally and
will be utilized all throughout the study.

e Experiential Learning - An approaches in learning
courses for undergraduate education students. This
includes Field Study and Teaching Internship courses, a
year-long engagement that supports authentic experiential
learning from field study and actual classroom immersion.
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e Laboratory School — A school operated in the colleges or
universities. It is otherwise known as demonstration school
that includes pre-school, elementary, and secondary
school.

1. REVIEW OF LITERATURE

This chapter contains relevant studies, articles, and other
forms of literature in connection to the study.

In the Philippines, three key educational regulatory
agencies are in charge of the execution, development, and
monitoring of the country's educational programs. The
Department of Education (DepEd) is tasked on basic education
in both public and private schools. Other two education sectors
are the Commission of Higher Education (CHED), which
controls both public and private university and graduate
education, and the Technical Education and Skills
Development Authority (TESDA), which oversees technical-
vocational and middle-level education (CHED Historical
Background). Similarly, the two departments, CHED and
DepEd, collaborate to enhance teacher education in the
country. CHED monitors, assesses, and establishes all
programs/curriculums, as well as the performance of all higher
learning institutions. DepEd, on the other hand, establishes
student teaching or teaching internship curriculum rules and
policies that are unique to both BSEd and BEEd programs. In
other words, DepEd has no direct authority over the teaching
curriculum of the Bachelor of Arts program; CHED evaluates
it. However, should BA graduates decide to teach in the public
schools, they need to take and finish the teaching certificate
course which includes 18 units of professional teaching
courses; and they should take and pass the Licensure
Examination for Teachers (LET). Furthermore, when these
pre-service teachers passed the licensure examination for
teachers conducted by the Professional Regulation
Commission (PRC), and would apply to become teachers in
the government schools, DepEd screens and determines their
qualifications (Ulla, 2016).

Since the start of the Covid-19 pandemic, schools around
the world have close down to prevent the further spread of the
virus. As a result, the sheer spread and urgency to shift to
online learning and material resources readily available to
teachers and students (Adedoyin & Sokyan, 2020). Moreover,
Kim (2021) observed that the shift to online learning has been
driven out of necessity due to the restrictions imposed by the
pandemic. In addition, the materials and lessons created
because of this shift to online learning have not been crafted
to suit maximizing teaching and learning opportunities.
Rospigliosi (2020) maintained that the shift to online teaching
has accelerated changes in the education sector.

In the case of the experiential learning courses, studies
report that this was a very challenging task for teacher
education institutions since the internship was not possible
(Cho & Clark-Gareca, 2020). While there is a dearth of
investigations documenting the internship during the
pandemic, there are several of significance in the present
investigation. Challenges such as on the experiences of pre-
sevice teachers who are having experiential learning courses
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through online, creating teaching and learning opportunities to
maximize engagement remain to be a problem.

» Experiential Learning Courses

According to CHED Memorandum Order no. 11 series
of 2009, there are twelve (12) units of experiential learning
that comprises of six (6) units of Field Study courses to be
taken concurrently with Professional Education courses and
six (6) units of practice teaching to be taken after the
professional education courses. Field Study Courses are
crafted to prepare and equip the pre-service teacher for their
In-Campus and Off-Campus Practice-Teaching Performance
with the same in practice teaching.

The Experiential Learning Courses (ELC) Handbook
authored by the Teacher Education Council of the Department
of Education provided ELC framework, the guidelines for
Field Study students the course syllabi and a bit of
recommended activity sheets for students. The CHED
mandates that teacher education students should be equipped
with the learning experiences that will meet the standards of
the learning environment in Basic Education Schools (BES).
Hence, CMO 30. s., 2004 sets forth the one-unit Experiential
Learning Courses (ELC) known as Field Study (FS). The ELC
are indispensable components of the New Teacher Education
Curriculum, per CMO No. 30 s., 2004. This pursuant to
National Competency Based Teacher Standards (NCBTS), the
core of the Teacher Education Development Program (TEDP)
of the government. The ELC’s are intended to provide students
with actual learning experiences in which they can observe,
verify, reflect on, and practice the different components of
teaching-learning process in a variety of authentic school
settings. Such experiences, which are built around mentoring,
will begin with field observation and will gradually intensify
into participation and until students undertake practice
teaching (Burac, 2020).

Education is one of the most important tools for human
resource problem. The number of educated people and the
standard of education are important factors in a country’s
growth. In the long run, proper and high —quality education
will contribute to poverty eradication, good government
leadership, high-quality public health, and a more
environmentally-friendly climate. Meanwhile, some reports

International Journal of Innovative Science and Research Technology

ISSN No:-2456-2165

say that teacher education is in crisis around the world. This is
attributed to several, including the quantity and consistency of
applicants entering teacher education, attaining essential
competencies, and student-teacher readiness for entry and
retention in the profession. . There is also a “theory —practice
divide”, which refers to disconnect between the essence of
teacher training programs and teachers’ interactions as full-
fledged professionals. It was concluded that new teachers are
underprepared for the job and have concerns about their
professional identity. As for the academic year 2020-2021, the
Commission on Higher Education released an unnumbered
memorandum on the current normal policies and
recommendations for the deployment of pre-service teachers
for field study and teaching internship, with all these
underlying concepts probing that practice teaching is indeed
pivotal in developing more competent teachers. As stipulated
in this memorandum, TEls are enjoined to implement the
necessary modifications in the teaching internship and field
study delivery given their context and available resources.
Field Study and Teaching Internship programs, on the other
hand, must be experiential, incorporating a variety of new
standard learning modalities, developmental by coaching and
mentoring, and consistent with the Learning Continuity Plan
(LCP) and the Most Essential Learning Competencies
(MELCs). TEls and Cooperating Schools shall follow the
Student Internship Program provisions in the Philipines, as
outlined in CHED. Memorandum Order (CMO) No. 104,
series of 2017, as well as the Guidelines on the Required
Health Standards in Basic Education Offices and Schools, as
outlined in DepEd Order No. 014, series of 2020. This benefits
the students’ health, ensures their learning and visibility and
ensures their protection while on internship. The challenge
now is to know the difficulties that practice teacher face in
their teaching practice under the new normal despite the efforts
and policies put in place by CHED and by various universities
and colleges. The study expands on multiple researches
regarding the challenges encountered by practice teachers in
different parts of the world.

Joint CHED-DEPED Memorandum for the New Normal
Policies and Guidelines on the Deployment of Pre-service
teachers for Field Study and Teaching Internship for AY 2020-
2021 has mandated a new normal teaching-learning activities
that are expected in the experiential learning courses.

Teaching-Learning Activities

Field Study Courses

Teaching Internship

1. Observation of Classes, Pre
Observation and Post-
Observation Conferences

a.Viewing selected videos of demonstration
lessons from YouTube and other sources and
reflecting on the teaching-learning activities
using guide questions through modules and
worksheets

b.Viewing videos involving teaching-learning
processes in different LDMs focusing on the
delivery of the MostEssential Learning
Competencies in actual teaching and reflecting on
these processes

c. Interviewing teachers on lesson preparation in
flexible learning and distance learning delivery
mode

a. Observing the teaching-learning
process in Flexible Learning and in
different Distance Learning Delivery
Modes (online, radio-based instruction,
television-based instruction, and other
modalities) focusing on the development
of the MELCs and reflecting on these
processes

b. Attending pre-observation and post-
observation  conferences with the
Cooperating Teacher and the College
Supervisor

c. Keeping a daily reflection journal.
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d. Attending pre observation
observation

conferences with the Resource Teacher and the
College Supervisor

e. Submitting anecdotal reports on details during

the observation sessions

and post-

2. Class Routines

a. Being oriented on protocols for classes in the
learning modality employed by the school

b. Viewing of video-recordings of home-based
learning routines

c. Submitting anecdotal reports on details during
the observation sessions

a. Being oriented on protocols for classes
in the learning modality employed by the
school

b. Assisting the Cooperating Teacher in
the preparation and implementation of
class guidelines for holding classes
through distance learning modalities.

3. Preparation of Instructional
Materials

a. Compiling print and non-print materials from
open educational resources which are related to
the lessons, contextualized to the needs of the
students, and aligned with the MELCs
b. Accomplishing worksheets related to the
development of instructional materials

a. Assisting the Cooperating Teacher in
the preparation of presentations and
learning materials to be used in classes.
b. Developing contextualized
instructional materials appropriate for the
demonstration teaching modality.

4. Class Activities

a. Documenting and compiling class activities
which are related to the

lessons, contextualized to

the needs of the students, and aligned with the
MELCs

b. Analyzing how resource teachers effectively
use open educational resources including DepEd
Commons to deliver the competencies of a
specific discipline

c¢. Accomplishing worksheets on observations of
class activities

a. Assisting the CTs in preparing class
activities

b. Facilitating LDM class activities with
minimum supervision from the CTs.

c. Designing contextualized learning
activities aligned with the MELCs.

5.Assessment Practices

a. Compiling various assessment materials used
by the resource teachers in the implementation of
their LDM

b. Accomplishing worksheets on assessment
procedures observed.

a. Assisting the Cooperating Teacher to
create assessment materials related to the
lessons, applicable to various distance
learning delivery modes

b. Designing templates for various
assessment tools with suitable scoring
rubrics

c. Designing templates for reflection
activities on the teaching-learning
process

d. Assisting the Cooperating Teacher in
checking students’ outputs

6. Demonstration Teaching

a. Observing PTs in their final demonstration
teaching using the LDM of the partner school

b. Accomplishing worksheets to reflect on the
observed demonstration teaching

a. Preparing lesson plans, study guides,
modules, and teaching materials relevant
to LDM of the partner school and as
required by the Cooperating Teacher.

b. Conducting daily and final
demonstration teaching using the LDM
of the partner school

7. School Forms

a. Familiarization with school forms and how to
prepare them
b. Accomplish worksheets to practice preparing
school forms

a. Assisting the Cooperating Teacher in
accomplishing school forms

8. Networking and Linkages

a. Participating in webinars and other online
professional activities

a. Assisting the CTs in parent-teacher
conferences

b. Providing support by being volunteer
tutors as part of auxiliary service in
partner schools
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c. Participating in local and international
webinars and other online professional
activities

9.Classroom-Based Action
Research

CBARs

a. Doing professional readings on different | a. Conducting CBARs on a specific
CBARs related to the teaching-learning processes | teaching-learning area
b. Preparing reflection papers on the studied | b. Listing references used in the CBARs

following TEI prescribed referencing or
citation styles

¢. Sharing results of the research with an
audience through any available platform
d. Submitting the action research to the
College Supervisor

10. Portfolio
field study areas

a. Preparing of an electronic portfolio of various | a. Preparing an electronic portfolio of

various teaching-learning experiences
and processes. This is to give emphasis
on the process rather than output.

Table 1

» Challenges in online experiential learning

The teaching profession is examining how a supervised
training experience an internship might be used to enrich
candidates’ abilities and ensure their competence before they
practice autonomously. Internship teaching is following the
lead of other professions which have found that the internship
supplies the opportunity to apply knowledge, make decisions,
reflect on performance, and develop competence. In all the
efforts to improve the quality of education, there has been very
little investment in preparing knowledgeable teachers. Debrah
et al. (2021) used semi-structured interviews with student
teachers from Ghana and found out that online teaching was
deemed ineffective due to the lack of infrastructure, cost of
internet data, and poor connectivity. They also argue the
importance of student satisfaction as a factor in course design
as well as assessment and evaluation measures are important
factors in determining the effectiveness of online learning. In
Israel, as part of a recruitment drive during the pandemic,
future teachers helped practicing ones in lesson design, and
actual teaching. These experiences have contributed to their
professional development and have shaped their teacher
identity. Also, campus personnel provided learner support
through tutorials (Donitsa-Schimdt & Ramot, 2020). In the
US, KamhiStein et al. (2020) reported that despite some
limitations, a mixed-reality software called Mursion was
found to be effective in replacing the face-to-face practicum of
pre-service teachers. Lastly, Hadar et al. (2020) added that
there is a need for curriculum designers to consider social-
emotional competencies training in teacher education
programs. Aspects such as stress management techniques,
mindfulness, crisis management, and the use of digital
platforms for education support were deemed important.

1. METHODOLOGY

This chapter comprises the methods, approaches, and
techniques in data gathering. It presents the research design,
locale of the study, participant of the study, sampling method,
data gathering procedure, and data analysis. In addition, this
chapter also includes the ethical consideration and research
reflexivity of the study.
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A. Research Design

The main point of this study is to uncover the challenges
experienced by the pre-service teachers in their online
experiential learning courses in the Laboratory School. Thus,
the entire research paper utilized a phenomenological study as
research design. Specifically, a hermeneutic
phenomenological approach because it is focused on
subjective experience of individuals or groups.

Creswell (2013) define phenomenology as an approach
to qualitative research that focuses on the commonality of a
lived experience within a particular group. The fundamental
goal of the approach is to arrive at a description of the nature
of the particular phenomenon (Creswell, 2013). Typically,
interviews are conducted with a group of individuals who have
first-hand experienced the online internship which are the
practice teachers. Furthermore, hermeneutic phenomenology
is an interpretive process in which researchers makes an
interpretation, of the meaning of the lived experiences. Is
concerned with the living world or human experience as it is
lived and how the researcher obtains thick descriptions about
first-hand accounts of experiences of phenomena from the
researched and interprets it (Poolathodi & Areekkuzhiyil,
2020). The data is then read, reread, and culled for like phrases
and themes that are then grouped to form clusters of meaning
(Creswell, 2013). Through this process the researcher may
construct the universal meaning of the event, situation or
experience a